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Introduction

California’s new Local Control Funding Formula 
(“LCFF”) marks the first time any state has included 
foster youth in its school accountability and funding 
system and focuses much needed attention on the 
education outcomes of foster youth. 

Introduction

Those outcomes are heartbreakingly poor:

 High Rates of School Mobility: Students in foster care experience much higher rates of 
school instability than other students. One third attend two or more schools during a 
single school year compared to 7% of students statewide.1   

Low Test Scores: Just 19% of students in foster care score proficient or above in 
English language arts on the California Assessment of Student Performance and 
Progress ("CAASPP"), compared to 44% of students statewide. Similarly, 12% of foster 
youth score proficient or higher on the math portion of the CAASPP compared with 
33% of students statewide.2 

High Dropout Rates and Low Graduation Rates: Foster youth have the highest dropout 
rates and the lowest graduation rates. The single year dropout rate for students in foster 
care is 8%, compared with 3% of students statewide. Likewise, just 58% of students in 
foster care graduate from high school compared with 84% of students statewide.3 

LCFF not only reveals the poor education outcomes of foster youth, but also highlights 
the opportunity for our schools to better serve students in foster care. School districts will 
maximize their LCFF resources if some portion of them are used to serve infants, toddlers, 
and preschoolers because the gap in education outcomes starts before school does.

Using The Foster Youth Education Toolkit
This Toolkit is designed to assist school districts in meeting the promise of LCFF for our foster youth. 
First, the Toolkit lays a foundation for school districts by providing comprehensive information on the 
education rights of foster youth along with step-by-step procedures to ensure foster youth receive the 
full benefit of laws designed to protect them. Second, the Toolkit provides easy-to-use implementation 
tools to help school districts move beyond this foundation of legal compliance to engagement in 
transformative best practices that will enable foster youth to achieve their college and career dreams.

The tools and best practices provided in the toolkit are designed 
to be ready-to-use in any school district but can also be adapted 
to local conditions. For that reason, the tools are intentionally 
vague in certain respects (e.g., which school district staff should be 
responsible for addressing each task/step). Most tools can be used 
as-is in the fillable PDF formats. Tools that are also available as 
Word Document include a "Download This Tool" link in the footer 
and can be downloaded for   modification (e.g., letters can be 
placed onto school district letterhead).

FORMS & SAMPLES LETTERS
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1. FOSTER YOUTH AND THEIR EDUCATION DECISION MAKERS defines foster youth under LCFF, the role of their
education rights holders, and provides key strategies for stakeholder engagement in the LCAP process.

2. ENROLLING AND DISENROLLING FOSTER YOUTH covers enrollment and disenrollment, including tools to identify
youth, quickly enroll them, ensure youth are afforded the right to remain in their school of origin, and request records
from prior schools.

3. DETERMINING THE NEEDS OF FOSTER YOUTH provides a comprehensive education evaluation template to assist
schools in determining the education needs of foster youth and provides guidance to help districts track foster youth
data and improve their outcomes.

4. SPECIAL NEEDS OF FOSTER YOUTH focuses on best practices for supporting the education needs of foster youth of
all ages, including: (1) trauma related needs, (2) special education needs, and (3) disciplinary challenges.

5. EARLY EDUCATION NEEDS OF FOSTER YOUTH focuses on supporting foster youth ages 0-5, including: (1) LCFF and
early childhood education; (2) transition from early intervention to special education services at age 3; (3) early care and
education options; and (4) mental health needs of infants and toddlers.

6. MEETING THE HIGH SCHOOL NEEDS OF FOSTER YOUTH focuses on: (1) partial credits; (2) AB 167/216 graduation; and
(3) voluntary transfer of students out of comprehensive schools.

7. ENFORCEMENT OF FOSTER YOUTH EDUCATION RIGHTS: AB 379 discusses the inclusion of foster youth education
rights into the Uniform Complaint Procedures Act and provides a tool to help districts quickly come into compliance.

Additionally, the Toolkit serves as a companion to the Sample Local Control Accountability Plan for Foster Youth 2.0, 
developed by the Coalition for Educational Equity for Foster Youth. By utilizing the Toolkit, districts can work to meet 
the suggested goals of the Sample LCAP 2.0:

Goal 1. The educational outcomes of foster youth will mirror those of the general population. See High School Graduation 
for Foster Youth: AB 167/216.

Goal 2. Decrease the transfer of foster youth to continuation and other alternative schools and decrease the transfer of 
foster youth after a change in home placement. See Enrolling Foster Youth, School of Origin, Disciplinary Challenges of 
Foster Youth, Voluntary Transfer of Students Out of Comprehensive Schools.

Goal 3. Transferring foster youth will be promptly enrolled in the appropriate school and classes and awarded credit for 
all work completed, including partial credits. See Partial Credit Model Policy.

Goal 4. Foster youth will receive a comprehensive education assessment and will receive any services or supports 
needed. See Determining the Needs of Foster Youth.

The California legislature took a critical first step toward improving the 
education outcomes of foster youth when it identified students in foster 
care as an at-risk population in need of additional services and supports 
to close the achievement gap. Our hope is that the Foster Youth Education 
Toolkit will further equip school districts throughout the state with the 
tools they need to take next steps in implementing LCFF for foster youth 
and improving their education outcomes. 

Toolkit Section Descriptions

Sample LCAP Plan for Foster Youth 2.0 Goals

http://kids-alliance.org/edtoolkit
http://kids-alliance.org/wp-content/uploads/2015/10/FY-Sample-LCAP-2-0.doc
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Who is a Foster Youth?

Schools should be aware of two important definitions of “foster youth.” The LCFF definition identifies which youth will be 
counted for purposes of LCFF funding and LCAP goal tracking. The broader definition under Assembly Bill (“AB”) 490 
and related laws identifies youth who are entitled to all the foster youth education rights described in this toolkit including 
immediate enrollment, school of origin, partial credits, etc.

Under LCFF, the term foster  
youth includes: 

Under AB 490 and related laws, foster 
youth includes:

Any child who is the subject of a juvenile dependency 
court petition (Cal. Welf. & Inst. Code § 300), whether or 
not the child has been removed from his or her home. 

Any child who is the subject of a juvenile dependency 
court petition (Cal. Welf. & Inst. Code § 300), whether or 
not the child has been removed from his or her home.

Any child who is the subject of a juvenile delinquency 
court petition (Cal. Welf. & Inst. Code § 602) and 
who has been removed from his or her home by the 
court and placed into foster care under a “suitable 
placement” order. This includes youth who have 
been placed in a foster home, relative home, or 
group home. It does not include youth who have 
been placed in a juvenile detention facility, such as a 
juvenile hall or camp. 

Any child who is the subject of a juvenile delinquency 
court petition (Cal. Welf. & Inst. Code § 602),  
regardless of where the youth lives. 

Any youth age 18 to 21 who is under the transition 
jurisdiction of the juvenile court (i.e., is in extended foster 
care). See SB 859 (2014), Cal. Educ. Code § 42238.01. 

Any youth age 18 to 21 who is under the transition 
jurisdiction of the juvenile court (i.e., is in extended foster 
care). See SB 859 (2014), Cal. Educ. Code § 42238.01.

Key Points: 

•  Any youth who falls within the narrower LCFF definition
also falls within the broader definition entitling them to
the protections described in this toolkit.

•  The difference between the two definitions is that the
LCFF definition excludes some probation youth who are
protected under AB 490 and related rights.

•  Any youth who falls within the broad definition under AB 490
and related laws should be served by a district’s foster youth
programs, regardless of whether they “count” for LCFF.

AB 490
*Open Delinquency (602)

living in any other placement

LCFF
*Open Dependency (300)

*Open Delinquency (602)
with Suitable Placement

Foster Youth and Their Education Decision Makers

This toolkit uses the term “foster youth” to apply to foster and probation youth of any age and the term “foster child” 
to apply to children ages 0 to 5. For purposes of this toolkit, "foster youth" also includes homeless youth for purposes 
of immediate enrollment, school of origin, partial credits, and AB 167/216 graduation, although homeless youth have 
different transportation rights than foster and probation youth.

http://kids-alliance.org/edtoolkit
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Education Decision Makers for Foster Youth

Education Rights Holder (“ERH”) 
Responsibilities
•  ERHs are individuals with the legal authority to make 

education decisions and access education records. All 
youth must have an ERH, including infants and toddlers. 

•  ERHs have a right to written notice of and to make 
decisions regarding: (1) school enrollment, including 
transfers to alternative schools; (2) school of origin; (3) 
high school graduation, including AB 167/216; (4) special 
education, including decisions regarding assessments 
and consenting to an Individualized Education Program 
(“IEP”); (5) early intervention, including decisions regarding 
assessments and consenting to an Individualized Family 
Service Plan (“IFSP”); and (6) school discipline.

•  ERHs also have a right to consent to mental health services 
provided through a youth’s IEP. ERHs (except for adoptive 
parents or legal guardians) cannot consent to services or 
release information from an outside mental health provider. 
Contact the legal representative for the youth if access to 
this information is necessary.

Who May Hold Education Rights
•  Biological parents retain education rights for their children, 

unless the court limits or terminates their rights.

•  When parental rights are limited/terminated, a court must 
simultaneously appoint a new ERH. Appropriate ERHs can 
include: (1) foster parents; (2) relative caregivers; (3) Court 
Appointed Special Advocates (“CASA”); or (4) community 
members who have a relationship with the youth.

•  Adoptive parents and legal guardians automatically hold 
education rights.

•  Prospective adoptive parents automatically hold education 
rights once parental rights are terminated.

•  Youth automatically hold their own education rights when 
they turn 18. Youth 16 years or older have a right to access 
their own education records.

•  Any person who might have a conflict of  interest (defined 
as a person having any interests that might restrict or 
bias their ability to make education decisions) or receives 
financial payments for the care of a foster youth (except 
foster parents/resource families) may not serve as a youth’s 
ERH, including: (1) social workers/probation officers; (2) 
group home staff; (3) therapists; (4) attorneys receiving 
attorneys fees; or (5) school/regional center staff.

Appointing an Appropriate ERH

At each court hearing, the judge must assess whether the 
youth currently has an ERH, and whether that person is 
an appropriate ERH. The court may consider the following 
factors in deciding that an ERH is unavailable, unable, or 
unwilling to exercise education rights: 

•  Biological parents’ whereabouts are unknown or they are 
unreachable (e.g., they have not provided the social worker 
with a working phone number or valid address for the past 
three months);  

• Biological parents are deceased or incarcerated; or

•  Current ERH is a previous foster parent that no longer 
wishes to be involved in the youth’s life/education.

Proof of Education Rights

If biological parents continue to hold education rights, 
there will be no documents to prove this. If a court limits 
or terminates a parent’s education rights, then the court 
will issue one of the following forms, which can be used 
as proof of who holds education rights: (1) JV-535, “Order 
Designating Education Rights Holder”; (2) Adoption or 
Guardianship Order; (3) Adoptive Placement Agreement; 
or (4) Juvenile Court Minute Order.

20 U.S.C. § 1436; Cal. Educ. Code §§ 48432.3, 48432.5, 48853.5, 51225.1, 56028, 56321, 56346; Cal. Gov’t Code § 95020; Cal. Welf. & Inst. Code §§ 319(g), 361.

Foster Youth and Their Education Decision Makers

http://kids-alliance.org/edtoolkit
http://www.courts.ca.gov/documents/jv535.pdf
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Best Practices for Unavailable, Unable,  
or Unwilling ERHs

STEP 1

ERHs have notice and decision-making rights in many 
general and special education situations. If the school is 
unable to identify the ERH or the ERH is unresponsive 
after multiple attempts to contact them, immediately 
contact the youth’s child protective services social 
worker (“social worker”), probation officer, and/or 
legal representative in order to have an appropriate 
ERH appointed. Depending on the county, an attorney, 
Guardian ad Litem, and/or a CASA advocates on behalf 
of a youth in dependency court. A public defender, panel 
attorney, or private attorney advocates on behalf of a 
youth in delinquency court. Throughout this Toolkit, the 
phrase “legal representative for the youth” refers to the 
applicable individual. 

**Schools may send the ERH Appointment Request Letter 
to the legal representative for the youth, social worker, and/or 
probation officer. 

STEP 2 

If an appropriate ERH is still not identified and appointed, 
contact the court directly to request assistance. The 
court must either: (1) locate and appoint an ERH; (2) make 
necessary education decisions itself; or (3) submit a JV-
535 section 4(a) form to the school district, requesting the 
appointment of a surrogate parent for youth who are or 
may be eligible for an IEP/IFSP. Cal. Rules Ct. 5.650.

Work diligently with a youth’s legal representative, social 
worker, and/or probation officer to identify an ERH for 
both general and special education needs. If a school 
district acts without providing proper written notification 
or affording decision making rights to an ERH, they open 
themselves to potential legal liability. For example, an 
expulsion can be overturned if proper notice and ability 
to participate is not afforded to an ERH.

Surrogate Parents
•  A surrogate parent is an adult appointed by a school

district/regional center to represent a youth’s special
education/early intervention needs when a youth does not
otherwise have a parent who holds education rights or a
court appointed ERH.

•  A school district/regional center has an independent duty
to appoint a surrogate parent within 30 days of identifying
that one is necessary for a youth who is or may be eligible
for an IEP/IFSP.

•  When appointing a surrogate parent, preference must be
given to a relative caregiver, foster parent, or CASA who is
willing to serve as a surrogate parent.

•  A surrogate parent may not have a conflict of interest or be
employed by the California Department of Education, the
school district/regional center, or any other agency involved in
the care or education of the youth.

•  If the court requests a surrogate parent, appoint an
appropriate adult via the JV-536 form, and provide a copy
of this form to the social worker/probation officer, legal
representative for the youth, and the court within 30 days.

•  Surrogate parents must continue to make education
decisions for the youth until: (1) the court appoints a
new ERH; (2) parental rights are reinstated; (3) the youth
moves into a new school district; or (4) a new surrogate is
appointed.

17 C.C.R. § 52175; Cal. Gov’t Code § 7579.5. 

Foster Youth and Their Education Decision Makers
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      Social Worker/Probation Officer:   

    E-mail/Fax Number:       

    Address:                           
     

Re: Education Rights Holder Appointment Request

Student Name:   D.O.B.:  
     

Dear  ,

Please be advised that  , a foster youth that you work with, 

recently enrolled in  .  Following the youth’s enrollment in our 
school, we determined that we were:

 Unable to identify and/or locate the youth’s education rights holder.  Please provide the name and contact 
information for the youth’s education rights holder at your earliest convenience.

 Unable to successfully contact the youth’s education rights holder.  

We attempted to contact                    , the person we believe is the youth’s current 
education rights holder. 

Dates of attempted contact: 1.             2.             3.    

We therefore request your assistance in working with the juvenile court to appoint a new education rights holder 
who can make education decisions for the youth, including decisions regarding school enrollment, AB 167/216 
graduation, and/or special education.  

We would greatly appreciate if you could also forward to our school proof of the appointment of the education rights 
holder, such as a JV-535 form, juvenile court minute order, or adoption or guardianship order.  

If you have any questions, please contact me at     . Thank you in advance for your assistance.

(if checked please fill out information below)

ERH Appointment Request Letter

Date:  

Sincerely,

 
 

Download this tool

To: Legal Representative for the Youth/

Foster Youth and Their Education Decision Makers

http://www.courts.ca.gov/documents/jv535.pdf
http://kids-alliance.org/wp-content/uploads/2016/09/FYET_1_ERH%20Appointment%20Request%20Letter_v3.docx
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LCFF Requirements for  
Stakeholder Engagement
Successful implementation of LCFF relies on “stakeholder” 
engagement. In fact, districts are required to report yearly 
on how stakeholders have been “engaged and involved” 
in developing, reviewing, and supporting implementation 
of their LCAP. LCFF regulations provide examples of who 
these “stakeholders” might include: “parents, pupils…county 
child welfare agencies…court appointed special advocates, 
and other foster youth stakeholders.” These stakeholders 
must be engaged as an “advisory committee” and given 
an opportunity to provide comments prior to the adoption 
of each annual LCAP. Districts must also report on how 
the advisory committee has been engaged on an ongoing 
basis and must report the results of their training of and 
involvement of stakeholders. Best practices recommend 
convening advisory groups quarterly, presenting them with 
data to review on outcomes for target groups, and seeking 
their input on how to continue to support these students.
Cal. Educ. Code §§ 47606.5, 52060, 52063, 52066, 52068, 52069; 5 C.C.R. 
§ 15497.5.

Stakeholder Engagement for Foster Youth
Stakeholders for foster youth can present a challenge 
when attempting to actively engage an advisory 

committee because they are not always as visible or 
organized as other stakeholder groups. Further, foster 
youth often do not have what is typically understood to 
be ‘parents’, instead having Education Rights Holders, 
caregivers, and other system personnel (such as CASAs, 
social workers, and/or probation officers). However, 
input from people connected to foster youth, particularly 
education rights holders, and direct input from foster 
youth themselves, is critical to developing a successful 
LCAP and ultimately improving foster youth outcomes. 
We have collected some helpful strategies for engaging 
these groups, as well as a sample training, available below.

Empower Foster Youth with  
Knowledge of Their Education Rights

Youth may not have consistent adults in their lives to rely 
on. With frequent changes in foster care placements, and 
accompanying school and district changes, these youth 
may not be able to depend on even the most dedicated 
and informed caregiver or school district staff members 
to protect their rights. Often foster youth will need to 
advocate for themselves. Knowing their rights can give 
youth a sense of control and motivation to work hard in 
school. Knowledge can empower youth to exercise vital 
self-advocacy skills.

Youth and Community Engagement

Foster Youth and Their Education Decision Makers

http://kids-alliance.org/edtoolkit
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Where to Train and Gain Input from  
Foster Youth
SCHOOL-BASED FOSTER CLUBS 

Start a foster club at your school. These clubs can be a great 
place for youth to find support, and for a school to gain 
feedback on the challenges these youth are facing. Consider 
the naming of such clubs closely, to ensure a youth first 
approach that does not draw undue attention to a youth's 
foster status (e.g., Young Leaders, Youth Scholars).

NON SCHOOL-BASED FOSTER CLUBS 

There are several groups such as the California Youth 
Connection that facilitate regular foster youth clubs. Local 
child welfare/probation agencies can help you discover 
these groups in your area. Just like school-based foster 
clubs, these can be a great place to meet engaged foster 
youth to gain input.

GROUP HOMES  

Presenting information at group homes often ensures 
participation of youth that might not otherwise attend a 
community meeting or event offered on a school campus.

INDEPENDENT LIVING PROGRAM (“ILP”) CLASSES OR 
SIMILAR EVENTS HELD FOR OLDER YOUTH  

Older youth are often offered classes. You can coordinate 
with your local child welfare/probation agencies to 
determine whether it would be appropriate to present at 
one of these sessions.

Where to Train and Gain Input from Staff, 
Caregivers, and ERHs, as Well as Youth

EVENTS HELD BY CHILD WELFARE AND PROBATION AGENCIES  

Child welfare/probation agencies regularly hold events 
and trainings for youth, education rights holders, and 
caregivers. Districts have had great success in coordinating 
presentations at these events/trainings and some have 
even secured permission to count district trainings as 
part of the training hours that caregivers are required 
to complete for their foster care license.  There are also 

organizations such as Foster Family Agencies and foster 
parent support groups outside of the child welfare or 
probation agencies that offer similar opportunities.

DEPENDENCY OR DELINQUENCY COURT PARTNERSHIPS  

Some districts have stationed a counselor in the court 
as a resource. This counselor can learn firsthand the 
challenges foster and probation youth face, meet with 
youth and families as problems present themselves, and 
present trainings and materials to help families navigate 
the resources in their district.

COURT APPOINTED SPECIAL ADVOCATES 

“CASAs” advocate for youth in the child welfare and 
probation systems, and often hold education rights for 
foster youth. These volunteers are well-informed and 
dedicated to supporting foster youth. They hold regular 
meetings and trainings, and can be a great place to find 
active education rights holders and/or stakeholders.

Tips for Making a Training Accessible to 
Foster Youth, ERHs, and Caregivers
•  Engage trainees in discussing their own experiences and 

allow room to vent about frustrations.

•  Translate legal and school terms into accessible language.

•  Use techniques to encourage audience participation 
Games: Get trainees engaged with challenges and small 
prizes. For example, have trainees put the pieces of a cut up 
picture together, and then describe the scenario depicted. 
Role playing: Have trainees act out different situations 
that might arise and practice self-advocacy. For example, 
respectfully explaining immediate enrollment rights to a 
registrar who might not be familiar with them. 
Question and response: Poll the students on their 
experiences related to each topic. For example, see how 
many schools each youth has attended.

Access a sample training designed by the Alliance for 
Children's Rights to train foster youth and caregivers on 
their education rights.

Foster Youth and Their Education Decision Makers
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Enrolling Foster Youth

Best Practices for Enrolling Foster Youth

STEP 1

Screen all youth at enrollment for foster/probation status.  
See Foster Youth Screening Questions. After a foster youth is 
identified, notify the district’s Foster Youth Education Liaison.

STEP 2

Have the adult enrolling the youth complete the 
Foster Youth Initial Education Intake Form to identify 
important individuals such as ERH, caregivers, and 
social workers/probation officers.

STEP 3

Meet with the ERH to discuss school of origin rights. See 
School of Origin.

STEP 4

Complete enrollment paperwork and collect important 
documents. This may include: (1) proof of education rights 
(see Education Decision Makers for Foster Youth); (2) 
immunization records; (3) transcript or report card; and (4) 
Individualized Education Program (“IEP”), if applicable.

STEP 5

Using the youth’s transcripts and information available at 
the time of enrollment, ensure the youth is enrolled in the 
same classes/grade level they were enrolled in at their 
previous school. If the school does not offer the same 
classes, enroll the youth in equivalent classes, that fulfill 
the same graduation/promotion requirements. For high 
school foster youth, enroll the youth in a majority of A-G 
courses and courses required for high school graduation. 
Do not enroll the youth in all or a majority of elective 
courses. See Partial Credit Model Policy. 

Youth with disabilities must be placed in an appropriate 
program with services comparable to those in their 
previous IEP. Notify appropriate special education staff 
to schedule the youth’s 30 day IEP. Cal. Educ. Code § 56043.

STEP 6

Collect education records. See Requesting Education Records.

School districts have a legal obligation to immediately 
enroll foster youth, even if any of these steps cannot be 
completed at the time of enrollment.

Enrolling and Disenrolling Foster Youth

Foster youth have the right to:
•  Immediate enrollment in their local comprehensive public

school if their ERH decides it is in their best interest, even
if they do not have any of the required documents (e.g.,
transcripts, immunization records, proof of residence).
Immediate enrollment rights also apply to charter schools.

Foster youth have a right to enroll in school, even without
proof of Tdap immunization.  School nurses should work
with the youth’s prior school and/or their social worker/
probation officer to gain access to records demonstrating
the youth has already been immunized.

•  Enrollment in the same or equivalent classes as those they
took at their old school, even if they are transferring mid-
semester. Youth cannot be enrolled in all or a majority of
elective classes. Youth cannot be forced to re-take a class
they have already passed unless their education rights
holder agrees, in writing, that it is in their best interest.

•    Equal participation in extra-curricular activities regardless of
try-outs or sign-up deadlines (e.g., sports, tutoring).

•  Not be forced to attend a continuation school, adult school,
or independent study program, even if they are not on track
for high school graduation, have failing grades, or have
behavior problems.

Limited Exceptions: If they have an Individualized Education
Program (“IEP”) requiring a different placement or have been
expelled or transferred to an alternative school after a formal
hearing and school board decision.

Foster youth can only be placed in emergency shelter 
schools for short periods of time for either: (1) health and 
safety emergencies; OR (2) when awaiting an ERH decision 
regarding whether or not to utilize school of origin ("SOO") 
if: (a) a SOO decision cannot be made quickly; AND (b) it 
is not practical to transport the youth to the SOO in the 
meantime; AND (c) the youth would otherwise not receive 
educational services; AND (d) temporary, special, and 
supplementary services are available to meet the youth’s 
unique needs.

AB 1012 (effective 1/1/16), SB 445 (effective 1/1/16), Cal. Educ. Code §§ 48432.5, 48853, 48853.5, 48859, 49069.5, 51228.2.

http://kids-alliance.org/edtoolkit


Ask the youth and/or the person enrolling the youth in school to provide the following information. Note that disclosure 
is not required but may entitle the youth to additional rights and services at school. In order to capture all of your 
foster and probation youth, make sure to use these screening questions consistently across all district enrollment sites 
including comprehensive schools, continuation and other alternative sites, and early education programs.

Name of Student:   Date of Birth: 

Name of Person Completing Screening: 

Date of Screening:

Section 1.  Youth in Foster Care or on Probation 
Is the youth a foster child or on probation?  YES  NO

Does the youth receive visits from a child protective services social worker 

or probation officer?  YES  NO

Does the youth live in a group home?   YES  NO

Does the youth regularly attend court to discuss who they will live with?  YES  NO

Does the youth have an attorney or other court representative who helps 
determine who they will live with?  YES  NO

Section 2.  Youth Potentially in Foster Care or on Probation

Has the youth ever been in foster care or on probation?    YES  NO 

If so, when was the case closed? _____________________  

Does the youth live with someone other than their parents?  YES  NO

ASSESSING A COMPLETED FORM: DIRECTIONS FOR SCHOOL DISTRICTS

Section 1.  Youth in Foster Care or on Probation 
If the answer to any of these questions is “YES,” there is a high likelihood that the youth is in foster care or on probation 
and should be treated as a foster/probation youth and afforded all their related education rights until proven otherwise. 

Section 2.  Youth Potentially in Foster Care or on Probation
If the answer to any of these questions is “YES,” there is a possibility the youth is in foster care, on probation, or is 
entitled to extended foster care services under AB 12 and further investigation should be undertaken to determine their 
foster care/probation status and/or whether they are entitled to any rights (e.g., partial credits, AB 167/216 graduation) 
based on their prior status. Further investigation can include verifying with your data match and local child protective 
services/probation office. 

15

Foster Youth Screening Questions

Download this tool Enrolling and Disenrolling Foster Youth
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Foster Youth Initial Education Intake Form 

Name of Student:   Date of Birth:  

The youth and/or person enrolling the youth in school should fill out this intake form to the best of their ability upon enrollment.

Caregiver and Education Rights Holder
Who does the youth live with?            

Name:   Phone Number:   Relationship:  

Who has the legal right to make education decisions for the youth? (Leave blank if you are not sure)

Name:   Phone Number:   Relationship:  

Other Contacts
Does the youth have a…               

Social Worker?       

Probation Officer?       

Legal Representative in Dependency Court?      

Public Defender?       

Court Appointed Special Advocate (“CASA”)?      

Mental health provider?       

Group home staff? 

Anyone else important?       

If you answered YES to any of the above please provide the following information:

Name:   Organization:   Phone Number:  

Name:   Organization:   Phone Number:  

Name:   Organization:   Phone Number:  

Name:   Organization:   Phone Number:  

Name:   Organization:   Phone Number:  

Name:   Organization:   Phone Number:  

 YES  NO  NOT SURE

 YES  NO  NOT SURE

 YES  NO  NOT SURE

 YES  NO  NOT SURE

 YES  NO  NOT SURE

 YES  NO  NOT SURE

 YES  NO  NOT SURE

 YES  NO  NOT SURE

Download this tool Enrolling and Disenrolling Foster Youth
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Grade 6 

Grade 7

Grade 8 

Grade 9 

Grade 10

Grade 11 

Grade 12

Preschool

Kindergarten 

Grade 1

Grade 2 

Grade 3 

Grade 4 

Grade 5

School History
Name of School(s) Attended and District or City

Download this tool Enrolling and Disenrolling Foster Youth
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High School Youth ONLY: List courses the youth was enrolled in at their last school

English: 

Math: 

Foreign Language: 

History/Social Studies: 

Science: 

PE: 

Elective/Other: 

Elective/Other: 

Elective/Other: 

Which, if any, extracurricular activities was the youth involved in at the youth’s last school? (e.g., soccer, drama club, 
debate team, track and field, tutoring) 

Download this tool Enrolling and Disenrolling Foster Youth
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School of Origin

School Stability Matters
Foster youth transfer schools an average of eight times 
while in foster care, losing four to six months of learning 
each time.1

As a result of school instability, only 21% of foster youth 
are proficient in English by 11th grade, and 6% in math.2

Fewer than 60% of foster youth graduate from high school.3 

Overview of the Law 
Foster youth have a right to remain in their school of origin 
if it is in their best interest, as determined by their ERH. 

School of origin is the default.  Before making any 
recommendation to move a foster youth from their school 
of origin, the district's AB 490 Liaison must provide the 
youth and their ERH with a written explanation of how it 
is in the youth's best interests not to stay in their school 
of origin. See School of Origin Recommendation Letter. 
Further, a youth cannot be moved from their school of 
origin until after a written waiver of this right is obtained 
by the school district from the ERH.

 Definition of School of Origin: A youth’s school(s) of 
origin includes: (1) the school the youth attended at 
the time they entered the foster care and/or probation 
system(s); (2) the school the youth most recently 
attended; or (3) any school the youth attended in the 
preceding 15 months with which they have a connection 
(e.g., sports team, relationships with peers or teachers). 

Feeder Patterns: If youth are transitioning between 
elementary and middle or middle and high school, school 
of origin includes the next school within the school 
district’s feeder pattern.

Scope of School of Origin: School of origin rights apply to all 
schools, including magnet programs and charter schools. 

Duration of School of Origin Rights: If a youth’s court case 
closes while they are in elementary or middle school, they 
have a right to remain in their school of origin until the 
end of the current school year.  If youth are in high school 
when their case closes, they have a right to remain in their 
school of origin until they graduate from high school.

Transportation Funding: Many foster parents, including 
relatives, are eligible for funding from their local child 
protective services agency if they transport a youth to 
their school of origin after a placement change. See All 
County Letter 11-51, page 3 and All County Letter 13-
03, page 2 for funding rates. Under the Every Student 
Succeeds Act, school districts must work with child 
welfare agencies to ensure a youth is transported to 
their school or origin.  Each school district's Title 1 plan 
must include assurances that the district will collaborate 
with the state and local child welfare agency to develop 
and implement clear written procedures for how 
transportation to school of origin will be provided.  These 
written procedures outlining how transportation costs will 
be shared between agencies, including how any disputes 
will be resolved, must be in place as of December 10, 2016.

Dispute Resolution: If at any time, there is a dispute 
regarding a youth’s right to remain in a school of origin, 
the youth has a right to remain in that school until the 
dispute is resolved. Disputes should be referred to the 
school district’s dispute resolution process. A complaint 
can also be filed on the youth's behalf through the 
Uniform Complaint Procedures Act. See Enforcement of 
Foster Youth Education Rights: AB 379.

1 Children Now, 2014 California Children’s Report Card (2014), available at https://www.childrennow.org/files/6114/1762/6161/2014_CA_Childrens_Report_Card.pdf. 
2 Stuart Foundation, Foster Youth Education Outcomes in Four California Counties (2011), available at http://stuartfoundation.org/first-look-foster-youth-education-
outcomes-four-california-counties/.

3 The Invisible Achievement Gap, Part 1.

Enrolling and Disenrolling Foster Youth

Best Practices for School of Origin 

STEP 1

Identify that a placement change is occurring: (1) 
whenever a school becomes aware that a foster youth will 
be changing placements; (2) before disenrolling a foster 
youth whose home placement has changed; and/or (3) 
before enrolling a new foster youth after a change in their 
home placement.  Convene a meeting by contacting the 
youth's ERH, and if available, the new caregiver, minor's 
attorney/public defender, and social worker/probation 
officer to inform them of the youth's right to remain in 
their school of origin. See Education Decision Makers for 
Foster Youth. If a meeting cannot be arranged quickly, 
coordinate a phone call with the ERH and, if possible, 
the rest of the student's education team.  If the youth's 
ERH cannot be immediately reached, send the School of 
Origin Recommendation Letter to the youth’s ERH.   

STEP 2

Complete the School of Origin Best Interest Determination 
Procedures and Worksheet to: (1) identify all potential 
schools; (2) discuss pros and cons of each potential school; 
(3) work with the student’s ERH to reach a school placement 
decision; and (4) develop a transportation plan.

STEP 3

Immediately implement the ERH’s decision regarding 
school enrollment. See Enrolling Foster Youth.

20 U.S.C. § 1112(c)(5)(B), 34 C.F.R. § 299.13(C)(1)(ii), SB 445 (effective 1/1/16), Cal. Educ. Code §§ 48853, 48853.5, 48859, Cal. Rule of Court 5.651(c).

http://kids-alliance.org/edtoolkit
http://www.dss.cahwnet.gov/lettersnotices/entres/getinfo/acl/2011/11-51.pdf
http://www.dss.cahwnet.gov/lettersnotices/entres/getinfo/acl/2011/11-51.pdf
http://www.dss.cahwnet.gov/lettersnotices/entres/getinfo/acl/2013/13-03.pdf
https://www.childrennow.org/files/6114/1762/6161/2014_CA_Childrens_Report_Card.pdf
http://stuartfoundation.org/first-look-foster-youth-education-outcomes-four-california-counties/
http://stuartfoundation.org/first-look-foster-youth-education-outcomes-four-california-counties/
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School of Origin Recommendation Letter

Dear Education Rights Holder, 

We recently attempted to contact you regarding  , because the student 
moved to a new home placement. 

The student no longer lives within the boundaries of   which was 
the school the student was attending prior to moving. However, as a foster/probation youth, the student has a right to 
continue attending this school if you believe it is in the student’s best interest. Cal. Educ. Code §§ 48853, 48853.5.

As the student’s education rights holder, you have the responsibility to determine whether it is in the student’s best 
interest to remain in their school of origin or if they should transfer to the new local public school. Factors you may 
wish to consider include: (1) the distance between the student’s new home and the school they were attending; (2) 
the quality of the previous school and the new local public school; and (3) the timing of the transfer (beginning of the 
semester or mid-semester). 

At this time, this student is currently enrolled in:

 The school the student was attending before changing home placements: _________________________________.

 The new local public school based on their new home address, pending your decision regarding whether the student 

should return to their previous school: ___________________________________________________________________. 

The youth's AB 490 Education Liaison:     recommends      does not recommend that the youth remain in their 

school of origin for the following reasons: 

Please contact us immediately so we may discuss the pros and cons of transferring schools and whether you think it is in 
the student’s best interest to continue attending the same school they were attending before moving to their current home.

TO:  Education Rights Holder: 

   Address:  

RE:  Name of Student:   Date of Birth: 

Date: 

Thank you,

Download this tool Enrolling and Disenrolling Foster Youth
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School of Origin Best Interest Determination Procedures and Worksheet

Before recommending that a foster youth move from their school of origin, the district must provide a written 
explanation of why a school change is in the youth's best interests, and obtain a written waiver from the ERH. The 
following steps guide a determination of whether a youth should remain in the school of origin or should transfer to a 
new school, and what plans are needed to ensure continuous school enrollment.

Student Name:   Current Grade:   Date of Meeting:   

STEP 1: Meeting Participants

Education Rights Holder(s) (“ERH”)   Present?  Name:  

Student  Present?  Name:  

Caregiver(s), if different than ERH   Present?  Name:  

Social Worker/Probation Officer   Present?  Name:  

Minor’s Attorney/Public Defender   Present?  Name:  

Foster Youth Counselor/Liaison  Present?  Name:  

Academic Counselor  Present?  Name:  

School Administrator  Present?  Name:  

Other  Present?  Name:  

Other  Present?  Name:  

STEP 2: Identify School Options

Option 1: School student attended before home placement change, or current school if student has not yet moved:

 

Option 2: School of residence after home placement change:  

Option 3: School attended when student first entered foster care/probation system:  

Option 4: Any other school(s) attended within the last 15 months where the student has a connection:

 

Option 5: Any school(s) to which the student would have matriculated (elementary to middle or middle to high school) 

from options 1-4 above, using district feeder patterns:      

Mandatory Participant

Download this tool Enrolling and Disenrolling Foster Youth
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STEP 3: Complete Best Interest Analysis By Considering Pros And Cons Of School Of Origin Options

Enrolling and Disenrolling Foster Youth

Discuss the pros and cons of each school using the chart below. First, write in the name of each school of origin option 
(identified in Step 2 above) into the top row.  School Option 1, the student’s current school (or the school the student 
attended before the home placement change), is shaded grey to remind meeting participants that it is strongly 
favored, especially if the student has experienced significant school instability in the past and/or has struggled to 
recover after past school changes.  Then, discuss with the team which school or schools best answer each question and 
place an “X” in the appropriate box(es). 

Download this tool

OPTION 1 OPTION 2 OPTION 3 OPTION 4 OPTION 5

Name of School

Student Preference

What school(s) does the  
student want to attend?

Length of Attendence

Which school(s) has the student 
attended long enough to develop 
relationships, trust, and a feeling of 
belonging?

Which school(s) would the student 
like more time at to continue their 
development of positive relationships 
and/or academic progress?

Academic Strengths

Which school(s) has the strongest 
academic program and/or college going 
culture to support the needs of the 
student? 

If the student has academic challenges, 
which school(s) has a robust 
intervention program to support the 
needs of the student?

Which school(s) has an academic 
emphasis or program of interest to the 
student?

Special Education

If the student has an IEP, which 
school(s) can provide the most 
appropriate program?

English Learner

If the student is an English learner, which 
school(s) can best support the student’s 
language development needs?

http://kids-alliance.org/wp-content/uploads/2016/09/FYET_2_School%20of%20Origin%20Best%20Interest%20Determination%20Procedures%20%26%20Worksheet_v3.docx
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OPTION 1 OPTION 2 OPTION 3 OPTION 4 OPTION 5

Name of School (cont.)

Social/Emotional

At which school(s) has the student 
developed positive relationships with 
peers and/or teachers? 

If the student has experienced difficulties 
with peers or staff, which school(s) is 
free of those negative experiences? 

Which school(s) has positive behavioral 
programs, restorative justice, or 
other schoolwide social-emotional 
interventions in place? 

If the student would benefit from it, 
which school(s) provides access to 
school-based counseling?

Timing of Transfer

Which school will prevent a mid-
semester school change? (Check 
only the school where the student is 
currently attending)

Consistency of Curriculum

Which school(s) uses the same 
curriculum or set of standards as the 
most recent school?

Which school(s) follow the same 
graduation requirements as the most 
recent school?

Anticipated Length of Placement

If the student is in (or about to be placed 
in) a permanent living situation (e.g., 
with a relative or someone seeking legal 
guardianship or adoption of the student), 
which school(s) would also work for that 
home placement?

Extracurricular Activities

Which school(s) will enable the student to 
be connected to extracurricular activities?

School Discipline

At which school(s) does the student 
have positive behaviors (free or minimal 
discipline history)?

Which school(s) has identified positive 
ways to address future disciplinary issues?1

Which school(s) are within 15 miles of the 
new placement?2

What is the school schedule?  
(Start time / End time)

1Students who have disciplinary challenges may want a “fresh start.” Unfortunately, if the underlying issues are not addressed, this may not serve the student in the 
long term because similar challenges may soon appear in the new setting. 

2School districts may establish a distance within which transportation to the school of origin is presumptively feasible, such as 15 miles. However, a student who lives further 
away may not be denied the right to attend the school of origin or denied access to transportation. 

http://kids-alliance.org/wp-content/uploads/2016/09/FYET_2_School%20of%20Origin%20Best%20Interest%20Determination%20Procedures%20%26%20Worksheet_v3.docx
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Impact of Distance on Education

How long is the student willing to spend in transit each day?   ____ minutes

How early is the student willing to leave for school? ____ AM

How late is the student willing to get home from school? ____ PM

STEP 4: Foster Youth Liaison Recommendation

The youth's AB 490 Education Liaison:  recommends or   does not recommend that the youth remain in their school of origin for 

the following reasons:       ____________________________________________________

________________________________________________________________________________________________________________ 

________________________________________________________________________________________________________________

________________________________________________________________________________________________________________.

STEP 5: ERH Best Interest Determination

ERH Chooses:   to have the youth remain in __________________________________ school of origin (go to Step 6) OR

                           to waive the youth’s right to remain in their school of origin and requests immediate enrollment at: 

            __________________________________________________ school (skip to Step 7 for consent).

STEP 6: Transportation Plan

If the ERH decides that attendance at a school of origin is in the best interests of the student, use the Transportation to School of 

Origin Flowchart on the next page to identify whether the school or child welfare/probation agency will be responsible for providing 

that transportation and in what form (e.g., reimbursement, bus service, public transit pass, etc.).3 The child welfare/probation agency 

and school district may also agree to split certain costs for transportation at the end of each year.

Enrolling and Disenrolling Foster Youth

3Under the Every Student Succeeds Act, the written procedures describing transportation cost splitting must also describe how disputes regarding school of origin 
will be addressed and who will pay while the dispute is ongoing. Best practices suggest that for ease of implementation, the school of origin district where the 
youth already has been attending should pay for transportation in the first instance, seeking reimbursement as appropriate after the dispute is resolved.

http://kids-alliance.org/wp-content/uploads/2016/09/FYET_2_School%20of%20Origin%20Best%20Interest%20Determination%20Procedures%20%26%20Worksheet_v3.docx
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School of origin school district shares 
cost with residence school district.

School of origin school district 
provides transportation.

Child Welfare/Probation agency 
provides transportation (see All 
County Letters 11-51 and 13-03).

Group Home / STRTP  
provides transportation.

start 
here

The ERH has determined that remaining in the school of 
origin is in the best interests of the youth considering 

all factors, including the recommendations made by the 
school district and child welfare/probation agency.

Does the youth have an IEP 

providing transportation?

Does the youth live in a group 
home/short term residential 
treatment program (STRTP) 

that is responsible for 
providing transportation to 

school of origin?4

Is the youth age 
14 or older and a 
reasonable and 

appropriate public 
transportation 
option has been 

identified?

Y

Y

Y

Y

N

Y

Y

N

N

N

N

N

N

Y

Is someone in the child’s 
life other than the the child 

welfare/probation agency or 
school district able able to 

transport the youth to school?

Transportation to School of Origin Flowchart

4As of January 1, 2017, short term residential treatment programs (STRTPs) must provide core educational services such as transportation to school of origin. WIC 
§ 11463(b). Additionally, current group home contracts for foster and probation youth may include obligations to provide and funding for transportation, including 
school of origin.

5 All County Letters 11-51 and 13-03 specify guidelines for reimbursement of caregivers for transportation to school of origin. Although biological parents may not be 
directly reimbursed, if the court allows unsupervised visits, the caregiver can make an appropriate plan to have the parent transport the youth and be reimbursed 
by the child welfare/probation agency.  Otherwise, the school district should provide reimbursement for biological parents who transport the youth to school.

Is that someone a 
caregiver, designated by 
a caregiver creating an 
appropriate plan, or a 

nonminor dependent?5

 Is the school of origin within 
the same school district as the 

school of residence?

Does the school of origin 
school district have a sharing 
agreement with the nearby 

district of residence?

http://kids-alliance.org/wp-content/uploads/2016/09/FYET_2_School%20of%20Origin%20Best%20Interest%20Determination%20Procedures%20%26%20Worksheet_v3.docx
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Summary of Transportation Plan

Transportation to the school of origin will be provided by:

 Group Home / STRTP. 

 Child Welfare or Probation Agency in the form of:

 Reimbursement to an individual

Individual’s name:   

Relationship to student:   

Agency providing reimbursement: 

 Public transportation to be facilitated by the child welfare or probation agency

The route identified is: 

 The School of Origin school district in the form of:

 Bus or other vehicle

 Reimbursement to an individual: 

Individual’s name: 

Relationship to student:  

 Public transportation to be facilitated by the school district: 

The route identified is: 

 Other (including shared responsibility with nearby district). Describe:

.

STEP 7: Consent

ERH Signature:  

Student Signature:  

School Administrator: 

http://kids-alliance.org/wp-content/uploads/2016/09/FYET_2_School%20of%20Origin%20Best%20Interest%20Determination%20Procedures%20%26%20Worksheet_v3.docx
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Requesting Education Records

STEP 1

Upon enrollment, have the adult enrolling the youth 
complete the Foster Youth Initial Education Intake Form, 
including the school history portion. Gather additional 
school history information from CALPADS and/or any 
local data/records sharing sources within your county.  
Contact the youth’s social worker or probation officer to 
fill any gaps in the youth’s education history.

STEP 2

Obtain a complete set of records for each youth by 
completing the Records Request Form for each school 
and district the youth has attended. Records must be 
requested within two days of the youth’s enrollment. 

STEP 3

Send and retain proof of receipt. This is important in 
case there are difficulties receiving the records in a 
timely fashion and can be used to advocate for the quick 
transfer of records. If sending via fax, keep a copy of 
the fax transmittal report confirming that the fax was 
received. If sending via email, keep a copy of the sent 
email confirming that the email was sent.

STEP 4

If, by the second business day, records are not yet 
received from each school requested from, contact the 
school(s) and request that they forward the records 
immediately. Make repeated efforts to obtain the records 
if they are not received within a reasonable amount of 
time. Contact the former district’s Foster Youth Liaison, 
or your own, to seek assistance as necessary. If the 
sending school informs you that they do not have records 
for the youth or they sent the cumulative file to another 
school, ask that they send that information in writing.

STEP 5

Check records for completeness and organize 
chronologically in preparation for the Education Evaluation.
Ensure receipt of the following records from each school 
attended: (1) report cards/transcripts; (2) statewide 
testing scores; (3) attendance records; (4) discipline files 
including behavior referrals and suspension notices; and 
(5) if the youth has an IEP, IEPs for each year they were 
eligible and an assessment at least every three years.

Enrolling and Disenrolling Foster Youth

Overview of the Law
•  School districts must request records within two business 

days of a foster youth’s enrollment.  School districts must 
forward education records to a requesting school within 
two business days of receiving a request. Cal. Educ. Code § 

48853.5(e)(8).

•  School districts and local child welfare/probation 
agencies may share education records of students in 
foster care or on probation without consent of a parent 
or guardian. Cal. Educ. Code § 49076(i), (n).

•  School districts must give an education rights holder a 
complete copy of a youth’s education record within 5 
business days of a request. Cal. Educ. Code § 49069.

•  School districts cannot withhold transcripts, diplomas, 
or other records if school fees are owed. Cal. Educ. Code § 

48853.5.  

 

 

 

Reasons to Request Records
• Track education performance over time;

• Understand the youth’s history and current needs; 

•  Determine interventions that have or have not  
worked in the past; and 

•  Compare past and current testing to monitor  
academic progress.

Best Practices for Requesting Education Records

http://kids-alliance.org/edtoolkit
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Records Request Form

Dear Records Clerk,     

I request a copy of any and all general and special education records for the above mentioned foster and/or probation 
student. I am requesting all records, including, but not limited to the following: 

• All Health Records
• All Cumulative Records (including attendance, progress reports, report cards and transcripts)
• All Discipline Records
• All State and Districtwide Testing, including STAR and SBAC testing, Stanford 9 Scores and CAT – 6 Scores
• All Correspondence (e.g., inter-office notes, memos, letters, etc.)
• All Special Education Assessments (e.g. psychological, educational, speech, OT, PT, etc.)
• All Individualized Education Programs

Please provide a physical copy of all records to the address below within two business days of this request. Cal. Educ. 
Code § 48853.5. Thank you for your attention to this matter. If you have any questions do not hesitate to contact me at 
your earliest convenience. 

Date:  

TO:  School/District:  

   Address:  

RE:  Name of Student:   Date of Birth:  

Signature:   

Name:    

Title:  

School Name:  

School Address:   

 

School Phone Number:   

Download this tool Enrolling and Disenrolling Foster Youth
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Disenrolling Foster Youth and Forwarding Education Records

Overview of the Law 

FOSTER YOUTH DISENROLLMENT RIGHTS  

•  When moving home placements, foster youth have a
right to remain in their school of origin, unless their ERH
determines that another education setting is in the youth’s
best interest. See School of Origin.

•  If the ERH determines that a school transfer is in the youth’s
best interest, school districts and local child protective
services and probation agencies are responsible for ensuring
a youth is properly and promptly disenrolled from school.

Cal. Educ. Code §§ 48853, 48853.5, 49069.5.

FORWARDING FOSTER YOUTH RECORDS  

School districts must compile a youth’s complete 
education record as of the last day of actual attendance 
and forward a copy of all records to the new school within 
two business days of a request. This includes but is not 
limited to a transcript (including full/partial credits and  
check out grades), current class schedule, attendance, 
immunization/health records, and special education/
Section 504 plans. School districts may not withhold 
records or prevent the youth from graduating because of 
outstanding fines. When requested, school districts must 
also send a copy of a youth’s education records to:

•  ERH or any authorized representative within five business
days (copying costs must be waived if it would prevent
access);

•  County child protective services agency or social worker
fulfilling case management responsibilities or assisting with
enrollment; and

•  Probation officer or district attorney investigating: (1) a
criminal allegation; (2) whether to declare the youth a ward
of the court; or (3) a violation of probation.

Cal. Educ. Code §§ 48853.5, 49076; 5 C.C.R. § 438(c).

Enrolling and Disenrolling Foster Youth

Best Practices for Disenrolling Foster Youth

STEP 1

A school can identify that a youth has withdrawn when: (1) 
a youth tells a teacher or other adult that they are moving; 
(2) a caregiver, ERH, social worker, probation officer, or
legal representative for the youth notifies the school; (3)
a youth is absent for 20 consecutive school days without
explanation; or (4) a records request is received from a
new school.

STEP 2

Meet with the ERH to discuss school of origin rights and 
options. See School of Origin.

STEP 3

When officially disenrolling a youth, use best efforts to 
hold space in their prior courses in case they exercise 
their school of origin rights or return to their prior home. 
Determine check out grades, calculate partial credits, and 
issue an official transcript. See Partial Credit Model Policy. 

STEP 4

Update the youth’s Education Evaluation including 
all current information as of the last day of actual 
attendance. Ask the youth or any of the adults working 
with the youth what their new school is. It can also be 
determined from the youth’s new address. Identifying the 
youth’s new school is important to determine where to 
send records.

STEP 5

Provide essential records (e.g., transcript) to ERH and 
youth during the disenrollment process.

STEP 6

Forward a copy of the youth’s entire education file 
(including their Education Evaluation) to their new school 
within two business days. Log the date records were sent 
and to whom they were sent in the cumulative file.

http://kids-alliance.org/edtoolkit
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Education Evaluation Overview

The Education Evaluation is a case management tool designed to help schools ensure that foster youth receive the supports 
they need to succeed in school. It allows schools to identify areas of concern based on the youth’s education history, identify 
necessary interventions, and monitor the youth’s progress towards high school graduation and higher education. 

The Education Evaluation is recommended to be completed for each student in the district from age three to high 
school graduation. Completing the Education Evaluation can be a complex and involved process but provides a wealth 
of information essential to identifying and meeting the needs of foster youth.

THERE ARE TWO* EDUCATION EVALUATION TOOLS AVAILABLE:

Adaptable Education Evaluation Template
The blank Education Evaluation is meant to be filled in with a student’s 
education records while also being adaptable to individual schools’ needs. 

Download this tool
Sample Education Evaluation
Use this completed sample document to learn how to effectively use the 
Education Evaluation. It provides examples and instructions to help fully 
complete an Education Evaluation for a student. 

Download this tool

*If you used the Foster Youth Education Toolkit before October 2015 and would like to use
the old version of the Education Evaluation with dropdown boxes, access it here.

2

1

Determining the Needs of Foster Youth
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Best Practices for Data Collection
While crucial data points must be tracked consistently over 
time (e.g., graduation rates at the end of each LCAP year), 
data collection is most effective when used continuously to 
improve programs. A data collection process might include: 

STEP 1 

Collect Baseline Data: Districts should look at foster youth 
outcomes prior to the implementation of any policies 
or programs. This could require pulling data from years 
past to establish a true baseline. This “baseline” data 
can be compared to future outcomes to identify areas 
where improvement has occurred or where further 
improvements are needed.

STEP 2 

Identify Areas of Need: Compare foster youth baseline 
data with LCAP goals (both those specific to foster youth 
and those that apply to all students) to identify areas in 
which foster youth outcomes are worse than the general 
population (e.g., chronic absenteeism, graduation rates).  
Also, look at factors not included in your LCAP but which 
have a significant impact on foster youth (e.g., high rates 
of school mobility).  Finally, examine areas where staff 
have anecdotally identified challenges.

STEP 3 

Create Policy or Program: Design a policy or program 
to address the identified area(s) of need, including 
incorporating relevant goal(s) or activity(ies) into your 
district’s LCAP.

STEP 4 

Implement: Train staff and implement the new policy or 
program, making sure that student information systems 
have the capability to track implementation steps and 
results.  Identify an appropriate implementation period 
(e.g., one quarter, one semester).

STEP 5 

Collect Additional Data: At the end of your implementation 
period, identify whether or not the policy or program 
is demonstrating positive improvements in student 
outcomes by gathering new data and comparing it to your 
baseline data. Remember that change takes time. Small 
improvements may indicate success given the low baseline 
data for foster youth. For example, while your overall three-
year goal may be to improve graduation rates of foster 
youth, looking for improvement in attendance measures or 
GPA may be early indicators to utilize to gauge progress in 
years one and two. For large policy or program changes, 
additional time may be needed before data will reflect 
progress. On the other hand, if the data quickly indicate 
that a program is not working, districts should not hesitate 
to adjust their strategy. Ongoing quarterly or bi-annual 
data collection will ensure prompt identification of success 
or needed changes.

STEP 6

Adjust the Policy or Program: If the data show that no 
progress has been made after a sufficient amount of 
time, or have revealed specific challenges not previously 
identified, adjust the policy or program and make any 
necessary adjustments to your district’s LCAP.

STEP 7 

Implement the New Policy or Program: See Step 4.

STEP 8 

Repeat: The process should be repeated until the 
achievement gap between foster youth and the general 
student population is closed. Remember to celebrate 
small victories along the way.

 
 

 
 

Tracking Foster Youth Data to Improve Outcomes 

COLLECT
DATA

IDENTIFY 
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In this era of accountability, school districts cannot only establish policies and practices to support foster youth. In addition, they 
must demonstrate that their policies and practices are successfully improving outcomes. Data tracking is the key to doing this. 
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Cycle of Data Example: Immediate Enrollment

If a foster youth’s ERH decides that remaining in their 
school is not in the youth’s best interest, the youth has a 
right to immediate enrollment in their local comprehensive 
school.  See School of Origin and Enrolling Foster Youth.  
A foster youth liaison for your district, Pine Valley School 
District, (“District”) anecdotally identifies that it takes 
a long time to enroll foster youth and that youth in the 
District experience school absences around times of 
school transfer. 

STEP 1 

Collect Baseline Data: The District first creates the 
capacity within its student information system to track 
the time it takes to enroll foster youth from the moment 
the school learns of the youth (who is flagged within 
the information system) to the moment of attendance in 
courses. The District tracks this data for the school year’s 
first quarter.

STEP 2 

Identify Areas of Need: The baseline data collected shows 
that it takes 8 days, on average, for a youth to begin 
attending courses. Missing nearly two weeks of instruction 
after a move is a significant problem from a learning and a 
compliance standpoint.

STEP 3 

Create Policy or Program: Having identified the need 
to shorten the time period that foster youth are out of 
school, the District hypothesizes that a new enrollment 
policy and process will help ensure immediate enrollment. 
The District creates a policy designating a front office 

staff member at each school to process foster youth for 
enrollment without otherwise required paperwork and 
requiring that certain questions be asked of the youth 
and person enrolling the youth about prior classes and 
interventions. The policy also indicates that a counselor 
with specialized training in meeting the needs of highly 
mobile populations be designated at each high school to 
ensure the acceptance of partial credits and immediate 
enrollment in appropriate classes. The District includes a 
goal in its LCAP to reduce the lag time in enrollment by a 
target percentage. 

STEP 4 

Implement: The District uses a portion of its professional 
development day prior to the spring semester to train all 
staff on the policy, with additional training for designated 
staff who will be implementing the new policy.  The 
District designates its Director of Student Services to 
monitor the new policy during the implementation 
period and provide additional training opportunities as 
necessary. The District chooses one semester as its initial 
implementation period.

STEP 5 

Collect Additional Data: After one semester of 
implementation, the District collects and re-evaluates 
the data. This time, foster youth are being enrolled, 
on average, within 5 days. This represents a critical 
improvement, but is not enough to meet the immediate 
enrollment standard. Upon closer examination of the data, 
the District learns that youth living in group homes are 
taking longer to enroll than youth living with families.

STEP 6

Adjust the Policy or Program: After identifying this disparity, 
the District includes an action specific to enrollment 
of group home youth in its next year LCAP, reaches 
out to group home leadership in the area, and devises 
an adjustment to its policy and practice to enhance 
communication and coordinate with group homes.

STEP 7 

Implement the New Policy or Program: The District re-
trains necessary staff and implements the newly revised 
policy with specific focus on group home youth.

STEP 8 

Repeat : This cycle of self-reflection is repeated until the 
District is able to enroll all foster youth within one day.

Determining the Needs of Foster Youth
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Data Districts Should Track 

Districts and schools need to be able to: (1) accurately 
and quickly identify who their foster youth are; (2) track 
outcome data applicable to all youth and disaggregate the 
data for foster youth; and (3) track foster youth specific 
data for issues only affecting this population of students.

Data can target: (1) process: did the school follow a policy 
(e.g., by certifying a youth’s eligibility for AB 167/216 
graduation within 30 days or informing youth of their 
school of origin rights), or (2) outcome: did foster youth 
benefit from a policy (e.g., as seen in improved graduation 
rates or school stability). Process and outcome data 
often overlap (e.g., immediate enrollment in school is a 
procedural victory that also improves learning). Tracking 
both types of data is essential for tailoring programs and 
proving success. 

1. IDENTIFYING FOSTER YOUTH  

Accurately identifying foster (including all probation) 
youth is a necessary prerequisite for tracking outcomes. 
Student information systems should identify which 
students are foster youth according to the LCFF definition, 
as well as which students qualify for “AB 490” rights.  
See Who is a Foster Youth. Schools should supplement 
data provided by CALPADS with information gathered 
at enrollment and through local data matches with child 
welfare and probation agencies. See Enrolling Foster 
Youth, including Foster Youth Screening Questions and 
Foster Youth Initial Education Intake Form for information 
districts should consider gathering at enrollment. Once all 
youth are appropriately flagged within a district’s system, 
tracking their outcomes becomes possible.

2. OUTCOME DATA APPLICABLE TO ALL YOUTH  

Under LCFF’s eight state priorities, schools are 
accountable for showing foster youth outcomes on general 
metrics applicable to all youth, including: 

• graduation and dropout rates;

• attendance and absenteeism rates;

• suspension and expulsion rates;

• rates of A-G coursework completion; and

• advanced placement completion rates.

The school must be able to disaggregate these outcomes 
for foster youth specifically, and should build capacity to 
do so for both the LCFF and the “AB 490” definitions of 
the population. Cal. Educ. Code § 52060(d).

3. DATA SPECIFIC TO FOSTER YOUTH  

To capture foster youth specific data, schools may need 
to add data fields or pages to their existing information 
systems, such as education rights holder contact information 
or whether a youth’s AB 167/216 certification notice was sent 
within timelines. Investing in building data capacity to track 
foster youth measures is crucial to identifying areas of need 
and to show improvements over time. 

 
 

A non-exhaustive list of important foster youth-specific data: 

Education Rights Holders: ERH information (including 
whether or not a student has one and all of their contact 
information) may not currently be tracked by districts or 
sought by foster youth liaisons or counselors, but having 
an appropriate person identified to make key decisions 
about a youth’s schooling is critical for success. See 
Education Decision Makers for Foster Youth. Districts can 
also be held accountable for not communicating effectively 
with ERHs (e.g., failure to send an expulsion notice to the 
ERH could result in the expulsion being reversed). Relevant 
data points that can be tracked over time to demonstrate 
improvement include: 
•  percentage of youth who have ERH contact information 

included in the student information system;
•  percentage of ERHs participating in school placement 

decisions; and
•  percentage of ERHs who have received all required 

notifications within legally mandated timelines (e.g., 
discipline notices, AB 167/216 graduation certification).

School Stability: Stability is challenging to measure, but 
may be the most important ingredient for long term foster 
youth education success. State mandates currently only 
require that demographic data be collected once per year 
on “norm day,” but norm day information fails to capture 
the instability faced by foster youth and the efforts made 
by districts to serve youth coming in and out of their 
schools. Building the capacity to collect and analyze 
school stability data is critical for identifying how many 
youth are being served by a district each year, and for 
improving outcomes. Relevant data points include: 
•  number of youth served by the district each year including 

both students enrolled on norm day and those served during 
a different point in the school year;

•  percentage of youth/ERHs informed about school of 
origin rights (see School of Origin);

•  number of youth who remain in their school of origin after a 
home placement change (including both youth coming into 
the district and those leaving it); 

•  percentage of youth continuously enrolled in the same 
school for an entire school year or semester;

•  percentage of youth whose disenrollment dates align with 
school breaks (school changes at natural breaks reduces the 
educational disruption); and

•  number of youth with voluntary and involuntary transfers 
to alternative schools. See Disciplinary Challenges of 
Foster Youth and Voluntary Transfer of Students Out of 
Comprehensive Schools.

Enrollment: Getting foster youth enrolled in appropriate 
settings and classes without delay is critical for success. 
See Enrolling Foster Youth. In addition to standard 
attendance metrics, relevant data points include: 

•  percentage of youth attending classes within 24 hours of 
being flagged within the student information system;

•  percentage of high school youth enrolled in comprehensive 
schools as well as percentage of those enrolled in alternative 
sites; and

•  percentage of high school youth enrolled in a majority of 
core academic classes upon enrollment.

Determining the Needs of Foster Youth
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Records: See Requesting Education Records. Relevant 
data points include:
•  percentage of youth for whom records are requested within

2 days of enrollment; and
•  percentage of youth for whom records are forwarded within

2 days of disenrollment or a request.

Partial Credits: See Partial Credit Model Policy. Relevant 
data points include:
•  percentage of youth issued partial credits when disenrolling

mid-semester;
•  percentage of youth issued partial credits at the end of the

semester after enrolling mid-semester; and
•  number of partial credits received/recovered from out of

district schools.

AB 167/216 Graduation: See High School Graduation for 
Foster Youth: AB 167/216. Relevant data points include:
•  percentage of youth potentially eligible for AB 167/216

graduation whose eligibility is determined and certification is
sent to the youth's ERH within 30 day timeline;

•  percentage of eligible youth who graduate under 167/216
graduation;

•  percentage of youth graduating with district vs. 167/216
graduation; and

•  percentage of eligible youth who choose to remain in high
school a 5th year.

Case Management: Many districts are beginning to utilize 
case management systems to ensure the academic 
and social-emotional needs of foster youth are being 
met. Effective case management requires an extensive 
evaluation of an individual youth’s needs, youth 
engagement and relationship building, and connection 
of youth to services or interventions provided by the 
district or community partners. See Education Evaluation 
Overview. Relevant data points include:
•  comprehensive Education Evaluation completion rate;
•  number of youth receiving tutoring;
•  number of youth receiving school based mental health

services;
•  number of youth participating in a credit recovery program; and
•  number of youth participating in extra-curricular activities.

Determining the Needs of Foster Youth
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Trauma and Its Impact on Development and Learning

Trauma & Foster Youth

While all children may encounter adverse childhood 
experiences, youth in foster care disproportionately face 
complex or developmental trauma. Foster youth have 
endured multiple adverse childhood experiences, including: 
(1) the abuse, neglect, or abandonment that brought
them into the child welfare system; (2) being removed
from their families; and (3) repeated home and/or school
placement changes while in the system.2 This increased
incidence of trauma among foster youth has developmental
repercussions that impact foster youth in school.

Trauma Impacts Brain Development

Exposure to trauma in the developing years changes 
the chemistry, structure, and functioning of the brain. At 
birth, the parts of the brain known as the “reptilian brain,” 
governing basic bodily functions, are well developed. 
However, the “mammalian” or “emotional” brain that 
regulates emotions, and the “neommalian” or “thinking” 
brain that controls cognitive processing, decision-making, 
learning, language, memory and impulse control, develop 
during the first several years of life.3 Trauma greatly 
impacts the development of these structures. 

When children experience trauma, portions of the 
emotional brain including the amygdala, which activates a 
survival response (fight, flight, or freeze) in emergencies, 
expand. In a life threatening situation, a survival response 
is appropriate. However, when the emotional brain is 
strengthened it becomes constantly activated, and 
children are more easily triggered, even by events that 
pose no objective threat. For example, a child who is 
constantly running away in fear when threatened by an 
abusive caregiver may be triggered by a teacher who 
innocently threatens to take privileges away, and will 
inappropriately respond by running away. On the other 
hand, the hippocampus, responsible for learning and 
memory, shrinks. This means there is less brain capacity 
to focus on learning. The prefrontal cortex of the thinking 
brain, responsible for behavior, cognition, social and 
emotional regulation, also shrinks. The prefrontal cortex 
allows humans to stop and determine whether a survival 

response is appropriate given the social context. The same 
child whose fear response is easily triggered, then, also has 
a diminished capacity to stop and consider whether that 
response is appropriate. 

The chemistry of the brain is also impacted by trauma. 
Children with trauma experience reduced cortisol levels 
(responsible for energy levels and socialization) and 
decreased electrical activity and connections between 
brain cells.4 Reduced brain connectivity and energy levels 
cause children to process incoming information, including 
social and academic cues, slowly. This slower processing, if 
not understood, can cause frustration for both the student 
who is trying to keep up in class, and the teacher who 
might perceive a slow response time as lack of motivation 
or even defiance.

Consequences of Trauma
MENTAL HEALTH  

The brain changes described above result in mental 
health challenges for many traumatized children. Changes 
to the amygdala and hippocampus are associated with 
depression, anxiety, and other mental health disorders, 
and research has linked trauma to increased rates of 
post-traumatic stress disorder ("PTSD"), anxiety, and 
depression.5  In fact, as a result of the trauma they endure, 
foster youth experience PTSD at rates more than double 

Trauma Related Needs of Foster Youth

Trauma is a response to one or more overwhelmingly stressful events, or “adverse experiences,” where one’s ability 
to cope, or “resilience,” is dramatically undermined. Adverse childhood experiences can include physical abuse, 
neglect, prenatal trauma (e.g., prenatal substance exposure, medical neglect), exposure to violence in the family or 
community, or interrupted attachment such as being separated from a parent or primary caregiver through foster care 
involvement, death, incarceration, or divorce. Repeated or ongoing childhood trauma, which may occur even before an 
age when permanent memories are formed, is often referred to as complex or developmental trauma, and is particularly 
challenging to identify and treat.1

Special Needs of Foster Youth
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that of U.S. war veterans.6 The effects of this trauma are 
also cumulative and so older foster youth present with 
higher rates of trauma and mental health symptoms.7

LACK OF HEALTHY ATTACHMENT AND DEFICIENT 
SOCIAL SKILLS  

A strong healthy attachment to a primary caregiver 
allows children to gain the emotional intelligence and 
self-confidence necessary for them to explore their world. 
When these attachments are interrupted or severed (e.g., 
through multiple foster home changes), the parts of the 
brain responsible for social regulation do not develop 
normally, and children may develop difficulty managing 
relationships appropriately. 

This can develop to either extreme: (1) being unable to 
connect with or trust any adult; or (2) trusting adults 
who haven’t earned it, potentially putting the child into 
unsafe situations (i.e., a lack of stranger danger). Lack 
of stable attachments lead to oversensitive emotional 
responsiveness, whereby children have strong reactions 
to the objectively neutral behavior of others.  If a child is 
unable to build healthy attachments to adults, they will 
also struggle when attempting to connect with their peers. 

Attachment trauma makes it more difficult to navigate 
social situations or adapt to changing social contexts, like 
those that might be experienced in school.8 Children with 
attachment related trauma may often appear defiant to 
adults as they are always pushing boundaries and limits, or 
they can be withdrawn, without the skills to successfully 
connect with others.  

CLASSROOM BEHAVIOR  

Persistent trauma (e.g., being exposed to domestic 
violence on a regular basis) causes persistent activation 
of fear responses in the amygdala and hyperarousal in 
the brain that remains even when trauma or danger is 
not present. Children may constantly view the world as a 
dangerous place, which impacts their ability to regulate 
their behavior and social responses.9 In order to feel safe 
and in control, many trauma-exposed children develop 
behavioral coping mechanisms that can frustrate teachers 
and evoke reactions that both strengthen the child’s 
expectations of confrontation and danger and reinforce a 
negative self-image. 

For example, a child may have been conditioned through 
abusive relationships to fear asking questions. When that 
child faces an academic task that they do not understand, 
they may shut down and refuse to complete work. This 
refusal gives them a sense of control over what they 
perceive to be a scary situation. This will inevitably lead 
to a confrontation with the teacher, which can easily 
trigger a traumatized child’s overactive and hard-wired 
fighting response. The child’s hyperarousal and weakened 
prefrontal cortex make it difficult to calm down, and 
the child could then face exclusionary school discipline. 
While the child is being excluded from class, he or she is 
not receiving the extra academic support needed to be 
successful academically, and their perception of being 
unable to succeed in school is reinforced. Different children 

use different coping mechanisms in response to fear-
inducing events. School staff who are not equipped to 
look carefully may misunderstand the purposes of a child’s 
coping behavior and, as a result, attempt to correct for 
those behaviors in ways that exacerbate the problem.   

LEARNING & MEMORY  

Brain changes resulting from trauma can cause deficits 
in executive functioning, including in memory, impulse 
control, and cognition.10 

First, children learn through a combination of implicit and 
explicit memory. Through implicit memory, formulated 
in the reptilian brain, children learn and remember 
unconscious skills and associate experiences with sensory 
input (e.g., sounds, smells), such as walking, speaking, 
or responding to the sound of a parent’s voice. These 
unconscious skills and associations remain in children 
who have experienced trauma, and sometimes raises 
unconscious but painful emotional responses to stimuli 
in school (for example, to the sound of a loud bell or a 
stern tone of voice), that the child may not be able to 
explain. Explicit memory, thought to be formulated in the 
hippocampus, allows children to talk about past, present, 
or future events. Explicit memory is crucial for school, for 
example, to remember story time from yesterday or a 
history lesson learned this morning, but is often impaired 
in children who have experienced trauma. 

Additionally, the ability to control impulses, also crucial 
for success in school, is undermined in children who have 
experienced trauma. The overactive emotional brain, with 
diminished reasoning capability, creates reactive impulses 
that cannot be controlled. 

Finally, the prefrontal cortex and the connections between 
various parts of the brain are crucial for problem solving 
and other elements of cognition, which studies show are 
impaired in children with trauma.11

SUCCESS IN SCHOOL  

The deficits in mental health, social skills, behavior, 
learning and memory created by trauma unsurprisingly 
lead to poor outcomes for students in schools that do 
not specifically address the impact of trauma. In some 
cases, one impacted domain, such as social skills or mental 
health, may be preventing the child from making progress. 
In many cases, the global impact of complex trauma 
experienced by foster youth makes it difficult to tease out 
precisely which results or effects are creating obstacles to 
education achievement. Overall, studies have associated 
trauma with: (1) decreased reading ability;  (2) lower 
grade-point average; (3) increased school absences; and 
(4) decreased rates of high school graduation.12

RESILIENCE AND SELF-REGULATION 

The good news is children are resilient. Resilience is the 
capacity to exhibit a positive, adaptive response in the 
face of significant adversity.13 Interventions can help 
children rebuild trust and acquire developmental skills and 
the capability to learn. 
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Resilience is not something that you are either born with 
or not. It develops as children grow and learn better 
thinking and self-management skills. For example, children 
exposed to trauma often lack self-regulation skills because 
an adult never taught those skills to them. Self-regulation 
skills are learned as early as rocking or singing to an 
upset baby or teaching skills to teenagers such as taking 
deep breadths and checking in with their body’s state of 

arousal when they become upset. Self-regulation skills and 
resilience can be taught to children through supportive 
relationships with parents and caretakers, teachers and 
other important adults, and peers. Schools can play an 
important role in helping children who have experienced 
trauma develop the resilience that will help them develop, 
learn, and grow into healthy adults.

What Can Schools Do?

Look for Signs of Trauma14

YOUNG CHILDREN  
(0-5)

ELEMENTARY SCHOOL 
CHILDREN (6-12)

ADOLESCENT 
CHILDREN (13-18)

Activity levels that are much 
higher or lower than peers

Frequent headaches or stomachaches with 
no apparent cause

Talking about trauma incidents constantly, 
or denying that it happened

Startling easily or being 
difficult to calm

Behaviors common to younger children 
(e.g., thumb sucking, bed wetting)

Refusal to follow rules, 
or talking back frequently

Repeating traumatic events  
over and over in dramatic play  

or conversation

Difficulty transitioning from 
one activity to the next

Risky behaviors (e.g., using drugs or 
alcohol, running away from home, or 

getting into trouble with the law)

Clinginess, reluctance 
to explore the world

Talking often about 
scary feelings, ideas

Being tired all the time, sleeping much 
more (or less) than peers, nightmares

Frequent tantrums Frequent tears or sadness Not wanting to spend time with friends

Irritability, “fussiness” Fighting with peers/adults Fighting

Being quiet or withdrawn

Wanting to be left alone

Eating much more or less than peers

Getting into trouble at home or school

Difficulty paying attention

Changes in school performance

Implement Whole School Trauma Sensitivity  
The Trauma and Learning Policy Institute, a collaboration 
of Massachusetts Advocates for Children and Harvard Law 
School, has developed a framework for creating trauma-
sensitive practices at the school-wide level.15 School 
districts and schools that invest in the following critical 
areas can begin to address the needs of all students 
who have experienced trauma, including foster youth. 

LEADERSHIP INVESTMENT

Administrators at a school must support and promote 
trauma-sensitivity through strategic planning, assessing staff 
needs, revising policy, providing appropriate professional 
development opportunities, and investing time and resources 
into creating trauma-sensitive school cultures. 

TRAUMA-SENSITIVE POLICIES, 
INCLUDING DISCIPLINARY PRACTICES 

New policies developed by leadership should balance 
accountability with an understanding of trauma triggered 
behaviors. They should seek to minimize exclusion from 
social and academic environments and to actively teach 
students how to regulate their own behavior.

COLLABORATION WITH STAKEHOLDERS

Schools should not feel alone in meeting the needs of 
children who have experienced trauma. They should work 
to support and collaborate with the adults already present, 
such as social workers, probation officers, caregivers, ERHs, 
or mental health providers. Additionally, schools should reach 
out to community agencies for assistance in supporting 
the needs of students. Promising practices include building 
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a support team for each youth combining their network 
of caring adults with their school team. See Youth and 
Community Engagement.

ACCESS TO RESOURCES AND SERVICES

Schools should develop connections to services, including 
mental health services, available within the school district 
and from external community partners. For foster youth, 
this includes building a strong relationship with child welfare 
and probation agencies to identify available supports.

PROFESSIONAL DEVELOPMENT

All staff, from teachers to custodians, must be trained to 
understand how trauma affects children, and equipped 
with tools for building trauma-informed relationships and 
implementing trauma-sensitive instructional strategies. 

TRAUMA-INFORMED NONACADEMIC STRATEGIES

School personnel should be familiar with ways that 
the school can support the non-academic needs of 
youth through, for example, mentoring relationships or 
extracurricular activities. 

TRAUMA-SENSITIVE INSTRUCTIONAL STRATEGIES  

Perhaps the most crucial element, teachers must be 
trained to implement instructional strategies that are 
effective for children who have experienced trauma. While 
this requires teachers to modify current practices, the 
strategies that work for traumatized children are successful 
with all children. These strategies: (1) ensure that students 
are not punished for the symptoms of their trauma; and (2) 
actively build factors shown to improve resilience.16

Create a Sense of Safety: Students who have experienced 
complex trauma do not routinely feel safe. Providing a 
safe environment can help reduce a child’s overstimulated 
fear responses and make way for learning. To create a safe 
environment, teachers can:  

• build predictable structure with consistent routines; 

•  implement a school-wide positive behavior intervention 
program;

•  create clear expectations during unstructured times (e.g., 
passing periods, lunch);

•  provide transition opportunities (e.g., 5 minutes to read a 
book or a warm up question); and

•  provide clear pathways to emotional support for students 
who elect to utilize it.

Provide a Sense of Control: Helping children build a sense 
of mastery over their own life is critical for developing 
appropriate responses to stressful situations.17 Teachers can: 

•  give youth choices and not ultimatums;

•  engage youth in a semi-private conversation, instead of in 
front of classmates;

•  limit the number of adults involved to avoid confusion or 
mixed-messages; 

•  provide adequate personal space;

•  not block escape routes (when individuals are agitated, they are 
more likely to experience fight or flight response);

•  keep verbal interactions calm and use simple, direct 
language;

•  build self esteem by providing opportunities for students to 
be successful such as inviting a student to participate in an 
activity they excel at, giving a student a question they will 
be asked the night before so they can prepare, or relating 
lessons to known areas of interest; and

•  celebrate even the smallest successes, for example, by 
thanking a student for showing up on time, or writing a post-
it note praising them for turning in their homework. 

Foster Connections: Having at least one stable, caring 
relationship with an adult is crucial for developing 
resilience and a sense of self.18 Intentional development 
of relationships with teachers, aides, or other staff is 
crucial for meeting the needs of foster youth. In addition, 
relationships with students can be built by:

•  creating opportunities to develop meaningful relationships 
between peers including through classroom group work 
activities or encouraging club/sport participation;

•  empathizing with a student who is struggling;

•  allowing a student to share their experiences on their own 
timeline; and

•  not isolating students who needs to be removed from a 
situation. An adult should always be nearby to provide 
support when the student is ready to talk or to help them 
self-regulate.

Teach Self-Regulation: Strong self-regulation skills enable 
individuals to manage their own behavior and emotions.19 

Some common self-regulation techniques include: 

•  teacher modeling of self regulation with opportunities for 
students to practice;

•  breathing;

•  taking breaks;

•  writing down feelings; and

•  doing an internal check in to monitor signs of stress in the 
student’s body.

Use Culturally Responsive Strategies: Children who are 
solidly grounded in cultural traditions show more effective 
responses to stress.20 Teachers and schools should seek to 
understand and value cultural traditions, including faith-
based traditions, that are important to youth. 
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Additional Trauma Resources

The National Child Traumatic Stress Network

Started by Congress in 2000, this network brings together 
the nation’s top experts in childhood trauma and has an 
entire section of the website dedicated to resources for 
school personnel. Visit the network here. 

Aces Too High News

News site that contains the latest research about adverse 
childhood experiences, including abuse, neglect, and 
toxic stress. Reports on research based practices being 
implemented in schools, cities, and community agencies 
around the country.  See the latest news here.  

The Trauma and Learning Policy Initiative

Initiative dedicated to ensuring that children traumatized 
by exposure to family violence and other adverse childhood 
experiences succeed in school.  The publications Helping 
Traumatized Children Learn Volume 1: A Report and Policy 
Agenda and Volume 2: Creating and Advocating for Trauma-
Sensitive Schools are available for download from the 
website. Find the publications here.

The Heart of Learning: Compassion, Resiliency, and 
Academic Success

A handbook containing valuable information that will 
be helpful to teachers on a daily basis as they work with 
students whose learning has been adversely impacted by 
trauma in their lives. Find the handbook here.  

Calmer Classrooms: A Guide to Working with Traumatized 
Children

Assists kindergarten, primary, and secondary teachers 
and other school staff in understanding and working with 
children and youth who have experienced trauma.  
Find the guide here.

Center for Social and Emotional Foundations for Early 
Learning

Teaching tools for child care professionals and early 
childhood teachers. Visit the center here.

1 Bessel A. van der Kolk, Developmental Trauma Disorder, 35:5 Psychiatric Annals 390, 406 (2005). 
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4 Id. at 6-7. 
5 J. Douglas Bremner, Traumatic Stress: Effects on the Brain, 8 Dialogues in Clinical Neuroscience, No. 4, 2006, at 445. 
6 Jim Casey Youth Opportunities Initiative, supra note 2, at 4. 
7 Id. 
8 Child Welfare Information Gateway and Children’s Bureau, supra note 3, at 9. 
9 Id. at 8-9. 
10 Id. 
11 Id. 
12 Maura McInerney & Amy McKlindon, Education Law Center, Unlocking the Door to Learning: Trauma-Informed Classrooms & Transformational Schools (2014), 

available at http://www.elc-pa.org/resource/unlocking-the-door-to-learning-trauma-informed-classrooms-and-transformational-schools/.
13 National Scientific Council on the Developing Child, Supportive Relationships and Active Skill-Building Strengthen the Foundations of Resilience, (Harvard University Center 

on the Developing Child Working Paper No. 13, 2015), available at http://developingchild.harvard.edu/resources/supportive-relationships-and-active-skill-building-
strengthen-the-foundations-of-resilience/.

14 Safe Start Center, Tips for Staff and Advocates Working with Children: Polyvictimization, Office of Juvenile Justice and Delinquency Prevention, available at http://
ojjdp.gov/programs/safestart/TipSheetFor_Polyvictimization.pdf. 

15 Susan F. Cole, et al., Trauma and Learning Policy Institute, Helping Traumatized Children Learn: Supportive School Environments for Children Traumatized by 
Family Violence (2013). 

16 National Scientific Council on the Developing Child, supra note 13.  
17 Id. at 5. 
18 Id. 
19 Id. 
20 Id.

Section Endnotes

Special Needs of Foster Youth

http://kids-alliance.org/edtoolkit
http://www.nctsn.org/resources/audiences/school-personnel
http://acestoohigh.com
http://traumasensitiveschools.org
http://www.k12.wa.us/CompassionateSchools/HeartofLearning.aspx
http://www.ccyp.vic.gov.au/childsafetycommissioner/downloads/calmer_classrooms.pdf
http://csefel.vanderbilt.edu/resources/strategies.html
http://www.aecf.org/resources/trauma-informed-practice-with-young-people-in-foster-care/
http://www.aecf.org/resources/trauma-informed-practice-with-young-people-in-foster-care/
http://www.elc-pa.org/resource/unlocking-the-door-to-learning-trauma-informed-classrooms-and-transfo
http://developingchild.harvard.edu/resources/supportive-relationships-and-active-skill-building-stre
http://developingchild.harvard.edu/resources/supportive-relationships-and-active-skill-building-stre
http://ojjdp.gov/programs/safestart/TipSheetFor_Polyvictimization.pdf
http://ojjdp.gov/programs/safestart/TipSheetFor_Polyvictimization.pdf


42Foster Youth Education Toolkit | Created by: ACR, ACSA, CCSESA, CDE, CSBA, CWC, CWDA and ECC

CHILD FIND/ASSESSMENTS  

Schools have an independent duty to identify students 
who may be eligible for special education services. 
Because foster youth experience instability at home, 
caregivers or ERHs may miss signs that a youth is 
struggling with a disability. Best practice is to train 
teachers, counselors, and other personnel to look for 
warning signs that a foster youth has a suspected 
disability and could benefit from special education 
services. Warning signs include: (1) poor grades; (2) 
withdrawal or depression; (3) acting out or disciplinary 
problems; (4) poor attendance; (5) inattention or failure 
to complete work; or (6) social skills deficits or failure to 
make friends. In addition, adults in a foster youth’s life 
can make a referral for special education services (e.g., 
caregivers, ERHs, social workers, mental health providers). 
After an assessment is requested, school districts must 
either provide an assessment plan or a written refusal to 
assess within 15 calendar days. Cal. Educ. Code §§ 56300-56330.

CONSENT AND PARTICIPATION  

For all foster youth with disabilities (or those suspected of 
having a disability), it is crucial to identify an appropriate 
ERH. ERHs must: (1) consent to assessments, (2) attend/
meaningfully participate in all IEP meetings, and (3) 
consent to the IEP document. 

Determining ERHs: If you do not know who holds 
education rights or are unable to reach the ERH after 
multiple attempts, call the youth’s social worker/probation 
officer. Under limited circumstances, a school may 
appoint a “surrogate parent” to participate/consent. See 
Education Decision Makers for Foster Youth.  

IEP Meeting Participants: Foster youth have other people 
serving them who may contribute to an IEP meeting 
including a non-ERH caregiver, social worker, or outside 
mental health professional. 

Cal. Educ. Code §§ 56021.1, 56043, 56055, 56341, 56342.5.  

IEPS AND SCHOOL TRANSFERS  

Foster youth instability contributes to a high number of 
school transfers. 

 Upon Enrollment: Screen foster youth for prior special 
education services. If anyone in the youth’s life (including 
the youth) reports that there is an IEP, immediately locate 
the most recent special education records and provide 
comparable services to those received in the prior IEP. 
Schedule an IEP meeting within 30 days to discuss 
the youth’s education program and make any needed 
modifications. See Requesting Education Records.

Upon Disenrollment: When a youth leaves the school, 
collect feedback from teachers and other service 
providers about current progress towards IEP goals. 
Within two days of disenrollment, forward all special 
education records, including all IEPs and assessments, 
to the new school. See Disenrolling Foster Youth and 
Forwarding Education Records.  

IEPS AND SCHOOL DISCIPLINE  

Foster youth have high rates of mental health and 
behavioral disabilities caused by the abuse and neglect 
they suffer. See Trauma Related Needs of Foster Youth. 
This often leads to both special education eligibility and 
disciplinary measures being taken against them. If a youth 
with an IEP is suspended for ten days in a school year 
or a pattern of suspensions that exceeds ten days, the 
youth is entitled to a “manifestation determination” IEP 
meeting to determine whether the behavior leading to 
the suspension was related to the student’s disability or 
the school’s failure to implement the IEP. If the behavior 
was substantially related to the youth’s disability, or 
caused by the school’s failure to implement the IEP, the 
student cannot be further disciplined.  Best practice 
includes determining whether further assessments and/
or a modification in the youth’s services are necessary to 
address the unmet need. A representative from the local 
child protective services agency must be invited to the 
manifestation determination meeting. Cal. Educ. Code § 48915.5. 
See Disciplinary Challenges of Foster Youth.

2 The Invisible Achievement Gap, Part 1
3 Sarah Geenen & Laurie Powers, Fostering Futures Project, Are We Ignoring Foster Youth with Disabilities? 51 Social Work, No. 3, 2006.

Foster youth qualify for special education services at least twice as often as other student populations.1 They change 
schools more frequently, are placed in more restrictive education settings, and have poorer quality Individualized 
Education Programs (“IEP”) than their non-foster care peers.2 Because foster youth may not have stable advocates 
at home, schools must be sensitive to their distinct needs in order to provide them with a free and appropriate public 
education (“FAPE”).  

Special Education and Foster Youth
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STEP 1  

Enroll in Comprehensive School: Foster youth with 
disciplinary challenges, including those with prior or 
current delinquency involvement, have a right to attend 
their local comprehensive school. Cal. Educ. Code §§ 48645.5, 

48853.5(d)(4)(B). See Enrolling Foster Youth. Among other 
advantages, these schools provide crucial opportunities to 
enhance positive student engagement (e.g., sports, clubs, 
tutoring). This is particularly important for foster youth who 
lack outside opportunities to participate in these activities. 
Placement in alternative school settings often leads to 
reduced participation in school, access to supports needed 
to improve problem behaviors, and likelihood of successful 
high school graduation. If suggesting a voluntary change to 
an alternative school, see Voluntary Transfer of Students 
out of Comprehensive Schools.

STEP 2 

Identify Needs and Gather Information Early: Disciplinary 
challenges may be obvious at enrollment or may reveal 
themselves later. Early and consistent communication 
with the youth and the adults in their life (e.g., ERH, 
caregiver, social worker, youth’s legal representative) will 
ensure a quick response when reaching out for assistance. 
Gathering necessary education records will help identify 
the youth’s triggers and both successful and unsuccessful 
interventions attempted in the past. See Requesting 
Education Records. 

 
 

STEP 3 

Meet and Create an Intervention Plan: When youth first 
begin to demonstrate disciplinary challenges, quickly 
bring together a team of all key individuals (e.g., youth, 
ERH, caregiver, social worker/probation officer, legal 
representative for the youth, mental health providers, 
relevant school personnel). Encourage the youth to 
share their struggles and solutions or supports they feel 
would help them. Other participants should discuss their 
experiences working with the youth with a focus on meeting 
the youth’s needs moving forward. For example, identifying 
triggers for poor behavior and prior successful interventions 
is more productive than lecturing the youth about each 
of their past suspensions. Identify available school and 
outside resources and interventions and determine who 
will be responsible for implementing them. See Discipline 
Intervention Idea Bank. If participants are unable to attend 
in person or by phone, encourage them to submit input in 
writing. Complete the Discipline Intervention Plan. 

STEP 4 

Track Intervention Effectiveness and Regularly Check In: Use 
the Discipline Intervention Plan to track the provision and 
success of interventions. If services become unavailable, 
or prove ineffective in meeting the needs of the youth, 
reconvene the team to discuss new interventions and 
update the Discipline Intervention Plan as necessary. 
Document ineffective interventions to demonstrate when 
more intensive services or alternative disciplinary actions 
are warranted. Cal. Educ. Code § 48900.5. 

1 In one study, 65% of foster children experience seven or more school changes (K-12). Peter J. Pecora et al., Improving Family Foster Care: Findings from the 
Northwest Foster Care Alumni Study, Casey Family Programs 35 (2005), available at http://www.casey.org/northwest-alumni-study/.

2 Id.; Melinda Smith & Jeanne Segal, Post Traumatic Stress Disorder: Symptoms, Treatment and Self-Help for PTSD (helpGuide.org 2014), available at http://www.
helpguide.org/mental/post_traumatic_stress_disorder_symptoms_treatment.htm (last visited Oct. 9, 2014).

While schools often need to take formal disciplinary action to protect the safety of everyone on campus, foster youth are 
subject to disproportionate levels of school discipline due to unmet mental health needs caused by the trauma and abuse they 
experience. See Trauma Related Needs of Foster Youth. Law and best practice require schools to attempt to modify behavior 
through other interventions before more formal disciplinary actions or involuntary school transfers are made.

Disciplinary Challenges of Foster Youth

Special Needs of Foster Youth

Indicators of Need

Poor Grades and/or Standardized Test Scores: Foster youth change placements regularly and often lack a consistent 
adult identifying their education deficits, including undiagnosed disabilities.1  Youth may act out in frustration or to hide 
their academic deficits. 

Defiance of Authority and Extreme Emotional Reactions: Foster youth are twice as likely as war veterans to suffer from 
post-traumatic stress disorder or other mental health conditions that cause anxiety, irrationality, irritability, and aggression.2  

Inappropriate Peer Interactions: Foster youth often struggle to establish appropriate social boundaries and may be 
negatively influenced by peers due to abuse/neglect and a lack of long-term healthy relationships. 

Best Practices for Addressing Disciplinary Challenges 

http://kids-alliance.org/edtoolkit
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STEP 5  

Special Education (If Needed): If interventions fail to 
bring about positive change, consider whether special 
education assessment, placement, and/or services may be 
appropriate. See Special Education and Foster Youth.

STEP 6

Hold Meeting to Consider Potential Voluntary Change to 
Alternative School Program (If Needed): In rare instances, 
a youth may be better served at an alternative school site 
(e.g., continuation school, independent study program, 
community day school). Continuation school transfers 
may only be used to promote the educational interests 
of the youth (e.g., cannot be used to address truancy or 
required as a form of discipline). If suggesting a voluntary 
change to an alternative school, inform the ERH of their 
right to a meeting to weigh their options. The transfer 
may only occur with the informed, written permission 
of the ERH. See Voluntary Transfer of Students out of 
Comprehensive Schools.

STEP 7

Formal Discipline and Involuntary Transfers (If Needed): 
Foster youth are disproportionately impacted by all 
forms of school discipline and are disproportionately 
represented in alternative school settings. If a youth 
has not responded to positive interventions or other 
alternatives, and has committed an act that is subject 
to formal discipline under the law, there are some key 
ideas to keep in mind when applying formal disciplinary 
procedures to them:

 ERH: Most formal disciplinary actions require notification of 
an ERH. Unless you have received formal notification from 
the court about who the ERH is, do not assume that it is the 
caregiver. If notification is provided to the wrong person, 
discipline proceedings may be improper and overturned. See 
Education Decision Makers for Foster Youth.

Notification of Legal Representative for the Youth and 
Social Worker/Probation Officer: If a foster youth is being 
considered for expulsion or suspension for the remainder of 
the semester, inform the legal representative for the youth 
and social worker/probation officer.

 Involuntarily Enrolling Any Youth in an Alternative School 
Setting: Foster/probation youth can only be forced to attend 
a continuation school, adult school, or independent study 
program in the following circumstances:

1.  Continuation Schools: All three conditions must be
met: (1) they have committed an act enumerated in
California Education Code Section 48900 or have
been habitually truant or irregular in attendance;
(2) other means have failed to bring about student
improvement; and (3) a formal hearing has occurred.
The final decision to impose the involuntary
assignment cannot be made by or involve any staff
from the current school.

2.  Community Day Schools: Any of the three conditions
must be met: the youth has been (1) formally expelled
and provided with all due process rights; or (2)
referred by probation pursuant to Sections 300 and
602 of the California Welfare and Institutions Code; or
(3) referred by a school attendance review board.

3.  Independent Study Programs: Prior to starting an
independent study program, the youth’s ERH must
sign an agreement that describes the school and/
or district’s independent study policies, outlines the
duration and scope of the proposed independent
study program, including its learning objectives, and
explicitly states that independent study is strictly
voluntary.

Cal. Educ. Code §§ 48432.5, 48662, 48853.5(g), 48900, 51747, 51749.5, 51749.6.
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Discipline Intervention Idea Bank

If Student Exhibits:
Defiance and Extreme  
Emotional Reactions 

Example: Talks back to teachers, has 
angry outbursts. 

Try This Intervention:

  Behavior Support Plan. Approach 
youth in a calm manner, present 
options when possible. 

  Allow for a “cooling off” period 
when a student becomes upset. 
Allow them to do a lap around 
the building with a teacher.

  Teach specific coping methods 
for dealing with anger (deep 
breathing, counting to 10, walking 
away).

  School-based counseling. Give 
the youth a weekly, daily, or “as-
needed” opportunity to speak 
with a trusted adult on campus.

  Develop a signal with the 
student to alert teachers and 
administrators when they are 
having a bad day. 

Consider a special education assessment to determine if additional services and supports are appropriate. Consult a 
school psychologist or see Special Education and Foster Youth for more information.

If Student Exhibits:
Inappropriate Peer Interactions 

Example: Regularly participates in off-task 
behavior with a group of peers. 

Try This Intervention:

  Group-based counseling. Support 
youth to develop positive social 
relationships and social skills.

  Participation in group 
extracurricular activities. This will 
give the youth an opportunity to 
interact with peers in the pursuit 
of a positive goal.

  Teach social scripts. Have a 
counselor meet with the youth to 
role play different scenarios with 
peers and to plan pro-social ways 
to respond to them.

If Student Exhibits:
Poor Grades and/or  
Standardized Test Scores 

Example: Not passing a class, or scoring “below 
basic” on the state standardized test. 

Try This Intervention:

 School-based tutoring

  Assistance with organization skills 
from a peer or counselor

  Remedial classes

Additional Notes:

Download this tool

Student’s Name:   D.O.B.: 
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Discipline Intervention Plan

Behavior to be Addressed, 

Including Frequency 

Interventions  

Start Date/Frequency of Service

Name/Position of Responsible Person

Outcome

  EXAMPLE    BEHAVIOR 1    BEHAVIOR 2    BEHAVIOR 3  

Behavior to be Addressed, 

Including Frequency 

Interventions  

Start Date/Frequency of Service

Name/Position of Responsible Person

Outcome

Behavior to be Addressed, 

Including Frequency 

Interventions  

Start Date/Frequency of Service

Name/Position of Responsible Person

Outcome

Behavior to be Addressed, 

Including Frequency 

Interventions  

Start Date/Frequency of Service

Name/Position of Responsible Person

Outcome

Physical and verbal conflict with 
peers during passing periods 3-4 
times per week including shoving, 
name calling, using profanity

School counselor will meet with 
student to: (1) discuss appropriate 
behavior in the halls; (2) practice 
social scripts of appropriate peer 
interactions

9/15/14, 2 times per week for  30 min. 
each session for 3 months

Mrs. Sanchez, School Psychologist

Counselor met with student 22 
times over 12 weeks. Student was 
responsive to intervention. Student 
reduced number of peer conflicts 
during passing periods to 1 per week. 
It is recommended that this service 
continue until youth has no conflicts 
with peers over a 1 month period.
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LCFF and Early Childhood Education

Effects of Child Abuse and Neglect  
on Young Children
In California, children between the ages of 0-5 made up 
46% of substantiated cases of abuse and neglect in 2013. 
The most rapid development of children’s brains occurs 
during these years.1 

Adverse experiences, such as child abuse and neglect, 
can interfere with normal brain development. See Trauma 
Related Needs of Foster Youth. Over half of 1-5 year 
olds in foster care are identified as having developmental 
concerns.2 If left untreated, these developmental delays 
can become learning disabilities, disruptive behaviors, 
attention deficits, depression/anxiety disorders, and 
attachment disorders.3 Early intervention and education 
can remediate developmental delays and help prepare 
children to enter kindergarten ready to learn.

The Benefits of Investing LCFF Efforts on 
Preschool Aged Foster Children

Although LCFF applies to K-12 youth, an investment of 
district LCFF dollars in early education programing and 
services for foster youth ages 3-5 will ensure that children 
entering kindergarten will have the pre-academic and 
social/emotional/behavioral skills to be successful. 

Of the eight state priorities that school districts must 
address in their LCAP, four are particularly relevant for 
preschool aged children.

STUDENT ACHIEVEMENT  

Students who attend a quality preschool program are 40% 
less likely to repeat a grade or require special education 
services.4 In addition, children who attend preschool 
score, on average, higher on cognitive measures.5 In 
addition, research has shown high quality preschools 
can significantly narrow or even close the achievement 
gap between English language learners and their English 
speaking peers by the start of kindergarten.6  

STUDENT ENGAGEMENT   

Children who participate in early education are more 
socially and emotionally prepared when entering 
kindergarten.7 They demonstrate increased motivation and 
interest in their education and are less likely to fall behind 
by the time they reach 3rd grade.8 Early education also 
increases student attendance rates and decreases chronic 
absenteeism and dropout rates.9 High school graduation 
rates for students who participated in a quality preschool 
program are over 10% higher compared to students who 
began their education in kindergarten.10

PARENTAL INVOLVEMENT  

The earlier parents are involved in their child’s education, 
the likelier they are to stay involve in the long run.11 
Further, studies demonstrate that parental involvement 
and positive student achievement reinforce each other.  
For example, early involvement by a parent or caregiver 
has been found to positively influence achievement of 
kindergarten students, which in turn increases motivation 
rates of first grade students.12 Parents of highly motivated 
and high achieving children are more likely to continue 
their involvement in their child’s education. 

SCHOOL CLIMATE  

Start Early: Students in positive school climates feel safe at 
school, connected to peers, and supported by teachers and 
staff. This is especially important for foster children who 
have experienced trauma and who may not have a nurturing 
support system outside of school. See Trauma Related 
Needs of Foster Youth. Creating this climate early in the 
preschool setting will ensure children feel highly connected 
to their schools as they enter elementary school.13  

School Discipline and Preschool: Preschool children 
experience formal and informal school discipline at higher 
rates than their K-12 counterparts.14 When a preschool-
aged child is suspended or expelled, they are excluded 
from receiving the behavioral and social-emotional 
supports necessary to help them prepare for kindergarten. 
In addition, pushing a young child out of their preschool 
can cause disabilities to go unaddressed at a critical time 
for early interventions. Further, research has shown a 
decades-long trend of disproportionally suspending and 
expelling young boys of color.15  

Young students who are suspended or expelled experience 
higher levels of grade retention, have negative attitudes 
toward school, higher rates of dropping out, and even face 
higher rates of incarceration.16 Schools can improve their 
school climate by developing policies that eliminate or 
severely limit exclusionary disciplinary practices for young 
students. They can also invest in teacher training and 
support around social-emotional development, positive 
behavior interventions, and access to early childhood 
mental health and behavioral specialists. 

Early Education Needs of Foster Youth
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Sample LCAP Goal and Activities for Preschool Aged Children

GOAL: Ensure incoming kindergarten students in foster care (including students with 
disabilities) have access to high quality and developmentally appropriate pre-school programs.
Related State and/or Local Priorities: Student Achievement, Student Engagement, Parental Involvement, School Climate

Identified Need: Foster children experience high rates of disruption and trauma in their early lives which prevents them 
from developing the foundational pre-academic and social-emotional skills necessary to be successful in kindergarten 
and beyond. Ensuring foster children have access to high quality early education programs helps them be better 
prepared academically and socially for kindergarten.

LCAP YEAR 1: EXPECTED ANNUAL MEASURABLE OUTCOME  
District will have policies and systems in place to identify preschool aged foster children living within their district 
boundaries and increase their enrollment in early education setting settings by 25%. 

ACTIONS/SERVICES BUDGETED EXPENDITURES

Establish policy and data infrastructure necessary to identify and increase 
enrollment of foster children in early education programs:

(a) collaborate with and enter into MOUs with county child welfare
agency to share information to identify preschool aged foster children living
within district boundaries;

(b) collaborate with and enter into MOUs with geographically close early
education programs not run by the district, to ensure foster children are
provided with priority enrollment, as required by state law, into their available
spots and develop a plan to increase the number of spots available for foster
children;

(c) develop policies to ensure priority enrollment of foster children in district
run early education programs, as required by state law;

(d) develop a data system to track the type of education programs foster
children enroll in and at what frequency; and

(e) develop policies/practices to ensure foster children attending early
education programs receive the academic and socio-emotional supports
necessary to be successful.

District-level liaison and oversight staff

Increase identification and enrollment of foster children in early education 
programs by ensuring they have access to necessary education and 
counseling services. Ensure that at least 25% of foster children have access 
to necessary education and counseling services, including:

(a) pre-academic support services including tutoring, academic enrichment
programs, and summer/intersession programs; and

(b) socio-emotional and behavioral support services including trauma-
informed mental health services.

District-level liaison and oversight 
staff; sufficient counselors to serve at 
least 25% of foster youth at ratio no 
higher than 1:25

Early Education Needs of Foster Youth
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LCAP YEAR 3: EXPECTED ANNUAL MEASURABLE OUTCOME  
75% increase from baseline in foster child enrollment in early education settings.

ACTIONS/SERVICES BUDGETED EXPENDITURES

Increase identification and enrollment of foster children in early education 
programs by:

(a) filling all available early education slots;

(b) identify funding and other advocacy methods to increase the number of early
education spots by 25% for foster children in district run programs; and

(c) ensure at least 75% of foster children have access to necessary education
and counseling services as described in Year 1.

District-level liaison and oversight 
staff; sufficient counselors to serve at 
least 75% of foster youth at ratio no 
higher than 1:25

Utilize data infrastructure to regularly measure (at least quarterly) foster 
child enrollment in early education programs, modifying policies and 
procedures as necessary to ensure increased outcomes.

District-level liaison and oversight staff

LCAP YEAR 2: EXPECTED ANNUAL MEASURABLE OUTCOME  
50% increase from baseline in foster child enrollment in early education settings.

ACTIONS/SERVICES BUDGETED EXPENDITURES

Increase identification and enrollment of foster children in early education 
programs by:

(a) filling all available early education slots; and

(b) ensure at least 50% of foster children have access to necessary education
and counseling services as described in Year 1.

District-level liaison and oversight 
staff; sufficient counselors to serve at 
least 50% of foster youth at ratio no 
higher than 1:25

Utilize data infrastructure to regularly measure (at least quarterly) foster 
child enrollment in early education programs, modifying policies and 
procedures as necessary to ensure increased outcomes. 

District-level liaison and oversight staff

http://kids-alliance.org/edtoolkit
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Transition from Early Intervention to Special Education Services at Age 3

STEP 1

Coordinate with local regional centers: The regional center 
must notify the school district of potentially eligible 
preschool-aged children. Identify the regional center staff 
who make referrals, connect them to school district staff 
who will process these referrals, and ensure they maintain 
regular communication. This is especially important for 
children whose third birthday falls during a scheduled 
school break (e.g., summer).

STEP 2

Gather all early intervention records: Records must be 
reviewed to identify all areas of suspected disability 
and determine which assessments are necessary.  
Assessors should also review relevant records as part of 
the assessment process. Relevant records will include: 
(1) evaluations/assessments that review the child’s
developmental needs; (2) IFSPs that outline services
provided to the child; and (3) interdisciplinary notes that
show what actions the service coordinator has taken on
the child’s case. Requested records must be received
within five business days of a request.

STEP 3

Schedule and attend the transition IFSP: A school district 
representative must attend each transition IFSP to 
discuss the special education process with the education 
rights holder. During the meeting, gather input from the 
regional center and education rights holder regarding the 
child’s development. 

STEP 4

Develop assessment plan and conduct assessments: An 
assessment plan may be developed at the transition IFSP 
meeting. If not developed at that time, send an assessment 
plan to the education rights holder with enough time to 
ensure assessors conduct their assessments and hold an 
Individualized Education Program (“IEP”) by the child’s third 
birthday.  

STEP 5

Develop the IEP: An IEP must be developed at a meeting 
with the entire IEP team by the child’s third birthday, even 
if the birthday falls during a scheduled school break. Plan 
ahead to ensure the IEP is created on time by ensuring 
staff are available to complete assessments and hold the 
meeting prior to the school break. 

STEP 6

Implement the IEP: If the child is eligible, all placements, 
services, and supports under the IEP must begin on the 
child’s third birthday, unless the birthday falls during a 
scheduled school break. In that case, the IEP must be 
implemented on the first day of school following the break.

Early Education Needs of Foster Youth

Early Intervention Services
Part C of the Individuals with Disabilities Education 
Improvement Act (“IDEIA”) and California Early 
Intervention Services Act govern early intervention 
services for infants and toddlers zero through three years 
old. Under the Child Abuse Prevention and Treatment 
Act (“CAPTA”), infants and toddlers with substantiated 
cases of abuse and neglect must be screened for Part 
C services. In California, regional centers provide early 
intervention services under the supervision of the 
Department of Developmental Services. These services 
include infant development, center based services, speech 
and language services, physical or occupational therapy, 
and other services designed to help children meet their 
developmental milestones. Milestones are skills that 
children typically develop by a certain age (e.g., sitting up 
by six months, talking by age two).  
20 U.S.C. §1433 et seq.; 42 U.S.C. § 5106(a); Cal. Gov’t Code § 95000 et seq

Overview of the Transition

Before age three, children who are receiving early 
intervention services through the regional center and who 
may be eligible for special education services must be 
transitioned to their school district. See Special Education 
and Foster Youth. Regional centers and school districts 
must coordinate and hold a transition Individualized Family 
Service Plan (“IFSP”) meeting at least three to six months 
before the child’s third birthday to ensure there is no gap 
between early intervention services that end on the day 
before the child’s third birthday and special education 
services that start on the third birthday. 

Cal. Educ. Code § 56426.9; 17. C.C.R. § 52112.

Best Practices for Ensuring a Smooth Transition
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Early Care and Education Options for Young Children in Foster Care

Federal Early Head Start and  
Head Start Programs

Head Start programs are free programs that provide 
comprehensive early education and development classes. 
Early Head Start programs serve children ages 0-3. Head 
Start programs provide part-day or full-day programs for 
children ages 3-5. To find an Early/Head Start program near 
you, call 1-877-773-5543 or visit the Head Start Directory.

Enrolling: Children in foster care are eligible for Head Start 
regardless of their caregiver’s income and get priority 
enrollment points. Make sure to identify the child as in 
foster care and ensure they are given priority enrollment. 

Cal. Educ. Code §§ 8235(b), 8236(a); 5 C.C.R. § 18131(a).

State Child Care Programs 

The California Department of Education ("CDE") offers 
subsidized child care to families using two different 
methods: vouchers and slots.

 Vouchers: The Alternative Payment Program provides 
families with vouchers that can be used at a variety of 
settings including licensed child care centers, licensed 
family child care homes, and with license-exempt child 
care providers.

Slots: Families may also obtain a child care slot directly in 
a child care program administered by the CDE, including 
Child Care and Development Centers, General Child Care 
Programs, and State Preschool Programs.   

Enrolling: Children in foster care are always eligible for 
child care programs administered by the CDE, regardless 
of their caregiver’s income, and get first priority for 
enrollment. Make sure to identify the child as a foster 
child during enrollment and ensure they are given the first 
available opening.

For information about state child care programs contact 
1-800-KIDS-793 or visit California Child Care Resource and
Referral Network. To find out who provides these programs
in your area visit the Resource and Referral County Listing.

Cal. Educ. Code §§ 8235(b), 8236(a); 5 C.C.R. § 18131(a).

State Preschool Programs

State Preschool Programs are free part-day and full-day 
child development programs for low-income children ages 
3-4. The program is administered through local educational 
agencies, colleges, community-action agencies, and private 
nonprofit agencies. To find out who provides these programs 
in your area visit the Resource and Referral County Listing.

Enrolling: Children in foster care are automatically eligible 
for state preschool programs regardless of their caregiver’s 
income and get first priority for enrollment. Make sure 
to identify the child as in foster care and ensure they are 
given the first available opening. 

Cal. Educ. Code §§ 8235(b), 8236(a); 5 C.C.R. § 18131(a)

Transitional Kindergarten ("T-K")

Transitional kindergarten programs are run by local 
educational agencies and are available for all children, 
including children in foster care. T-K is a two year program.  
The first year provides students with extra time to develop 
foundational skills needed for success in school within 
an age- and developmentally-appropriate setting. It is 
designed for students who turn 5 years old between 
September 2 and December 2. Districts and charter 
schools also have the option of allowing a child who 
will turn 5 at any time during the school year to attend 
transitional kindergarten from the beginning of the school 
year, even if their birthday is after December 2. 

Cal. Educ. Code § 48000(c)(3)(B). 

Early Education Needs of Foster Youth

The Importance of Preschool
All children benefit from attending a high-quality early care and education program to develop skills that contribute to 
school success, regardless of whether they have a developmental delay. Both federal and state subsidized early care and 
education programs are available to foster children. 

http://kids-alliance.org/edtoolkit
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Signs that Zero to Five Year Olds  
Need Mental Health Services
INFANTS AND TODDLERS

•  Physical symptoms (e.g., poor weight gain, slow growth)

•  Delayed development (e.g., speech delay)

•  Inconsolable crying

•  Sleep problems

•  Aggressive or impulsive behavior

•  Paralyzing fears

PRESCHOOLERS 

•  Withdrawn and/or isolated from peers

•  Aggressive behaviors

•  Self-destructive behaviors

•  Developmental delays

Best Practices for Early Education/
Preschool Suspensions and Expulsions

Aggressive or inappropriate classroom behaviors are 
often a sign that the child needs behavioral or mental 
health services. Pushing children to another program or 
expelling them will delay their ability to access necessary 
interventions. Instead, work with a child’s social worker 
to explore community and school-based mental health 
services, including considering a referral for special 
education services. 

Evidence-Based Programs for  
Zero to Five Year Olds17 

The list below is not exhaustive. Local county offices of 
mental health or social services will likely have a list of 
available services for children zero to five years old in your 
geographic area. Contact your child’s social worker to 
request a referral for these services.

CHILD PARENT PSYCHOTHERAPY (“CPP”) 

Treatment where parent and child (0-5) work to restore 
the relationship that has been damaged by trauma.

TRAUMA FOCUSED COGNITIVE BEHAVIORAL THERAPY 

Addresses symptoms of depression, anxiety or other 
significant emotional/behavioral disturbance caused by a 
traumatic event (3+).

POSITIVE PARENTING PROGRAM (“TRIPLE P”) 

Parent/caregiver sessions to increase knowledge and 
skills in addressing social, emotional, behavioral and 
developmental problems of children (0-5).

PARENT CHILD INTERACTION THERAPY (“PCIT”) 

Therapist observes through a one-way mirror and coaches 
parent (using a “bug in the ear”) during play with child in order 
to change negative parent/caregiver-child patterns (2-8).

Intensive Treatment Programs
WRAPAROUND 

A specially trained team provides interventions that are 
family-driven and family-strengths focused. The goal is to 
wrap supportive services around the child and family in 
order to return and maintain the child with their family in 
the community.

FULL SERVICE PARTNERSHIP (“FSP”) 

Program designed to address the needs of a family whose 
child is experiencing significant emotional, psychological 
or behavioral problems which negatively impact their 
well-being. A team approach provides a comprehensive 
package of tools and solutions that allow children and 
their families to succeed on their own.

Mental Health Needs of Infants and Toddlers in Foster Care

Early Education Needs of Foster Youth

Young children in the foster care system are repeatedly traumatized. They suffer abuse and neglect that brings them into 
contact with the system, are removed from their biological homes, and sometimes change placements several times. See 
Trauma Related Needs of Foster Youth. These traumas have a lasting impact on their lives. Mental health services improve 
outcomes and minimize the impact of trauma. Primary caregivers teach young children to regulate their emotions and cope 
with stress. Healthy attachment is often disrupted for foster children. Mental health therapies teach children coping skills and 
help them attach to a caregiver, allowing them to form close and secure interpersonal relationships throughout their lives. 
Attachment provides a sense of security that allows the child to be in the optimal state for exploration and learning.
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The above Calculation Table was designed for districts who have semesters of equal length.  If your district coordinates 
it's semester break with the winter vacation, it is very likely that your semesters are different length (e.g., Semester 1 is 
75 days and Semester 2 is 105 days).  Please use the Calculation Table for Districts with Semesters of Unequal Length 
which will automatically calculate partial credits based on the length of your semesters.  Please input the number of days 
in each semester, the tool will do the rest.

Foster youth who transfer schools mid-semester have a right to receive full or partial credits, based on seat-time, for all 
work satisfactorily completed before transferring schools. Upon receiving notification that a foster youth is transferring 
schools, a sending school must issue check out grades and full or partial credits on an official transcript. The receiving 
school must accept all check out grades and credits, apply them to the same or equivalent courses, and immediately 
enroll foster youth in the same or equivalent classes as they were enrolled in at the sending school. In order to comply 
with the law, school districts must issue partial credits pursuant to their own calculation method or use the Partial Credit 
Model Policy. Cal. Educ. Code §§ 49069.5, 51225.2.

For the full Partial Credit Model Policy Implementation Manual and more information visit kids-alliance.org/partialcredits. Created by CDE, CWC, CSBA, 

CWDA, County of Los Angeles Department of Children and Family Services, Sacramento County Office of Education, Seneca Family of Agencies, and ACR. 

Partial Credit Model Policy

# OF CLASS PERIODS  
ATTENDED PER SUBJECT 5 CREDITS/GRADING PERIOD 1 CREDIT/GRADING PERIOD

7-13 .5 Credits 0.1 Credits

14-20 1.0 Credit 0.2 Credits

21-27 1.5 Credits 0.3 Credits

28-34 2.0 Credits 0.4 Credits

35-41 2.5 Credits 0.5 Credits

42-48 3.0 Credits 0.6 Credits

49-55 3.5 Credits 0.7 Credits

56-62 4.0 Credits 0.8 Credits

63-69 4.5 Credits 0.9 Credits

70+ 5.0 Credits 1.0 Credit

# OF CREDITS EARNED

Download this tool

Calculation Table for Districts with Semesters of Equal Length

Calculation Table for Districts with Semesters of Unequal Length

Partial Credit Calculation Guidelines

LENGTH OF CLASS PERIOD  

Class periods lasting 89 minutes or less count as 1 class 
period for purposes of calculating partial credits. Class 
periods lasting 90 minutes or more count as 2 class periods.

CREDITS PER GRADING PERIOD  

The calculation formula provides for the awarding of either 
1 or 5 credits per course for each grading period because 
most school districts statewide utilize these credit scales. 
The Calculation Tables can be used when youth transfer 
between school districts using different scales. The receiving 
school should convert the number of credits earned to 
match their own system and update the youth’s official 
transcript accordingly.

ALTERNATIVE SCHOOLS  

If a foster youth is enrolled in an alternative school setting 
(e.g., continuation school, independent study program, or 
adult school), that school must issue credits according to this 
partial credit model policy or its approved credit plan adopted 
pursuant to California Education Code Section 51225.3(b), if 
such plan provides for the awarding of partial credits.

High School Needs of Foster Youth
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Sending School Procedures

STEP 1

Gather a list of all classes the youth is currently enrolled 
in and the corresponding graduation requirements.  
Inform each teacher of youth’s impending transfer and 
anticipated last day of attendance.   

STEP 2 

Ensure teachers issue final grades based on all work 
completed as of the youth’s last day of actual attendance. 

A foster youth’s grades may not be lowered because of 
absences caused by placement changes. If a youth was not 
properly disenrolled on their last day of actual attendance, 
the registrar/counselor should ensure that teachers do not 
penalize them for these additional absences.

STEP 3 

Gather the youth’s daily attendance record for each class 
and total the number of periods attended per class.   

STEP 4  

For each class in which the youth was receiving a passing 
grade, use the Calculation/Conversion Table to determine 
how many credits were earned based on the number of 
class periods attended and the length of each class period.

If a class period is longer than 90 minutes, each period 
attended equals two periods for purposes of calculating 
partial credits.

STEP 5 

Complete the Student Withdrawal Report, including the 
partial credit log, and add all grades and credits earned 
to the youth’s official transcript within two business 
days of transfer. 

STEP 6

Complete and forward the Student Withdrawal Report 
and official transcript to receiving school within two 
business days of receiving school’s request for records.

Receiving School Procedures

STEP 1

Request all records from sending school within two 
business days of a foster youth’s enrollment.   

STEP 2 

Review Student Withdrawal Report and official 
transcript to determine whether sending school issued 
partial credits and check out grades for all classes in 
which the youth was enrolled.

STEP 3 

If missing any check out grades or partial credits from any 
high school attended by the youth, send the Receiving 
School Partial Credit Request Letter to that school.  

STEP 4  

If partial credits were issued by a sending school using 
a different credit scale (e.g., 1 credit per grading period, 
rather than 5 credits), use the Calculation/Conversion 
Table to convert those credits to align with the receiving 
school’s credit scale.  

STEP 5 

When transferring all grades and credits earned from 
previous high schools to the receiving school district’s 
official transcript, include all check out grades and partial 
credits issued by the sending school, applying them to 
the same/equivalent courses.  

If the sending school considered a class as satisfying a 
state graduation requirement, the receiving school must 
apply the partial credits to the same/equivalent course. 

STEP 6

Enroll youth in the same/equivalent classes as those 
attended at the sending school. Same class means 
the exact same class (e.g., Chemistry for Chemistry). 
Equivalent class means a class meeting the same 
graduation requirement (e.g., if the receiving school does 
not offer Chemistry, a student can be enrolled in Earth 
Science which meets the same graduation requirement 
of physical science). If unclear as to which class is 
equivalent, contact sending school’s registrar and ask for 
clarification. The receiving school may request a syllabus 
for any such class.

STEP 7

At the end of the current grading period, once final grades 
are posted, calculate the remaining partial credits owed 
based on the number of periods attended per class after 
the youth’s enrollment in the receiving school. Add all 
grades and credits earned to the youth’s official transcript.               

Check out grades and partial credits previously awarded 
by the sending school for the current grading period 
should not be removed or averaged with the youth’s 
grades and credits at the receiving school. Youth should 
be awarded credits and grades for all courses passed 
at the receiving school, even if the youth did not earn 
a passing grade or any partial credits at the sending 
school.

High School Needs of Foster Youth
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Student Withdrawal Report

School Name:   School District: 

Registrar/Counselor Name:   Phone Number: ________________________________ 

Student Name:   Date of Birth:   Age:   Gender:   Grade: 

Student State ID #:    Permanent ID #: 

Enrollment Date:   Withdrawal Date:   Last Day Attended: 

Reason for Withdrawing: 

Next School/District:  

Partial Credit Log

Course Name
Corresponding  

Graduation Requirement
Check Out 

Grade*
# of Periods 

Attended
Length of  

Each Period 
# of  

Credits Earned**

Type of Grading Period:   Semester      Trimester      Total # of Credits Available/Grading Period:   1      5       

*If your district has semesters of equal length, use the Calculation Table for Districts with Semesters of Equal Length. If your district has
semester of unequal length, use the Calculation Table for Districts with Semesters of Unequal Length.

** A check out grade is the final grade issued by an individual teacher based on youth’s cumulative work over the entire grading period 
up until the last day of actual attendance, including exam scores, home and class work, participation, and attendance.  Foster youths’ 
grades may not be lowered for absences caused by placement changes, court appearances, or participation in court-ordered activities.  
Teachers should be informed of the last day of actual attendance so that they may issue proper check out grades.  

Teacher Comments

Course Teacher Name Comments

Teachers can provide additional information that may be useful for the youth’s teachers at the new school, including 
information on the strengths and weaknesses of the youth.

Signature of School Registrar/Counselor:   Date Official Transcript Issued: 

Download this tool High School Needs of Foster Youth

http://kids-alliance.org/wp-content/uploads/2016/09/FYET_6.0_Partial-Credit-Calculation-Tool-for-Districts-with-Semesters-of-Unequal-Length_v3.xlsx
http://kids-alliance.org/wp-content/uploads/2016/09/FYET_6.0_Partial-Credit-Calculation-Tool-for-Districts-with-Semesters-of-Unequal-Length_v3.xlsx
http://kids-alliance.org/wp-content/uploads/2016/09/FYET_6.0_Student%20Withdrawal%20Report_v3.docx


59

Receiving School Partial Credit Request Letter

TO: Registrar/Counselor:   School: 

    Address: 

Re: Check Out Grades and Partial Credits Request

Student Name:   D.O.B.: 

Dear Registrar/Counselor:  ,

Please be advised that  , a foster/probation youth, recently enrolled in 

. Following the student’s enrollment, we sent a records request 

to         on  . After reviewing the student’s records, 
it appears that your school did not include check out grades and partial credits on the official transcript provided to 
our school. 

Pursuant to Education Code Sections 48853.5 and 49069.5, sending school districts have a responsibility to award 
partial or full credit to foster youth for all work satisfactorily completed while in attendance, enter them onto an official 
transcript, and forward the updated transcript to the student’s new school within 2 business days. In order to ensure 
that we enroll the student in the appropriate courses, we request that you work with the student’s previous teachers and 
your school’s registrar to determine the appropriate check out grades and partial credits. 

Please compile, complete and forward to our school an updated transcript for the student, which includes all check out 
grades and partial credits. We look forward to working with you to ensure that the student receives the support he/she 
needs to succeed in school.

If you have any questions, please contact me at   or your district’s AB 490 
Education Liaison.  Thank you in advance for your assistance.

Sincerely,

School Registrar/Counselor 

Date: 

Download this tool High School Needs of Foster Youth

http://kids-alliance.org/wp-content/uploads/2016/09/FYET_6.0_Receiving%20School%20Partial%20Credit%20Request%20Letter_v3.docx


60Foster Youth Education Toolkit | Created by: ACR, ACSA, CCSESA, CDE, CSBA, CWC, CWDA and ECC

Foster youth who transfer high schools after their second year may graduate by completing minimum state graduation 
requirements if, at the time of transfer, they cannot reasonably complete additional local school district requirements 
within four years of high school.*

WHO QUALIFIES 

AB 167/216 graduation applies to any youth in foster care 
or on probation who is either removed from their home 
under Cal. Welf. & Inst. Code § 309 or subject to a petition 
under Cal. Welf. & Inst. Code § 300 or 602, regardless of 
where they live.

TRANSFER SCHOOLS AFTER SECOND YEAR 

To determine whether a youth completed their second 
year of high school, schools must use either the length of 
enrollment or the number of credits earned, whichever 
method will make the youth more likely to be eligible.

GRADUATION OPTIONS 

(1) Accept the exemption and graduate using minimum
state requirements. (2) Reject the exemption and
graduate using school district requirements. (3) Remain
in high school a 5th year to complete all school district
requirements. Youth have a right to remain in high
school for a 5th year even if they turn 19 years old. (4)
Acknowledge eligibility but defer decision until a later
date. Regardless of the graduation option chosen, youth
graduate receiving a normal high school diploma.

LENGTH OF ELIGIBILITY 

Once a youth is found eligible, they remain eligible, even 
if they transfer schools again, return to their biological 
parents’ care, or their court case closes.

RECONSIDERATION 

If a youth is found ineligible for AB 167/216 graduation when 
they transfer schools, they can request that the school 
reconsider the decision at any later time.

NOTIFICATION REQUIREMENTS 

The new school district must determine whether a 
foster youth is eligible to graduate under AB 167/216 
within 30 days of the youth’s transfer into a new school. 
This determination, as well as the impact of AB 167/216 
graduation on admissions to a four-year university, must 
be provided in writing to the youth, their ERH, and social 
worker/probation officer within 30 days of enrollment. 
See AB 167/216 Graduation Eligibility Notification Letter. 
The legal duty to determine eligibility and provide 
notification still exists, even if a school district missed their 
30 day notification timeline and even if a youth’s case is 
later closed. Eligibility must be determined retroactively in 
these cases.

WHO DECIDES 

Only the ERH or a youth who is over 18 years old can 
determine whether graduating under AB 167/216 is in the 
youth’s best interest. An ERH can change their decision of 
whether or not to graduate under AB 167/216 at any time 
prior to the youth’s graduation. 

MILITARY SERVICE 

AB 167/216 diplomas constitute normal high school 
diplomas and should allow students to fall into priority 
enlistment categories for Military Service.

Additional resources for youth transitioning out of 
foster care or off probation (e.g., housing, employment, 
finances, college) can be found on our website: 
KnowB4UGo.org.

*AB 167/216 graduation applies to any school operated by a school district, including adult schools.

AB 1166 (effective 1/1/16), Cal. Educ. Code § 51225.1.

High School Graduation for Foster Youth: AB 167/216

High School Needs of Foster Youth

http://kids-alliance.org/edtoolkit
http://KnowB4UGo.org


61Foster Youth Education Toolkit | Created by: ACR, ACSA, CCSESA, CDE, CSBA, CWC, CWDA and ECC

AB 167/216 Graduation Requirements

AB 167/216 STATE  
GRADUATION REQUIREMENTS

EXAMPLE OF LOCAL SCHOOL DISTRICT 
GRADUATION REQUIREMENTS

English (30 credits)* English (40 credits)
• English 9 (10 credits)
• English 10 (10 credits)
• American Literature (10 credits)
• Contemporary Composition (10 credits)

Math (20 credits)
• Algebra 1 / Mathematics 1 (10 credits)
• Other Math (10 credits)

Math (30 credits)
• Algebra 1 (10 credits)
• Geometry (10 credits)
• Algebra 2 (10 credits)

Science (20 credits)
• Biological Science (10 credits)
• Physical Science (10 credits)

Science (30 credits)
• Biological Science (10 credits)
• Physical Science (10 credits)
• Lab Science (10 credits)

Social Studies (30 credits)
• World History (10 credits)
• US History (10 credits)
• American Government/Civics (5 credits)
• Economics (5 credits)

Social Studies (30 credits)
• World History (10 credits)
• US History (10 credits)
• Principles of American Democracy (5 credits)
• Economics (5 credits)

Visual or Performing Arts, Foreign Language,  
or Career Technical Education (10 credits)

Foreign Language (20 credits)
Visual & Performing Arts (10 credits)

Physical Education (20 credits) Physical Education (20 credits)

Electives (0 credits) Electives (50 credits)

TOTAL: 130 Credits TOTAL: 230 credits

*Although the law references
year long courses, we have
included the number of
credits required to complete
the necessary number of
year long courses here in
acknowledgment that foster
youth often must piece
together partial credits from
multiple courses to meet these
requirements.

High School Needs of Foster Youth

STEP 1

Upon receiving notification of a foster youth’s enrollment in 
your school, gather complete transcripts, including partial 
credits, from all high schools the youth has attended.

If it appears that a student was not properly awarded 
partial credits by a previous school based on enrollment 
dates, attendance records, and check-out grades, send 
the Receiving School Partial Credit Request Letter. If you 
have any difficulties obtaining partial credits for the youth, 
contact your school district’s AB 490 Liaison for assistance. 

STEP 2

Determine whether a youth completed the second year 
of high school, based on length of enrollment or credits 
earned, whichever makes a youth more likely to qualify for 
AB 167/216 graduation. Cal. Educ. Code § 51225.1(c).

STEP 3

Conduct a graduation analysis according to your school 
district’s graduation requirements to determine whether the 
youth can reasonably complete additional local graduation 
requirements within four years of high school. See Eligibility 
& Credit Checklist and Eligibility Calculation Formula. 

STEP 4 

If the youth cannot reasonably complete additional local 
graduation requirements, conduct a second credit analysis 
using state graduation requirements to determine which AB 
167/216 classes the youth must complete.  

STEP 5 

Within 30 days of the youth’s enrollment, provide written 
notification of the youth’s eligibility for AB 167/216 graduation 
to the youth, their ERH, and social worker/probation officer. 
See AB 167/216 Graduation Eligibility Notification Letter. 

Notification must outline: (1) the youth’s right to remain 
in high school for a 5th year, depending on the ERH’s 
decision; and (2) the potential impact of AB 167/216 
graduation on college admissions. 

STEP 6

 If a youth’s ERH or a youth over 18 decides it is in the 
youth’s best interest to graduate under AB 167/216, 
ensure the youth is enrolled in the appropriate courses to 
complete state graduation requirements. 
Review the AB 167/216 Graduation: Eligibility & Credit 
Checklist to determine which classes the youth needs to 
complete to graduate under AB 167/216.

Best Practices for Determining AB 167/216 Eligibility

http://kids-alliance.org/edtoolkit


AB 167/216 Graduation: Eligibilty & Credit Checklist

SCHOOL DISTRICT
GRADUATION REQUIREMENTS 

COURSES COMPLETED/
CREDITS EARNED

DISTRICT COURSES/ 
CREDITS REMAINING

AB 167/216 COURSES/
CREDITS REMAINING

English ( ______ credits)
• ___________________  ( ______ credits)
• ___________________  ( ______ credits)
• ___________________  ( ______ credits)
• ___________________  ( ______ credits)

Math ( ______ credits)
• ___________________  ( ______ credits)
• ___________________  ( ______ credits)
• ___________________  ( ______ credits)

Science ( ______ credits)
• ___________________  ( ______ credits)
• ___________________  ( ______ credits)
• ___________________  ( ______ credits)

Social Studies ( ______ credits)
• ___________________  ( ______ credits)
• ___________________  ( ______ credits)
• ___________________  ( ______ credits)
• ___________________  ( ______ credits)

Visual & Performing Arts ( ______ credits)

Physical Education ( ______ credits)

Applied Technology ( ______ credits)

Foreign Language ( ______ credits)

Electives ( ______ credits)

Total Credits: Credits Completed: Credits Remaining:
AB 167/216 
Credits Remaining:

Eligibility Calculation

Student Name:  DOB:  Current Grade:  Current Semester:  Current School/District: 

Total # of required 
school district credits 

remaining

Maximum # of credits 
earned by students 

each semester÷ =
 # of semesters the student 

must complete to satisfy  
all local school district  

graduation requirements

# of semesters left 
before the student 
completes 4 years 

of high school

Student is eligible 
for AB 167/216 

graduation >
THENIF
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Student Name:  DOB:  Current Grade:  Current Semester:  Current School/District:  

SCHOOL DISTRICT
GRADUATION REQUIREMENTS 

COURSES COMPLETED/
CREDITS EARNED

DISTRICT COURSES/ 
CREDITS REMAINING

AB 167/216 COURSES/
CREDITS REMAINING

English (40 credits)
• English 9 (10 credits)
• English 10 (10 credits)
•  Contemporary Composition (10 credits)
•  English elective (10 credits)

Math (30 credits)
• Algebra 1 (10 credits)
• Geometry (10 credits)
• Algebra 2 (10 credits)

Science (30 credits)
• Biological Science (10 credits)
• Physical Science (10 credits)
• Lab Science (10 credits)

Social Studies (30 credits)
•  World History (10 credits)
•  US History (10 credits)
•  Principles of American Democracy (5

credits)
• Economics (5 credits)

Visual & Performing Arts (10 credits)

Physical Education (20 credits)

Applied Technology (10 credits)

Foreign Language (20 credits)

Electives (50 credits)

Total Credits: Credits Completed: Credits Remaining:
AB 167/216 
Credits Remaining:     

Total # of required 
school district credits 

remaining

Maximum # of credits 
earned by students 

each semester÷ =
 # of semesters the student 

must complete to satisfy  
all local school district  

graduation requirements

# of semesters left 
before the student 
completes 4 years 

of high school

Student is eligible 
for AB 167/216 

graduation >

Eligibility Calculation

THENIF

Melissa Jones 3/1/96 11 Spring Palm HS / Albany United

English 9A: 5 credits
English 10B: 5 credits
Contemporary Composition: 5 credits

Algebra 1B: 5 credits
Geometry: 10 credits

Biology: 10 credits

World History B: 5 credits
US History A: 5 credits

PE: 10 credits

Applied Technology: 5 credits

None

Electives: 20 credits

240 85

English 9B: 5 credits
English 10A: 5 credits
Contemporary Composition: 5 credits
English Elective: 10 credits

Algebra 1A: 5 credits
Algebra 2: 10 credits

Physical Science: 10 credits
Lab Science: 10 credits

World History A: 5 credits
US History B: 5 credits
Principles of American Democracy: 5 credits 
Economics: 5 credits

None

PE: 10 credits

Applied Technology: 5 credits

Foreign Language: 20 credits

Electives: 30 credits

Visual & Performing Arts: 10 credits

155

English 9B: 5 credits
English 10A: 5 credits
Contemporary Composition: 5 credits

Algebra 1A: 5 credits

Physical Science: 10 credits

World History A: 5 credits
US History B: 5 credits
Principles of American Democracy: 5 credits
Economics: 5 credits

PE: 10 credits

Visual & Performing Arts: 10 credits

70

155 30 5.2 3

AB 167/216 Graduation: Eligibilty & Credit Checklist Sample
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AB 167/216 Graduation Eligibility Notification Letter

Download this tool

TO: Education Rights Holder (“ERH”):    Social Worker: 

    Address:  Address: 

RE: Name of Student:   Date of Birth:  

    Current High School:   Date of Enrollment: 

Foster and probation youth in California have special rights to help them remain on track for high school graduation. Under Assembly Bills 
167/216 (“AB 216”), foster/probation youth who are off track for high school graduation, and transfer after their second year of high school, 
may be eligible to graduate by completing the minimum state requirements if they are not reasonably able to complete all school district 
requirements by the end of their fourth year of high school. This includes completing 13 year-long courses. Students who graduate under AB 
216 do not have to complete additional school district requirements, which generally range from 80-120 credits.  

We have determined, and hereby certify, that the above named student    does  /    does not  /  has already been 
certified to meet all requirements for AB 216 graduation. 

The above named student has the following graduation options:

 Graduate by completing state requirements and accept AB 216 eligibility. Please note that there are advantages and 
disadvantages to graduating under AB 216. While a student may graduate with classmates and receive a regular high 
school diploma, they may sacrifice important learning opportunities that are necessary to succeed in higher education 
and employment. Students who graduate under AB 216 may not be eligible to apply directly to a California State 
University (CSU) or University of California (UC) school.

 Attempt to graduate high school at the end of the 4th year by completing all school district graduation 
requirements. Students may attempt to accomplish this by concurrently enrolling in a community college, continuation 
school, or independent study program.

 Remain in high school for a 5th year, and complete all additional school district graduation requirements. The right 
to a 5th year of high school applies even if the student will be 19 years old during that additional school year. The 
student will be allowed to remain at the local high school and will not be required to transfer to a continuation school, 
independent study program, or adult school to complete the 5th year. 

 Remain in high school for more than 4 years pursuant to their IEP.

School Official:   Signature:   Date: 

Please make sure to keep a copy of this certification letter for your records.  If the student was not found eligible for AB 216 graduation, you 
or the student may request reconsideration of eligibility at any time. If the student was found eligible, this letter can be used at any future 
school to verify that the student is already certified as AB 216 eligible. The above named student retains the right to graduate under AB 216 
even if they transfer schools again or their foster care/probation case closes before they receive their high school diploma.  

Once the student’s ERH has determined which graduation path to take, please notify us by checking the appropriate box below and 
returning this form. Please note that the school district cannot allow a student to graduate under AB 216 without receiving this document. 
An 18 year old student or their ERH can change their decision regarding graduating under AB 216 at any time until the student receives 
their high school diploma. Please note that regardless of whether or not a student elects to graduate under AB 216, a student has the right 
and obligation to attend school until age 18, with limited exceptions.  

If you have any questions or concerns about AB 216 graduation, please contact the student’s counselor. As the student's ERH, I choose 
to have the student:

 Graduate under AB 216 in 4 years

 Graduate under school district requirements in 4 years

 Graduate under school district requirements in 5 years

 Acknowledge eligibility but defer decision until a later date

Education Rights Holder:   Signature:   Date: _________ 

Date:  
Probation Officer/

(or 18 year old Student)

High School Needs of Foster Youth
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Common Reasons Students are Transferred

Comprehensive schools seek to voluntarily transfer 
students to continuation schools for a variety of reasons, 
including credit deficiency, attendance problems, and 
behavioral issues. 

Problematic Transfers

Voluntary transfers are problematic when they occur 
without meaningful participation of education rights 
holders ("ERHs") or continuation school staff, and without 
an informed, individualized determination of whether the 
transfer is in the student’s best education interests. Without 
continuation school input into the best interests discussion, 
it is very difficult for many continuation schools to meet 
their original purpose of providing critical academic and 
support services that students need to succeed.2 

Voluntary transfers are different from involuntary transfers 
in that ERHs choose a voluntary transfer after making a 
well informed decision about what is in the student's best 
interests. Involuntary transfers can occur, assuming other 
legal requirements are met, without an ERH's agreement.  
To learn more about involuntary transfers, see Disciplinary 
Challenges of Foster Youth. 

Reversing the Tide
A recent study on continuation schools concluded that 
“careful identification and placement practices allow 
district offices and receiving schools to develop support 
services targeted to students’ specific needs,”3 which in 
turn lead to more positive student outcomes. Districts 
with the most successful outcomes for students utilize 
these practices. Assembly Bill 570 was enacted to spread 
these proven practices across the state. It mandates that 
districts create and utilize clear policies for the transfer 
of youth to continuation schools, including only allowing 
for a transfer when it is in the student’s best education 
interests. The following pages provide districts with tools 
to help carefully develop and implement such policies that 
will, in turn, allow continuation schools to effectively serve 
these students once they arrive.  

Overview of the Law

•  Foster and probation youth have the right to immediately
enroll in their local comprehensive school.

•  Students cannot be voluntarily transferred to a
continuation school unless their ERH determines that
the transfer is in their best education interests. For more
information on ERHs, see Education Decision Makers for
Foster Youth.

•  ERHs have the right to meet with both the transferring
school and the continuation school before a voluntary
transfer takes place to determine if transferring is in the
student’s best education interests.

•  School districts must develop and consistently implement
clear policies to determine which students to recommend
for voluntary enrollment in a continuation school.

•  Voluntary transfer policies must ensure that no group of
students, including foster or probation youth, students of color,
English language learners, or special education students, are
disproportionately enrolled in continuation schools.

•  Students who voluntarily transfer to a continuation school
have the right to return to their comprehensive high school
at the beginning of the following school year.

Cal. Educ. Code §§ 48432.3, 48432.5, 48850, 48852.7, 48853.

Disproportionality
Research demonstrates that several at-risk student 
populations are overrepresented in continuation schools 
in California,4 in violation of the law:

•  Continuation school students are three times more likely than
students in comprehensive high schools to be in foster care
or living with a relative other than a parent.

•  Boys are disproportionately overrepresented in continuation
schools. They represent 50% of statewide eleventh grade
enrollment but 58% of continuation school enrollment.

•  African-American and Latino students are also
disproportionately overrepresented in continuation schools.
They constitute approximately 50% of statewide eleventh
grade enrollment but 66% of continuation school enrollment.

•  Finally, English Language Learners are also
disproportionately overrepresented in continuation schools.
Only 14% of eleventh graders statewide are English Language
Learners compared to 21% in continuation schools.

Voluntary Transfer of Students Out of Comprehensive Schools

High School Needs of Foster Youth

The majority of students who are voluntarily transferred by school districts out of their "regular" comprehensive high schools 
are sent to continuation schools. Continuation schools were created to serve as a safety net for students at-risk of dropping 
out by providing effective and individualized instructional programs with a wide variety of options to meet student needs. 
Today, there are approximately 460 continuation schools in operation across the state of California. Some of these programs 
meet the original intent for these schools, and are an effective avenue for high school completion for the youth who attend 
them. Each year the California Department of Education highlights several “model” schools that exemplify these values.1  
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Foster and Probation Youth Disproportionality
School Instability and Mid-Semester Enrollment: When 
foster and probation youth move homes and schools 
in the middle of a semester, school districts often 
automatically enroll them in continuation schools, in 
violation of their rights. Foster and probation youth have 
the highest rates of school mobility, changing schools an 
average of eight times while in care.5  As a result, they 
are disproportionately overrepresented in continuation 
schools: 17% of alternative school students move homes 
two or more times a year, compared with only 7% of 
students in comprehensive high schools.6  For more 
information, see Enrolling Foster Youth.

High Needs: Foster and probation youth also have the 
highest education needs of all at-risk student populations. 
Only 58% of foster and probation youth graduate high 
school, compared with 84% of students statewide.7 This 
discrepancy is due to the many unique challenges foster 

youth face. For example, foster youth experience high 
levels of school instability: only 68% of students in foster 
care attended the same school for the full school year 
compared to 90% of students statewide.8 Foster and 
probation youth also present behavioral issues based on 
the trauma they have experienced: they are classified as 
“emotionally disturbed” at a rate five times higher than 
other students statewide.9 

All of these challenges often lead to high rates of poor 
attendance and credit deficiencies.10 Although foster 
and probation youth have a clear legal right to attend 
their local comprehensive school, these students are 
often pushed out to continuation schools due to these 
challenges. This push out can occur either when a student 
is enrolling mid-semester or at any other time throughout 
the school year. This further contributes to foster and 
probation youth disproportionality in continuation 
schools, in violation of the law. 

Prior Interventions

STEP 1

Identify why the student is being recommended for transfer 
to a continuation school (e.g., credit deficiency, poor 
attendance). This information will be used to develop the Prior 
Intervention Plan in Steps 2 and 3 below. 

Researchers discourage transfers to continuation schools to address 
behavioral challenges because the primary purpose of continuation 
schools is to serve credit deficient students with academic needs.11  

STEP 2

Schedule a meeting with student's ERH and other key 
stakeholders to discuss what has been attempted in the past 
to assist the student and current options for intervention. 
See Intervention Meeting Notification.

STEP 3 

At the meeting with the student’s ERH, identify appropriate 
interventions using the Prior Intervention Idea Bank and 
the Discipline Intervention Idea Bank. Complete the Prior 
Intervention Plan.

STEP 4 

Implement at least one appropriate intervention to address 
each reason the student is being recommended for a transfer 
using the Prior Intervention Plan. 

STEP 5

Monitor interventions at regular intervals via the Prior 
Intervention Plan and record whether each intervention was 
successful or not. In order to be effective, interventions must 
be implemented consistently over a period of time (e.g., one 
to two months) and monitored frequently (e.g., once a week) 
to ensure that modifications can be made as soon as they 
are necessary.

High School Needs of Foster Youth

Voluntary enrollment in a continuation school must be based on a determination that the continuation school can best 
serve the education needs of the student. Additionally, foster and probation youth have a clear legal right to attend 
their local comprehensive school unless their ERH agrees that attending another school is in their best interests.Before 
recommending a student transfer to a continuation school, best practices require that appropriate interventions first be 
implemented to address the student’s needs. Interventions should be implemented for a sufficient amount of time to 
determine their effectiveness.  If positive progress is not demonstrated, consider implementing new interventions.  Only 
consider recommending a student for a voluntary transfer to a continuation school at the conclusion of this process. 
Cal. Educ. Code §§ 48432.3(a),(b)(1).

Best Practices
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Eligibility Criteria and Transfer Meeting 

STEP 1

Establish clear criteria for when students will be 
recommended for transfer to a continuation school.  
These criteria must be based on: (1) the best education 
interests of the student; and (2) whether the options and 
opportunities offered at the continuation school will meet 
the student’s needs.

These criteria must be applied uniformly and must 
be designed to ensure that no group of students is 
disproportionately enrolled in continuation schools.

Key considerations include:

Academics: How well can the continuation school support 
a student who is struggling with basic reading, writing and 
math skills or who is failing multiple classes? What about a 
student who is on an Honors or A-G college track?

Special Education: Does the continuation school offer 
the services required by the student’s Individualized 
Education Program? 

Behavior: How well can the continuation school support 
the behavioral and/or mental health needs of the student? 
What services are available and would they meet the 
student’s needs?

Future Plans: What does the student want to do after 
graduation? Will a school transfer impact those plans? 
How well can the continuation school support the student 
in preparing for their post high school goals?

EXAMPLE OF CLEAR CRITERIA  

If a continuation school is solely designed to help students 
who are credit deficient and thus off-track for high school 
graduation, transfer criteria could include that the student: 
(1) must be 20 or more credits off-track for graduation; 
(2) must have a minimum of 8th grade reading, writing 
and math skills; and (3) cannot have more than 2 entries 
in their discipline log in the past year. 

EXAMPLE OF SERVICES TO MEET A STUDENTS NEEDS

For students fitting the above criteria, the continuation 
school could meet their needs by offering students: (1) 
an extended school day so that they can take a higher 
than average course load; (2) the option to take a normal 
course load plus online courses to recoup credits; (3) 
more individualized adult instruction in the form of small 
student to teacher ratio (15:1); and (4) teacher assistance 
afterschool to make up missing work.

STEP 2

If the student’s school team feels like the student is not making 
enough progress on his/her Prior Intervention Plan, schedule 
a meeting by sending the ERH the Transfer Notification. 

The Prior Intervention Plan team (which includes the ERH, 
student, and an administrator from the comprehensive 
school) and an administrator from the continuation 
school should meet and review interventions previously 
attempted and recorded using the Prior Intervention Plan. 
For each planned intervention, determine whether it was 
attempted and if it was successful. 

If the interventions were not appropriately attempted, 
new interventions are needed, and/or enough time has 
not yet passed, the Prior Intervention Plan team should 
revise the plan.  If the entire team, including the ERH and 
student, agree that appropriate prior interventions were 
attempted with fidelity and for an appropriate amount 
of time and the student continues to struggle on a 
comprehensive campus, it is time to consider a transfer to 
the continuation school.  

Using the Transfer Meeting Worksheet, the team should 
review each criterion for transfer and determine if the 
student meets it.  If the student meets all criteria, the team 
should then consider whether the student’s best education 
interests can be met at the continuation school.  

STEP 3 

If the team (including the ERH) agree that the student’s 
education interests are best served in a continuation 
school, establish clear criteria under which a student will 
become eligible to transfer back to a comprehensive 
school in the middle of the school year, and how often the 
student's eligibility will be reviewed. For more information, 
see Right to Return to Local Comprehensive School. 
Examples of such criteria include: (1) student is able to 
get within 10 credits of being on track for graduation; 
and (2) all grades are a C or above. Eligibility to return to 
the comprehensive school should be rechecked at each 
progress report/grading period.  

Set a date (e.g., end of the semester, end of the school 
year) to reconvene and discuss whether the continuation 
school continues to serve the best education interests of 
the student, or if the ERH wants to send the student back 
to the comprehensive campus.

STEP 4 

Given all factors discussed at the meeting, and as much 
time as needed to make a best interests decision, the 
ERH will then decide whether or not to agree to (and 
sign) the Transfer Meeting Worksheet changing the 
student’s placement to a continuation school.

High School Needs of Foster Youth

If interventions (as detailed in the previous steps) have been attempted for the recommended time period to address 
each area of concern for the student, but have not produced the desired improvements, consider whether transfer to a 
continuation school might be appropriate.

Best Practices 
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Intake/Enrollment

STEP 1

 If the ERH consents to a voluntary transfer, the 
comprehensive school administrator must ensure the 
student has been accepted at the continuation school. 
The continuation school administrator must ensure the 
student will have access to all classes or programs at the 
continuation school that the transfer meeting participants 
determined the student would benefit from. These should 
have been identified on the Transfer Meeting Worksheet 
in Step 4: Recommended Classes or Programs, if 
Voluntarily Transferred to Continuation School.

STEP 2

The district should work with the student's ERH to 
disenroll the student from the comprehensive high 
school, and ensure the student is awarded all full and 
partial credits earned. See Partial Credit Model Policy.

STEP 3 

The continuation school administrator should help the 
ERH enroll the student at the continuation school. The  
district must ensure that the continuation school has an 
updated copy of the student’s transcript and that the 
student is enrolled in the same/equivalent classes as at 
the comprehensive school (unless the student’s ERH has 
determined that enrolling in different classes is in the 
student’s best education interests).  

The continuation school administrator should ensure that 
the student is enrolled in all the classes or programs that 
the transfer meeting participants determined the student 
would benefit from on the Transfer Meeting Worksheet 
in Step 4: Recommended Classes or Programs, if 
Voluntarily Transferred to Continuation School. The 
district must ensure the continuation school has a copy 
of the student’s complete education records within 1-2 
business days of enrollment.  

STEP 4 

Continuation school staff working with the student 
should review the Step 6: Return Plan from the Transfer 
Meeting Worksheet, including the district criteria for 
moving the student back to the comprehensive campus, 
and the date chosen for the readmission discussion.

High School Needs of Foster Youth

Best Practices
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1 News Release, California Department of Education, State Schools Chief Tom Torlakson Announces 2016 Model Continuation Schools (March 28, 2016), available at 
http://www.cde.ca.gov/nr/ne/yr16/yr16rel23.asp.

2 Jorge Ruiz de Velasco & Milbrey McLaughlin, Raising the Bar, Building Capacity: Driving Improvement in California’s Continuation High Schools. (Stanford 
University 2012), available at http://files.eric.ed.gov/fulltext/ED537702.pdf 

3 Jorge Ruiz de Velasco & Milbrey McLaughlin, Alternative schools in California, in Changing Places: How Communities Will Improve the Health of Boys of Color 140-155 
(Christopher Edley Jr. and Jorge Ruiz de Velasco eds. 2010).

4 Id.
5 California Healthy Kids Survey 2006-2008, available at http://surveydata.wested.org/resources/CA_Agg_Upper_0608.pdf.
6 The Invisible Achievement Gap, Part 1. Data from the Invisible Achievement Gap includes all foster youth but only suitably placed probation youth.  There is 

currently no mechanism to collect data on all other probation youth.  These statistics would likely be even worse if that additional data was available. 
7 Id.
8 Id.
9 Id.
10 Ruiz de Velasco, supra note 2. 
11 Id.

Section Endnotes 
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Right to Return to Local Comprehensive School

STEP 1

The continuation school should conduct a graduation 
check for the student at the end of each reporting period 
in which final grades are issued (e.g., semester or trimester 
grades) to determine the student’s progress towards 
graduation using the End of Term Graduation Check. 

If the continuation school does rolling credit accumulation, 
with a student earning grades at their own pace, decide 
how frequently an End of Term Graduation Check will be 
completed, ensuring it is done at least twice per school year.

STEP 2

The continuation school should document the 
student’s compliance with their Return Plan and its 
recommendation of whether it is in the student’s 
education interest to remain at the continuation school 
using the End of Term Graduation Check. 

STEP 3

At the end of each reporting period in which final grades are 
issued (or however often the End of Term Graduation Check 
is completed),  the continuation school must notify the ERH 
of the student's right to return to the comprehensive school 
using the Right to Return Notification.

STEP 4

A representative from the continuation school and the 
comprehensive school must meet with the student and 
ERH at the end of each reporting period in which grades 
and credits are issued (or however often the End of Term 
Graduation Check is completed) to discuss the student’s 
End of Term Graduation Check, review the student’s 
compliance with their Return Plan, and add any additional 
interventions into their End of Term Graduation Check 
that are necessary for the student to be successful and/
or transfer back to the comprehensive high school.  If 
there is agreement to return the student back to the 
comprehensive campus, follow the steps (in reverse) laid 
out in the Intake/Enrollment section above.

Students who are voluntarily enrolled in continuation schools have the right to return to their comprehensive school 
at the beginning of each school year. In addition, these students may return to their comprehensive school at any time 
during the school year if their ERH determines it is in their best interest and with the district's agreement. 

Districts should develop criteria for mid-year return to the comprehensive school and notify students and ERHs of 
these criteria. For example criteria for mid-year return to the comprehensive school, see Transfer Meeting Worksheet, 
Step 6: Return Plan and Right to Return Notification. Continued enrollment in a continuation school past the original 
school year or semester it was intended for must be based on a determination by the ERH that the ongoing placement 
will promote the education interests of the student.

Best Practices
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Intervention Meeting Notification
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Date: 

TO: Education Rights Holder: 

Address:

RE: Name of Student:   Date of Birth: 

Dear Education Rights Holder,

The above named student is demonstrating the following area(s) of concern in school:

 Credit Deficiency: student has completed ____ credits and needs ____ credits to graduate

 Poor Attendance: student has missed: ____  school days/  periods this:  semester/  school year

 Behavioral Challenges: Student is demonstrating the following behavioral challenges:

 Other (specify): 

Due to these areas of concern, the school is considering recommending that your student attend  
, a continuation school. Such placement would be voluntary and only after you have 

agreed it would be in the student’s best interest. 

However, it is always our goal to serve students in their local, comprehensive school. We would like to hold a meeting to 
discuss what interventions we can implement, both at home and at school, to avoid a school transfer. As the student’s 
education rights holder, your input is essential to this process. 

We have scheduled a meeting for   . Please contact        at: 
 to let us know if you can attend this meeting, or if you would like to reschedule the 

meeting at a time that is convenient to you. You may also invite anyone else you feel would have information relevant to 
this conversation (e.g., the youth's social worker, probation officer, therapist, clergy, caregiver, etc.). 

We look forward to working with you.  

Thank you,

http://kids-alliance.org/wp-content/uploads/2016/09/FYET_6.2_Intervention%20Meeting%20Notification_v3.docx
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Prior Intervention Idea Bank 

Download this tool High School Needs of Foster Youth

Area of Concern: 
Credit Deficiency 

Example: Has failed 3 courses needed 
for graduation; is off-track 15 credits 
for graduation.  

Try These Interventions:

  School based tutoring 

  Assistance with organizational 
skills from peer and/or staff

 Partial credit retrieval  

 Summer school enrollment

  Dual enrollment in continuation 
school (with ERH approval)

  Concurrent enrollment at a local 
community college

  Consideration of AB 167/216 
graduation option, if eligible   

  Remedial classes which teach 
fundamental English and/or 
Math skills to prepare students 
to complete high-school level 
coursework

  Special education assessment 
referral 

  Enrollment in after-school online 
program

List other possible interventions 
regularly used in your district:

1 For more information and resources on implementing a tiered system of attendance interventions, please see http://www.attendanceworks.org/tools/schools/3-tiers-of-intervention/.

Area of Concern:
Poor Attendance

Example: Regularly misses whole school 
days (12 in the last semester) and 
individual class periods (32 periods in the 
last semester). 

Try These Interventions:

  Identify reason(s) for student’s 
attendance problem (e.g., lack 
of reliable transportation, social/
peer problems at school, etc.) 
and connect student and their 
caregiver(s) with community 
partners to address these reasons

  School-based tutoring 

  Mentorship with peers and/or staff

  Participation in group activities 
(e.g., extracurricular activities, 
clubs, sports, art/drama/music or 
other courses in areas of interest)

  Opportunities to make up 
missed work

  Tiered system of intervention1

List other possible interventions 
regularly used in your district:

Area of Concern:
Behavioral Challenges

Example: Talks back to teachers on 
average 1 time/day; has angry outbursts on 
average 3 times/week; daily participates in 
off-task behavior with group of peers.

Try Interventions Listed in 
the Discipline Intervention 
Idea Bank:

List other possible interventions 
regularly used in your district:

Student’s Name:   D.O.B.: 

http://kids-alliance.org/wp-content/uploads/2016/09/FYET_6.2_Prior%20Intervention%20Idea%20Bank_v3.docx
http://www.attendanceworks.org/tools/schools/3-tiers-of-intervention/
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Prior Intervention Plan

Download this tool

Student Name:    Current Grade:   Date of Meeting: 

STEP 1: Meeting Participants
Education Rights Holder(s) (“ERH”)  Present? Name: 
Mandatory Participant

Student  Present? Name: 

Caregiver(s), if different than ERH  Present? Name: 

Social Worker/Probation Officer   Present? Name: 

Foster Youth Counselor/Liaison   Present? Name: 

Academic Counselor  Present? Name: 

School Administrator  Present? Name: 

Other  Present? Name: 

Other  Present? Name: 

Other  Present? Name: 

STEP 2: Identify Issue(s) to be Addressed

 Credit Deficiency: student has completed ____ credits and needs ____ credits to graduate

 Poor Attendance: student has missed: ____  school days/  periods this:  semester/  school year

 Behavioral Challenges: Student is demonstrating the following behavioral challenges:

 Other (specify): 

STEP 3: Identify Past Interventions Attempted by School or Others

Past Interventions Attempted: 

Start/End Dates, Frequency, and Duration of Service: 

Name/Position of Responsible Person: 

Outcome: 

Example Past Intervention: Summer school from 7/1/15-8/15/15; 60 minutes/day, 4x/week for 6 weeks; Mr. Smith 
(teacher); passed course with a D

High School Needs of Foster Youth
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EXAMPLE

Concern to be Addressed, 
Including Frequency

Student is in danger of 
failing three classes

Interventions

Counselor will enroll 
student in after-school 
peer tutoring

Start Date, Frequency of 
Service, and Duration

2/15/16, 2 times per week 
for 30 minutes each 
session for 2 months

Name/Position of  
Responsible Person

Mrs. Sanchez, School 
Counselor

Outcome

Peer tutor met with student 
14 times over 8 weeks. 
Student was responsive 
to intervention. Student 
improved grades in two 
classes from F to C. It is 
recommended that this 
service continue until 
student is receiving passing 
grades in all courses.

ERH Consent (please initial the appropriate option):

 I agree with the proposed plan.

 I agree with the proposed plan with the exception of: 

 I disagree with the proposed plan. 

ERH Signature:

Student Signature:

Comprehensive School Administrator: 

AREA OF CONCERN 1

Concern to be Addressed, 
Including Frequency

Interventions

Start Date, Frequency of 
Service, and Duration

Name/Position of  
Responsible Person

Outcome

AREA OF CONCERN 3

Concern to be Addressed, 
Including Frequency

Interventions

Start Date, Frequency of 
Service, and Duration

Name/Position of  
Responsible Person

Outcome

AREA OF CONCERN 2

Concern to be Addressed, 
Including Frequency

Interventions

Start Date, Frequency of 
Service, and Duration

Name/Position of  
Responsible Person

Outcome

STEP 4: Identify Interventions to Implement and Monitor

http://kids-alliance.org/wp-content/uploads/2016/09/FYET_6.2_Prior%20Intervention%20Plan_v3.docx
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Transfer Notification

Download this tool

Date: 

TO: Education Rights Holder: 

Address:

RE: Name of Student:  Date of Birth: 

Dear Education Rights Holder,

We are contacting you about the above named student because the student has been recommended for voluntary 
transfer to a continuation school.  The above named student is experiencing the following areas of concern in school:

 Credit Deficiency: student has completed ____ credits and needs ____ credits to graduate

 Poor Attendance: student has missed: ____  school days/  periods this:  semester/  school year

 Behavioral Challenges: Student is demonstrating the following behavioral challenges:

 Other (specify):

Due to these areas of concern, the student is being recommended for voluntary placement at ______________________, 
a continuation school. It is your right under the law to receive a copy of the district’s policy for voluntary transfers 
to continuation schools. Cal. Educ. Code § 48432.3(b)(3). The district’s policy for voluntary transfers to continuation 
schools is enclosed here for your reference.  

As the student’s education rights holder, you have the responsibility to determine whether it is in the student’s best 
education interests to remain in his/her current school or transfer to a continuation school.  You have the right to 
discuss whether a voluntary transfer to a continuation school is appropriate for the student with school officials from 
________________  [Name of current school], and with officials from ______________________ [Name of continuation 
school], the continuation school being recommended for the student. Cal. Educ. Code § 48432.3(b)(5). 

We have scheduled a meeting for ____________. Please contact        at:  
 to let us know if you can attend this meeting, or if you would like to reschedule the 

meeting at a time that is convenient to you. You may also invite anyone else you feel would have information relevant 
to this conversation (e.g., the child’s social worker, probation officer, therapist, clergy, caregiver, etc.) to discuss the 
recommended voluntary transfer and whether you think it is in the student’s best interest to continue attending their 
current school or transfer to a continuation school. 

We look forward to working with you.  

Thank you,

High School Needs of Foster Youth

http://kids-alliance.org/wp-content/uploads/2016/09/FYET_6.2_Transfer%20Notification_v3.docx


75

Transfer Meeting Worksheet

Download this tool High School Needs of Foster Youth

Student Name:         Current Grade:    Date of Meeting: 

Area(s) of concern:

 Credit Deficiency: student has completed ____ credits and needs ____ credits to graduate

 Poor Attendance: student has missed: ____  school days/  periods this:  semester/  school year

 Behavioral Challenges: Student is demonstrating the following behavioral challenges:

 Other (specify):

STEP 1: Meeting Participants
Education Rights Holder(s) (“ERH”)  Present? Name: 
Mandatory Participant 

Student      Present? Name: 
Mandatory Participant  

Counselor/principal/administrator (transferring school)     Present? Name: 
Mandatory Participant 

Counselor/principal/administrator (continuation school)  Present? Name: 
Mandatory Participant

Caregiver(s), if different than ERH  Present? Name: 

Social Worker/Probation Officer   Present? Name: 

Foster Youth Counselor/Liaison   Present? Name: 

Academic Counselor  Present? Name: 

Other      Present? Name: 

Other      Present? Name: 

Other      Present? Name: 

STEP 2: Eligibility Criteria (required to recommend voluntary transfer to continuation school)

 At least 1 intervention per area of concern has been attempted and failed for duration agreed upon in plan (Must 
review and attach previously created Prior Intervention Plan)  

  Student is at least 16 years old AND

 Student meets the district criteria for transfer to the continuation school, including:1

Criterion 1: 

Met  /Not Met  Explanation of how it was met, or why it is not met: 

Criterion 2: 

Met  /Not Met  Explanation of how it was met, or why it is not met: 

Criterion 3: 

Met  /Not Met  Explanation of how it was met, or why it is not met: 

1 When completing this form, fill in the criteria your district has chosen to determine whether a student is an appropriate candidate for a continuation school. Then, 
at the meeting, work with the team to review and “check off” whether the student in question has met those criteria or not. Then, explain how they met it, or why 
they did not. For example, if you have criterion that the student needs to have an 8th grade reading level, you would check off if they have met this or not, and then 
fill in the test that you used, and what their reading level was.

http://kids-alliance.org/wp-content/uploads/2016/09/FYET_6.2_Transfer%20Meeting%20Worksheet_v3.docx
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STEP 3: Best Interest Determination (required to recommend voluntary transfer to continuation school)

 The team has determined it is in the student’s best education interest to attend a continuation school by 
considering the following:

BEST EDUCATIONAL INTEREST CONSIDERATIONS*

*This chart is filled in as an example.  It does not represent any particular comprehensive school(s) or continuation school(s) in California.  Download the word version of 
this chart and modify it to reflect the specific characteristics of the comprehensive and continuation school options available in your school district prior to your meeting.
It should then be augmented at the meeting on the blank lines in each section if there are specific needs or interests of the youth that are relevant. For example, if a 
student is particularly focused on a career in engineering, you should specify the options related to that field in the “Career Readiness” and “Course Offerings” rows 
for that youth. The chart should then be used to facilitate a discussion around the student’s individual needs and goals and a decision should be made based on an 
overall consideration of each row about which school would best meet the student’s education interests. 

COMPREHENSIVE SCHOOL CONTINUATION SCHOOL

CLASS SIZE

 Larger class sizes- 35:1 ratio  Smaller class sizes- 20:1 ratio

CREDITS

 Students can earn up to 30 credits per semester  Students can earn up to 40 credits per semester

SCHOOL SIZE AND LAYOUT

 2,000 students, 70 classrooms, open campus, where students 
can enter and exit without close supervision

 100 students, 4 classrooms, 1 gated entrance, monitored by security

SUPERVISION

 Teachers and 5 security staff monitor the school site  Teachers and 3 security staff monitor the school site plus 
extra adult supervision is provided in the form of adult case 
managers with a ratio of 30:1

TRAUMA INFORMED STAFF

 Part time school psychologist and 1 of 3 academic counselors 
have received trauma informed training

 Entire school staff receives annual trauma informed trainings

COURSE OFFERINGS

A-G, honors, Advanced Placement, electives, English
Language Development

 Limited to courses required for graduation; no A-G; very 
limited electives (no drama or music)

CAREER READINESS 

 Career center, Career Technical Education courses, co-
enrollment options at community college

 Co-enrollment options at community college 

EXTRACURRICULAR ACTIVITIES

 Sports, drama, art, newspaper, coding club, community 
service, student council

 Continuation school sports league

SCHEDULE

 7 classes per day including a study hall  5 classes per day plus one period offered for credit recovery, 
shortened school day

HOMEWORK 

 Yes  No

IEP SERVICES  

 All services and classroom placements available if required by IEP  No SDC or RSP services offered; limited counseling services offered

OTHER CONSIDERATIONS

 Very close to student’s home; student will be able to walk  Farther away from student’s home; student will need to take a 
public bus for 45 minutes each way

http://kids-alliance.org/wp-content/uploads/2016/09/FYET_6.2_Transfer%20Meeting%20Worksheet_v3.docx
http://kids-alliance.org/wp-content/uploads/2016/09/FYET_6.2_Transfer%20Meeting%20Worksheet_v3.docx
http://kids-alliance.org/wp-content/uploads/2016/09/FYET_6.2_Transfer%20Meeting%20Worksheet_v3.docx


77Download this tool High School Needs of Foster Youth

STEP 4: Recommended Classes or Programs, if Voluntarily Transferred to Continuation School

Recommended Class/Program 1: 

Recommended Class/Program 2: 

Recommended Class/Program 3: 

STEP 5: School Placement Decision

District Placement Recommendation: 

ERH School Choice: 

STEP 6: Return Plan (required prior to voluntary transfer to continuation school) 

Earliest student can return to comprehensive campus (e.g., the first day of the following semester): 

DATE: 

Student must meet the following criteria for readmission (e.g., earn 50% of credits off-track for graduation, improve 

attendance by 5%, etc.):

Criteria 1: 

Criteria 2: 

Criteria 3: 

Meeting for readmission discussion (e.g., the end of the next grading period): DATE: 

ERH Consent (please initial the appropriate option): 

 I agree with the proposed plan to move my student to a continuation school and acknowledge that

my student has a right to return to their comprehensive school at the beginning of the next school year or at any 

other time if the district is in agreement.

 I agree with the proposed plan with the exception of 

 I disagree with the proposed plan. 

ERH Signature:  

       Student Signature: 

  Comprehensive School Administrator: 

      Continuation School Administrator:  

http://kids-alliance.org/wp-content/uploads/2016/09/FYET_6.2_Transfer%20Meeting%20Worksheet_v3.docx


78

Right to Return Notification

Download this tool

Date: 

TO: Education Rights Holder: 

Address:

RE: Name of Student:  Date of Birth: 

Dear Education Rights Holder,

Delete and replace with: The above named student voluntarily enrolled in 
(name of continuation school) on  (date) to address the following areas of concern in school:

 Credit Deficiency: student had completed ____ credits and needs ____ credits to graduate

 Poor Attendance: student had missed: ____  school days/  periods this:  semester/  school year

 Behavioral Challenges: Student was demonstrating the following behavioral challenges:

 Other (specify):

Students who voluntarily enroll in continuation schools have the right to return to their local, comprehensive or “regular” 
high school at the start of the upcoming school year. Students also may return to their comprehensive school during the 
school year with the consent of the school district. Please note that students who wish to return to their comprehensive 
high school at the start of the school year do not need permission from the school district to do so. The above-named 
student is eligible to return to his/her comprehensive high school at the start of the upcoming school year. 

As the student’s education rights holder, you decide whether the student should remain in his/her continuation school 
or return to the comprehensive high school at the start of the upcoming school year. Ongoing voluntary enrollment at a 
continuation school should be based on the student’s best education interests. 

If you would like the above named student to return to his/her comprehensive high school for the upcoming school 
year, you may enroll the student at his/her comprehensive high school at the start of the school year.

You also may request a return to the comprehensive high school at any time during the school year. In order to return to 
their comprehensive high school during the school year, students must satisfy either all of their Return Plan Criteria or 
one of the following Other Criteria:

Return Plan Criteria 1: 

Return Plan Criteria 2: 

Return Plan Criteria 3: 

Other Criteria 1: 

Other Criteria 2: 

Other Criteria 3: 

EXAMPLE Other Criteria: Student earned at least 50% of missing/off-track credits 

EXAMPLE Other Criteria: Student improved attendance by 10% since transferring to the continuation school or maintained 
90% attendance (excluding excused absences) for a complete semester

High School Needs of Foster Youth
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We have completed an End of Term Graduation Check to help you determine if it is in the student’s best education 
interest to remain at the continuation school or return to the comprehensive high school. The graduation check is 
attached. This information is advisory only. It is your decision to enroll the student in his/her comprehensive high 
school at the start of upcoming school year or request a return to the comprehensive school during the school year.

Based on this graduation check:

• The student  is  is not on track to graduate high school. The above named student has earned ____ credits since 
enrolling at the continuation school and needs _____ more credits to graduate. 

• The student has attended ____ % of class periods since ___________ [DATE].

• The student has had _____ behavioral incidents at school since __________ [DATE].

For additional questions or to schedule a meeting to discuss the above named student’s eligibility to return to the 
regular high school, please contact:

Name/Title/Contact Information for Continuation School Representative:

__________________________________________________________________________________

Name/Title/Contact Information for Comprehensive School Representative:

__________________________________________________________________________________

Thank you,

High School Needs of Foster Youth
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End of Term Graduation Check

Download this tool

Student Name:   DOB:    Date: 

Current Grade:     Semester:    Date Enrolled at Continuation School:   

Education Rights Holder Name: 

Address:    Phone Number: 

Reason for Enrollment at Continuation School:

 Credit Deficiency: student had completed ____ credits and needs ____ credits to graduate

 Poor Attendance: student had missed: ____  school days/  periods this:  semester/  school year

 Behavioral Challenges: Student was demonstrating the following behavioral challenges:

 Other (specify):

High School Needs of Foster Youth

GRADUATION REQUIREMENTS 
COURSE NAME: CREDITS REQUIRED

COURSES COMPLETED
COURSE NAME: CREDITS EARNED 
(SCHOOL, SEMESTER SCHOOL YR.)

COURSES REMAINING
COURSE NAME: CREDITS REMAINING

Social Studies: 

English: 

Math: 

Science: 

Foreign Language: 

Visual/Performing Arts:

PE:

Health: 

Other Electives:

Required: Completed: Remaining:

HIGH SCHOOL GRADUATION PLANNING

GRADUATION CHECK*

CURRENT STATUS

Number of Credits Completed Since Enrollment in Continuation School 

on (date)     :     PERCENTAGE:  

Attendence Percentage:

Cumulative High School GPA: 

*Schools may substitute an attachment of their own graduation check.
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Is the student on track to graduate? Yes  No Expected Graduation Date: _______________

If the student is on track to graduate, do you believe it is in the student’s education interest to remain at the continuation school? 

Yes   No 

If yes, please explain why:

 Smaller learning environment

 Flexible schedule

 Can earn     credits per semester (vs.  credits per semester at the comprehensive campus)

  Other (specify): ________________________

If the student is not on track to graduate, do you believe it is in the student’s education interest to remain at the 
continuation school? 

Yes   No 

If yes, please list the additional interventions needed to support the student:

 School-based tutoring will be provided at the following frequency: 

 Assistance with organization from counselor will be provided at the following frequency: 

 Partial credits

 Earned at past schools, but not awarded; will be gathered from the following school(s) by a school counselor: 

 Course(s) needed to complete partial credits previously earned will be arranged by school counselor. List course 
names and numbers of partial credits needed:  

 Summer school enrollment 

 Dual-enrollment at a college campus (with ERH approval) in  class(es) for the purpose 

of:        (e.g., credit recovery)

 Consider student for AB 167/216 graduation eligibility. If eligible, counselor has certified them and informed the ERH 

  Other (specify): 

High School Needs of Foster Youth

FALL SCHOOL  
YEAR: 

SPRING SCHOOL  
YEAR: 

SUMMER SCHOOL  
YEAR: 

FALL SCHOOL  
YEAR: 

SPRING SCHOOL  
YEAR: 

COURSE SCHEDULING
Create a tentative course schedule for each remaining school term, ensuring that required courses for 

graduation are completed first. Include the number of credits remaining for each course.
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Intervention Plan (Use Prior Intervention Plan to record this information)

Intervention to be implemented: 

StartDate/Frequency: 

Name/Position of Responsible Person: 

Intervention to be implemented: 

StartDate/Frequency: 

Name/Position of Responsible Person: 

Intervention to be implemented: 

StartDate/Frequency: 

Name/Position of Responsible Person: 

Name/Title/Contact Information of Person Who Completed Graduation Check:

file:%0Dhttp://kids-alliance.org/wp-content/uploads/2016/09/FYET_6.2_End%2520of%2520Term%2520Graduation%2520Check_v3.docx
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Enforcement of Foster Youth Education Rights: AB 379

Assembly Bill (“AB”) 379  

For over a decade, foster youth whose education rights 
were violated had no reasonable way to protect their 
rights. For example, if a youth was denied partial credits 
from their high school, their only fix was to sue the school 
district in court. Such lawsuits are impracticable. 

AB 379 created an enforcement mechanism by which 
foster youth can now enforce their rights. The law, 
effective as of January 1, 2016, incorporates foster youth 
education rights into California’s Uniform Complaint 
Procedure (“UCP”) process. 

The Uniform Complaint Procedure Process  

The UCP process provides parents, students, and other 
interested parties a streamlined way to resolve disputes 
regarding certain education laws by filing a complaint 
with the school district or the California Department of 
Education (“CDE”). In addition to foster youth education 
rights, the UCP process is used for violations of laws 
related to, among other things, special education, 
textbook availability, pupil fees, and teacher placement.

When a complaint is filed with the school district, the 
school district must investigate and provide a written 
response including a proposed resolution within 60 days. 
If a complainant (the person who filed the complaint) 
is not satisfied with the school district’s response, he 
or she may file an appeal with the CDE, who must also 
investigate and respond in writing within 60 days. In 
some circumstances (e.g., an entire group of students 
is having their rights violated), a complaint may be filed 
directly with the CDE for immediate resolution, skipping 
the normally required step of first filing with the school 
district. If it is determined that a school district has failed 
to uphold its responsibility to the student, then the school 
district may owe, and/or the CDE may order, remedies 
such as compensatory education services or re-training of 
staff. See Sample District and CDE Remedies.

5 C.C.R. §§ 4600-4687.

Filing a Complaint  

The protections of AB 379 apply to “foster youth,” broadly 
defined to include all youth removed from their homes or 
subject to a petition under Cal. Welf. & Inst. Code §§ 300, 
309, or 602. This includes youth with open dependency 
and delinquency cases. See Who is a Foster Youth?  

As with most complaints under the UCP, any individual 
(e.g., the youth, their education rights holder, caregiver, 

social worker/probation officer, legal representative in 
court), public agency, or organization may file a written 
complaint with the school district or charter school for a 
violation of foster youth education laws.

Appropriate Topics to File a Complaint On  

Complaints may be filed with the school district or 
charter school or, under some circumstances, directly 
with the CDE, for failure to comply with any component 
of the relevant education code sections.1 Complaints can 
be filed for:  

SCHOOL PLACEMENT   

•  School placement decisions being made by someone other
than an ERH.

See Education Decision Makers for Foster Youth. 
Cal. Educ. Code § 48853.

ENROLLMENT IN REGULAR PUBLIC SCHOOL  

• Denial of the right to attend a regular public school;

•  forcing a youth to attend a continuation school,
independent study program, or other alternative
educational setting, without ERH agreement that that is in
the youth’s best interests;

•  denial of the right to be educated in the least restrictive
environment; or

•  failure of a foster youth liaison to ensure and facilitate the
proper educational placement, enrollment in school, or
checkout from school of a foster youth.

See Enrolling Foster Youth. 
Cal. Educ. Code §§ 48853, 48853.5.

IMMEDIATE ENROLLMENT  

•  Denial of the right to immediately enroll for any reason
including due to outstanding fees, fines, textbooks, or
inability to produce clothing or records normally required
for enrollment such as academic or medical/immunization
records;

•  denial of the right to immediately enroll in the school of
residence once it is determined by the ERH that enrollment
is in the foster youth’s best interest;

•  denial the right to immediate enrollment at a charter
school; or

•  denial of the right to immediate enrollment in the same or
equivalent classes as those the foster youth was taking at
their prior school.

See Enrolling Foster Youth. 
Cal. Educ. Code § 48853.5.

1The laws incorporated into the UCP by AB 379 define the responsible entity in slightly different ways. All charter schools must ensure foster youth their rights 
to immediate enrollment, school of origin, equal access to services, records, and discipline notification.  Cal. Educ. Code §§ 48850-48859. The laws regarding 
partial credits and AB 167/216 do not apply to most charters, unless the charter school is participating as a member of a special education local plan area, 
although charter schools are encouraged to afford students these opportunities for success. Cal. Educ. Code §§ 49069.5, 51225.1-3. This section of the toolkit 
refers to “school district” for ease of understanding, but that term should be read to apply to charter schools where the underlying law also applies.

Enforcement of Foster Youth Education Rights : AB 379
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ENROLLMENT IN SCHOOL OF ORIGIN  

•  Denial of the right to remain in the school of origin while
the court case is open;

•  denial of the right to remain in a charter school as school
of origin;

•  denial of a K-8 foster youth's right to remain in their school
of origin through the end of the academic school year after
their court case is closed;

•  denial of a high school foster youth's right to remain in their
school of origin through graduation, even if their court case
closes while they are still in high school;

•  denial of a foster youth’s right to matriculate with his or her
peers from elementary to middle school or from middle to
high school in accordance with established feeder patterns
within the district of origin;

•  failure of the foster youth liaison to provide a written
explanation stating the basis for a recommendation to
move a foster youth out of their school of origin; or

•  denial of the right to remain in the school of origin pending
resolution of a dispute regarding a request to remain in the
school of origin.

See School of Origin.
Cal. Educ. Code § 48853.5.

EQUAL ACCESS TO SCHOOL SERVICES  

•  Denial of equal access to academic resources (e.g., tutoring,
A-G/Honors courses);

•  denial of equal access to other school services (e.g., school
based mental health services);

•  denial of equal access to extracurricular activities (e.g.,
sports, art, drama, music);

•  denial of equal access to enrichment activities (e.g., field
trips, college fairs); or

•  denial of equal access to any support or service due to
missing a sign-up or try-out deadline.

See Enrolling Foster Youth.
Cal. Educ. Code § 48853.

EMERGENCY SHELTER SCHOOLS2

•  Educating a foster youth in an emergency shelter for a long
period of time;

•  educating a foster youth in an emergency shelter even
though they are not experiencing a health or safety
emergency; or

•  educating a foster youth in an emergency shelter even
though all four of the following conditions have not been
met: (1) a school of origin decision cannot be made quickly;
(2) it is not practical to transport the youth to the school of
origin in the meantime; (3) the youth would otherwise not
receive educational services; and (4) temporary, special,
and supplementary services are available to meet the
youth’s unique needs.
Cal. Educ. Code § 48853(g).

RECORDS 

•  Failure to ensure the proper transfer of records from one
school to another within 2 business days upon a foster
youth’s transfer; or

•  failure to ensure that the duty to request and transfer
records was assigned to a person competent to handle
the transfer procedure and aware of the specific education
recordkeeping needs of foster youth.

See Requesting Education Records. 
Cal. Educ. Code § 48853.5; 49069.5.

PARTIAL CREDITS AND CHECKOUT GRADES  

•  Denial of the right to credits, including partial credits, and/
or check out grades upon transfer into or out of the school/
district;

•  denial of the right to credits based on a determination of
seat time;

•  denial of the right to have grades and credits calculated
as of the date the youth left school without lowering their
grades due to absences resulting from a decision to change
their home placement;

•  denial of the right to have grades calculated without
lowering their grades due to absences resulting from court
appearances or court ordered activities;

•  failure to ensure that the duty to issue or accept partial
credits was assigned to someone who is aware of the
specific partial credit needs of foster youth who transfer
between schools;

•  denial of the right to have partial credits applied to the
same or equivalent courses as the coursework completed in
the prior school;

•  denial of the right not to be forced to retake a course or
portion of a course satisfactorily completed at a prior
school; or

•  denial of the right to retake a course to meet the eligibility
requirements for admission to the California State
University or University of California.

See Partial Credit Model Policy and Enrolling Foster Youth.
Cal. Educ. Code §§ 48853.5; 49069.5; 51225.2. 

GRADUATION UNDER AB 167/216  

•  Denial of the right to be exempt from coursework and other
requirements adopted by the district that are in addition
to the statewide requirements if the youth: (1) transferred
schools after the completion of their second year of high
school; and (2) is not reasonably able to complete district
graduation requirements by the end of their fourth year of
high school;

•  denial of the right to complete additional courses (e.g.,
A-G courses) for which the foster youth would otherwise
be eligible;

2California law allows foster youth living in emergency shelters to receive schooling at those shelters for short periods of time for either: (1) health and safety 
reasons; or (2) to provide temporary, special, and supplementary services to meet the youth’s unique needs if: (a) a decision regarding whether to attend 
the school of origin cannot be made promptly; (b) it is not practical to transport the youth to the school of origin; (c) the youth would otherwise not receive 
educational services; and (d) temporary, special, and supplementary services are available to meet the youth’s unique needs. Cal. Educ. Code § 48853(g). This law 
attempts to strike a balance between ensuring that all youth are receiving education services at all times and the fact that emergency shelters are not set up to 
provide education services in the way that a local or alternative school site is. Emergency shelter schools should never be long-term education placements.  

Enforcement of Foster Youth Education Rights : AB 379
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•  denial of the right to remain in their local high school
for a fifth year to complete school district graduation
requirements if the youth is reasonably able to do so;

•  denial of the right to remain in attendance at school through
the end of the fourth year, even if the youth has already
completed all statewide coursework requirements prior to
the end of the fourth year;

•  revocation of the foster youth’s right to graduate under AB
167/216 at any time after certifying them as eligible;

•  requiring or requesting that a foster youth transfer schools
solely to qualify for AB 167/216 graduation;

•  refusal to reconsider the foster youth’s eligibility for AB
167/216 graduation after a request by the foster youth and/
or their ERH;

•  failure to inform a foster youth, their ERH, and/or social
worker/probation officer of a youth’s eligibility or ineligibility
for AB 167/216 graduation within 30 days of transferring into
the school/district;

•  failure to inform a foster youth and their ERH of: (1) the
effect of graduating under AB 167/216 on admission to
postsecondary education institutions; (2) the youth’s option
to remain in school for a fifth year to complete district

requirements if he or she is reasonably able to do so; and/
or (3) transfer opportunities available through the California 
Community Colleges; or

•  failure to issue a normal high school diploma for the
foster youth upon their completion of all required state
coursework.

See High School Graduation for Foster Youth: AB 167/216.
Cal. Educ. Code §§ 51225.1, 51225.3

DISCIPLINE  

•  Failure of the foster youth liaison to notify the foster
youth’s attorney and/or appropriate representative of the
county child welfare or probation agencies of pending
expulsion proceedings, proceedings to extend a suspension,
or a pending manifestation determination Individualized
Education Program (“IEP”) meeting.

See Disciplinary Challenges of Foster Youth.
Cal. Educ. Code § 48853.5.

SAMPLE VIOLATION SUGGESTED REMEDIES

Violation of right to remain in 

school of origin

• Immediate enrollment in school of origin

• Transportation services to school of origin

• Compensatory education for lost instructional days

• Re-training of staff involved in enrollment

Violation of right to immediate 

enrollment in school

• Immediate enrollment in school

• Compensatory education for lost instructional days

• Re-training of staff involved with enrollment

Violation of right to enrollment in 

same or equivalent courses

• Immediate enrollment in same or equivalent courses

• Tutoring services to assist youth in catching up with coursework

• Re-training of school counselors on enrollment of foster youth in same/equivalent courses

Violation of right to partial credits 

for work satisfactorily completed

• Immediate issuance of appropriate credits

• Re-training of counselors and registrars regarding partial credits

Violation of right to certification 

for AB 167/216 graduation

• Immediate issuance of certification of eligibility

• Compensatory education for days enrolled in inappropriate courses

• Re-training of counselors, enrollment staff, and registrars regarding AB 167/216 graduation

Sample District and CDE Remedies
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http://kids-alliance.org/edtoolkit


87Foster Youth Education Toolkit | Created by: ACR, ACSA, CCSESA, CDE, CSBA, CWC, CWDA and ECC

STEP 1

Ensure Appropriate Staff Training: If all relevant staff, 
including school counselors, administrators, teachers, 
front desk clerks, registrars, and foster youth liaisons, 
are well trained on enforcing the rights of foster youth, a 
school district can avoid complaints.  

STEP 2

Adopt Policies and Procedures for the Investigation and 
Resolution of Complaints: School districts are required 
to have procedures in place to implement the UCP. 
Ensure that these policies and procedures specifically 
acknowledge the incorporation of foster youth rights. 

Policies and procedures should also be reviewed to 
determine whether their application is appropriate for 
foster youth. For example, waiting the entire legally 
allowed 60 day timeline to decide an enrollment 
complaint would mean the youth is excluded from school 
for that entire time period. This would seriously harm the 
student and open the school district up to unnecessary 
liability to provide compensatory services for that entire 
time period.

STEP 3

Designate an Employee to Receive and Investigate 
Complaints: The employee responsible for investigating 
complaints must be knowledgeable about all foster 
youth education rights. 

STEP 4

Provide Appropriate Notice: Information about the 
requirements of foster youth education laws and of 
the right to file a complaint for violation of these 
laws must be incorporated into the school district’s 
required annual UCP notification. The notification must 
be distributed broadly, including to youth, parents or 
guardians of pupils (education rights holders for foster 
youth), employees, and other “interested parties.” 
Such interested parties should include social workers, 
probation officers, and legal representatives for youth, 
as well as caregivers. The notice must also identify the 
person responsible for investigating such complaints 
and notification of the right to appeal. See California 
Department of Education’s Sample UCP Annual Notice.

STEP 5

Provide Appropriate Complaint Form: School districts 
should provide a sample complaint form that can be 
used to submit a complaint that complies with state 
requirements. See Sample UCP Complaint Form.

Complaints not using the sample form must also be 
accepted. Best practice also includes providing assistance 
to families in filling out complaints. 

STEP 6

Investigate and Respond to Complaints in a Timely 
Manner: Complaints filed with the school district must 
be investigated and a written response provided to the 
youth's ERH and the complainant within 60 days. To 
avoid harm to youth and potentially owing additional 
compensatory education remedies, shorter timelines 
should be adopted. Given the limited facts upon which 
most foster youth education complaints will likely be 
based, school districts should be able to address most 
complaints in less than one week. 

The investigation must provide the complainant 
an opportunity to provide information to support 
the complaint. This information may include related 
paperwork that the complainant may attach to the 
complaint or an opportunity to provide information 
through an in-person or telephonic interview. 

The school district must provide a written response within 
the 60 day timeline, including information about the right 
to appeal and the 15 day appeal timeline. If the school 
district decides that they did violate the youth’s rights, 
they should provide an appropriate remedy. 

STEP 7

Comply with CDE Orders: If an appeal is filed with the 
CDE, school districts must cooperate with the CDE’s 
investigation. If the school district is found in violation of 
the youth’s education rights, they must comply with any 
remedies ordered by the CDE. Such remedies may include 
the enrollment of youth in a particular school or course(s), 
compensatory education services, or mandatory re-
training of staff. 

Enforcement of Foster Youth Education Rights : AB 379
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Sample UCP Complaint Form 
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                                                     School District 
Uniform Complaint Procedure Form for AB 379 Complaints 

Student Name                               Grade    Date of Birth    

Date of Alleged Violation    School of Alleged Violation                                   

Do you want to receive a copy of the written response to your complaint?

       Yes, I request a copy of the written response to my complaint be sent to me at: 

      Name:                                                           Address:                                                                                                                    

      City & Zip Code:                                    Phone Number (optional):       

        No, I do not request a copy of the written response.  I am filing this complaint anonymously.

The following issues may be the subject of this complaint process. If you wish to complain about an issue not 
specified, please contact the district for the appropriate complaint procedure. Specific issue(s) of the complaint:  
(Check all that apply. A complaint may contain more than one allegation.) 

1. School Placement Decisions (Education Code § 48853)

 A foster youth's1 school placement decision has been made by the school/district, group home, social worker, or other non-education 
rights holder.

2. Enrollment in regular public school (Education Code § 48853, 48853.5)

 A foster youth has been denied the right to attend the youth's regular public school. 

 A foster youth has been denied the right to immediate enrollment in a charter school.

 A foster youth has been forced to attend a continuation school, independent study program, or other alternative educational setting, 
without the education rights holder’s agreement that that is in the youth’s best interests.

 A foster youth is not being educated in the least restrictive environment.

 A foster youth liaison has failed to ensure and facilitate the proper educational placement, enrollment in school, or checkout from 
school of a foster youth. 

3. Immediate Enrollment (Education Code § 48853.5)

 A foster youth has been denied the right to immediately enroll for any reason including due to outstanding fees, fines, textbooks, or 
inability to produce clothing or records normally required for enrollment such as academic or medical/immunization records.

 A foster youth has been denied the right to immediately enroll in the school of residence once it is determined by the education rights 
holder that enrollment is in the foster youth’s best interest. 

 A foster youth has been denied the right to immediate enrollment in the same or equivalent classes as those they were taking at their 
prior school.

4. Enrollment In School Of Origin (Education Code § 48853.5)

 A foster youth has been denied the right to remain in their school of origin during jurisdiction of the court. 

 A foster youth has been denied the right to remain in their school of origin, a charter school.

 A foster youth in kindergarten or grades 1-8 has been denied the right to remain in their school of origin through the end of the 
academic school year after jurisdiction of the court is terminated. 

 A foster youth in high school has been denied the right to remain in their school of origin through graduation after jurisdiction of the 
court is terminated. 

 A foster youth has been denied the right to matriculate with his or her peers in accordance with established feeder patterns within the 
district of origin.

 A foster youth liaison has failed to provide a written explanation stating the basis for a recommendation to move a foster youth from 
their school of origin.  

 A foster youth has been denied the right to remain in their school of origin pending resolution of a dispute 
regarding a request to remain in a school of origin. 

5. Equal Access to School Services  (Education Code § 48853)

 A foster youth has been denied equal access to academic resources (e.g., tutoring, A-G/Honors courses).

 A foster youth has been denied equal access to school services (e.g., school based mental health services).

 A foster youth has been denied equal access to extracurricular activities (e.g., sports, art, drama, music).

 A foster youth has been denied equal access to enrichment activities (e.g., field trips, college fairs).

 A foster youth has been denied equal access to any support or service due to missing a sign-up or try-out deadline.

1  “Foster youth” includes any youth (foster and probation) removed from his or her home or subject to a petition under Welfare and Institutions Code Sections 300, 309, or 602. (Education Code §§ 48853.5, 51225.2).

Enforcement of Foster Youth Education Rights : AB 379
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6. Emergency Shelter Schools (Education Code § 48853(g)).

 A foster youth has been educated in an emergency shelter for a long period of time.

 A foster youth is being educated in an emergency shelter even though they are not experiencing a health or safety emergency.

 A foster youth is being educated in an emergency shelter even though all four of the following conditions have not been met: 1) a 
school of origin decision cannot be made quickly; 2) it is not practical to transport the child to the school of origin in the meantime; 3) 
the child would otherwise not receive educational services; and 4) temporary, special, and supplementary services are available to meet 
the youth's unique needs.

7. Records (Education Code § 48853.5; 49069.5)

 The district failed to ensure the proper transfer of records from one school to another within 2 business days from a foster 
youth's transfer. 

 The district failed to ensure that the duty to transfer records was assigned to a person competent to handle the transfer procedure and 
aware of the specific educational recordkeeping needs of foster youth. 

8. Partial Credits and Checkout Grades (Education Code § 48853.5; 49069.5; 51225.2)

 A foster youth has been denied the right to credits, including partial credits, and/or check out grades upon transfer into or out of the 
school/district. 

 A foster youth has been denied the right to credits based on a determination of seat time. 

 A foster youth has been denied the right to have grades and credits calculated as of the date the student left school without lowering 
their grades due to absences resulting from a decision to change their home placement. 

 A foster youth has been denied the right to have grades calculated without lowering their grades due to absences resulting from court 
appearances or court ordered activities.

 The district failed to ensure that the duty to issue or accept partial credits was assigned to someone who is aware of the specific 
educational recordkeeping needs of foster youthren who transfer between schools. 

 A foster youth has been denied the right to have partial credits applied to the same or equivalent courses as the coursework completed 
in the prior school. 

 A foster youth has been denied the right not to be forced to retake a course or portion of a course satisfactorily completed at a 
prior school. 

 A foster youth has been denied the right to retake a course to meet the eligibility requirements for admission to the California State 
University or University of California. 

9. Graduation Under AB 167/216 or the “Foster Youth Graduation Exemption” (Education Code § 51225.1, 51225.3)

 A foster youth has been denied the right to be exempt from coursework and other requirements adopted by the district that are in 
addition to the statewide requirements if the pupil (1) transferred schools after the completion of their second year of high school, and 
(2) is not reasonably able to complete district graduation requirements by the end of their fourth year of high school.

 The district has denied a foster youth the right to complete additional courses (e.g., A-G courses) for which the foster youth would 
otherwise be eligible. 

 A foster youth has been denied the right to remain in their local high school for a fifth year to complete school district graduation 
requirements if he or she is reasonably able to do so.

 A foster youth has been denied the right to remain in attendance at school through the end of the fourth year of school, even if they 
have already completed all statewide coursework requirements prior to the end of the fourth year.

 The district has revoked the foster youth's right to graduate under the foster youth graduation exemption at any time after certifying 
them as eligible. 

 The district has required or requested that a foster youth transfer schools solely to qualify the pupil for the foster youth graduation 
exemption. 

 The district has refused to reconsider the foster youth's eligibility for the foster youth graduation exemption after being requested to do 
so by the foster youth and/or their education rights holder.

 The district has failed to inform a foster youth, their education rights holders, and/or their social worker/probation officer of their 
eligibility or ineligibility for the graduation exemption within thirty (30) days of transferring into the school/district.

 The district has failed to inform a foster youth and/or their education rights holder of: (1) the effect of graduating under the foster 
youth graduation exemption on admission to postsecondary educational institutions; (2) the pupil’s option to remain in school for a fifth 
year to complete district’s requirements if he or she is reasonably able to do so; and/or (3) transfer opportunities available through the 
California Community Colleges.

 The district has failed to issue a ‘normal high school diploma’ for the foster youth upon their completion of all required state 
coursework.

10. Discipline (Education Code § 48853.5)

 The foster youth liaison failed to notify the foster youth's attorney and/or appropriate representative of the county child welfare agency 
of pending expulsion proceedings, proceedings to extend a suspension, or pending manifestation determination for a student with an 
Individualized Education Program (“IEP”). 
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11. Other:

A. Please give the facts about your complaint. Provide details such as the names of those involve, dates, whether
witnesses were present, etc., that may be helpful to the complaint investigator. You may attach additional pages and
include as much text as necessary to fully describe the situation.

B. With whom have you spoken regarding this complaint? Please include that person’s title and the result of the discussion.

C. Please provide copies of any written documents that may be relevant or supportive of your complaint.

I have attached supporting documents. 

Yes    No 

D. Is there a specific remedy you action you would like the District to take?

 No. I do not have a specific remedy in mind, but would like the district to resolve this complaint. 

 Yes. I am seeking the specific remedy below: 

 Immediate enrollment in school.  Name of school: 

 Issuance of credits or partial credits. 

 Graduation under the foster youth graduation exemption or eligibility certification for graduation under the foster youth graduation 
exemption.

 Other (Please Specify): 

IMPORTANT: I am mailing hand-delivering faxing this form on  (date) to: 

Compliance Office 
Compliance Officer Name: 

By: (Check One)

 MAIL: 

 IN PERSON: 

 FAX: 

Note: If dissatisfied with the District’s decision, the complainant may appeal in writing to the California Department of 
Education within 15 days of receiving the district’s decision. For good cause, the Superintendent of Public Instruction 
may grant an extension for filing appeals.  See 5 CCR § 4652.

Enforcement of Foster Youth Education Rights : AB 379

http://kids-alliance.org/wp-content/uploads/2016/09/FYET_7_Sample%20UCP%20Complaint%20Form_v3.docx


For more information on the Foster Youth Education Toolkit,  
visit kids-alliance.org/edtoolkit or contact:

Jill Rowland  
Education Program Director 
213.368.6010 | j.rowland@kids-alliance.org

ASSOCIATION OF CALIFORNIA  
SCHOOL ADMINISTRATORS

Sherry Skelly Griffith 
Director, Governmental Relations 
sgriffith@acsa.org

CALIFORNIA DEPARTMENT OF EDUCATION

Lisa Guillen 
Education Programs Consultant,  
Foster Youth Services 
916.327.5930 | lguillen@cde.ca.gov

COUNTY WELFARE  
DIRECTORS ASSOCIATION 

Frank J. Mecca 
Executive Director 
916.443.1749 | fmecca@cwda.org

CHILD WELFARE COUNCIL

 

Sponsor of the Partial Credit Model Policy 
Workgroup and the Foster Youth Education Toolkit 
www.chhs.ca.gov/Pages/CAChildWelfareCouncil.aspx

CALIFORNIA SCHOOL BOARD ASSOCIATION

Teri Burns 
Senior Director, Policy & Programs 
916.669.3356 | tburns@csba.org

CALIFORNIA COUNTY SUPERINTENDENTS  
EDUCATIONAL SERVICES ASSOCIATION

Sandra Morales 
Assistant Executive Director 
916.446.3095 | smorales@ccsesa.org

EDUCATION COORDINATING COUNCIL

Stefanie Gluckman 
Director, Education Coordinating Council, Office of 
Child Protection, LA County Board of Supervisors 
213.893.2507 | sgluckman@ocp.lacounty.gov

http://kids-alliance.org/edtoolkit
http://kids-alliance.org
mailto:j.rowland%40kids-alliance.org?subject=Foster%20Youth%20Education%20Toolkit
http://www.acsa.org/
mailto:sgriffith%40acsa.org?subject=Foster%20Youth%20Education%20Toolkit
http://www.cde.ca.gov/
mailto:lguillen%40cde.ca.gov?subject=Foster%20Youth%20Education%20Toolkit
http://www.cwda.org/
mailto:fmecca%40cwda.org?subject=Foster%20Youth%20Education%20Toolkit
http://www.chhs.ca.gov/pages/CAChildWelfareCouncil.aspx
http://www.chhs.ca.gov/pages/CAChildWelfareCouncil.aspx
http://csba.org/
mailto:tburns%40csba.org?subject=Foster%20Youth%20Education%20Toolkit
http://ccsesa.org/
mailto:smorales%40ccsesa.org?subject=Foster%20Youth%20Education%20Toolkit
http://www.educationcoordinatingcouncil.org/
http://sgluckman@ocp.lacounty.gov


to the Foster Youth Education Toolkit
COURT COMPANION

ASSOCIATION OF CALIFORNIA  
SCHOOL ADMINISTRATORS

CALIFORNIA SCHOOL  
BOARDS ASSOCIATION

COUNTY WELFARE  
DIRECTORS ASSOCIATION 

CALIFORNIA COUNTY  
SUPERINTENDENTS EDUCATIONAL  

SERVICES ASSOCIATION

EDUCATION 
COORDINATING  

COUNCIL

KEEPING KIDS IN SCHOOL AND  
OUT OF COURT INITIATIVE

LOS ANGELES COUNTY  
OFFICE OF EDUCATION 

FOSTER YOUTH SERVICES 

CALIFORNIA DEPARTMENT 
OF SOCIAL SERVICES 

CHILDREN'S LAW CENTER 
OF CALIFORNIA

Released 
March 
2018

CHILD WELFARE COUNCIL

Appendix A.2
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Services ("CDSS"), California School Boards Association (“CSBA”) Children's Law Center of California ("CLC"), County Welfare Directors Association (“CWDA”), Education Coordinating Council ("ECC"), Keeping Kids in Schools 
and Out of Court ("KKSOC")  , and Los Angeles County Office of Education: Foster Youth Services ("LACOE").

1 The Court Companion is meant to be one tool among many for ERHs. For example, the Alliance for Children’s Rights Education Manual is an ERH’s advocacy 
guide to accessing early intervention, special education, and general education rights and services for foster and probation youth.

2

Introduction

For several years, school districts have utilized the Foster Youth 
Education Toolkit as a foundation for meeting the education needs 
of youth in foster care and/or on probation. However, in order to 
improve education outcomes for youth in care, education, foster 
care and probation systems (among others) must work together. 
California Continuum of Care Reform (“CCR”) and Local Control 
Funding Formula (“LCFF”) encourage greater communication and 
collaboration across systems to meet the needs of youth in care.

The Court Companion to the Foster Youth Education Toolkit supports 
such collaboration; it follows the same model as the original toolkit, 
offering comprehensive information on the education rights of foster/
probation youth along with step-by-step procedures and easy-to-
use implementation tools. However, the Court Companion speaks to 
the needs of the parties who work with the youth, other than school 
districts, including: 

• Education Rights Holder(s) (“ERH”): The individual(s) with the legal authority to make education
decisions for a youth.1

• County Social Worker (“CSW”): The child welfare worker assigned to the youth’s case.
• Probation Officer (“PO”): The probation officer assigned to the youth’s case.
• Attorney for Youth: The attorney representing a youth in a dependency or delinquency hearing. In

some counties, youth may be represented by a guardian ad litem who can also follow these best
practices.

• Attorney for Parent: The attorney representing a parent (including adoptive parents and legal
guardians) in a dependency hearing.

• Attorney for County Placing Agency: The attorney representing the County in a dependency or
delinquency hearing.

• Judge: The judicial officer (i.e., judge, commissioner, referee) presiding over a dependency or
delinquency hearing.

The Court Companion includes checklists for each of these parties, which gather all the best 
practices on each education topic into one reference tool, as well as sample minute order language 
for judges and sample court report language for social workers and probation officers.

In addition to the above, it is important to remember that two other parties play key roles in 
supporting the education-related decisions that affect a student in foster care or on probation: the 
youth, and the caregivers.

Youth play an essential role in their own 
learning.  Throughout the toolkit we 
refer to youth in care by the pronoun 
“they/their”. We have chosen this 
term because it is gender-neutral and 
inclusive of all youth.

Caregivers, including Short Term 
Residential Therapeutic Placements 
(“STRTP”), are also important. While 
caregivers who do not hold education 
rights do not make education 
decisions for youth, they play an 
important role in supporting a youth's 

http://kids-alliance.org/edmanual
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Why are the tools, resources, and practices described in the Court Companion so 

important? Currently, the education outcomes of foster/probation youth in California 

are heartbreakingly poor: 

High Rates of School Mobility: Students in foster care experience much higher rates of 
school instability than other students. One third attend two or more schools during a 
single school year compared to 7% of students statewide.2   

Low Test Scores: Just 19% of students in foster care score proficient or above in 
English language arts on the California Assessment of Student Performance and 
Progress ("CAASPP"), compared to 44% of students statewide. Similarly, 12% of foster 
youth score proficient or higher on the math portion of the CAASPP compared with 
33% of students statewide.3 

High Dropout Rates and Low Graduation Rates: Foster youth have the highest dropout 
rates and the lowest graduation rates. The dropout rate for students in foster care is 31%, 
compared with 10% of students statewide. Likewise, just 52% of students in foster care 
graduate from high school compared with 84% of students statewide.4 

2Vanessa X. Barrat & Bethann Berliner, The Invisible Achievement Gap: Part 1: Education Outcomes of Students in Foster Care in California’s Public Schools (WestEd 
2013) (hereinafter The Invisible Achievement Gap, Part 1).

3Most recently released test scores are available at: http://caaspp.cde.ca.gov/
4These statistics are from 2016. Most recently released statistics available at: http://data1.cde.ca.gov/dataquest

FORMS & SAMPLES LETTERS

Using The Court Companion
Users of the Court Companion to the Foster Youth Education Toolkit 
will find it helpful to reference the Foster Youth Education Toolkit to 
better understand the role of the school district in fulfilling the laws 
related to foster and probation youth education. School districts will 
also find it helpful to utilize the Court Companion when trying to 
determine how best to work with others to address a youth’s needs. 

The icons above indicate that a tool is also available as a Word or PDF Document and will include a 
"Download This Tool" link. Links to court forms are also included for ease of use and reference. 

education. Caregivers must monitor the youth’s daily 
school performance, communicate with the ERH about 
any concerns, and work collaboratively to develop 
solutions to support the youth. With the assistance of 
the CSW/PO, caregivers are responsible for keeping the 
youth’s education records updated. They may also be 
needed for key jobs, such as transporting the youth to 
their school of origin. Child and Family Team meetings 
(“CFT”) are great places to address education needs 
as a part of the team supporting a youth. Senate Bill 
233 (2017, Beall), co-sponsored by the Alliance for 
Children’s Rights, now ensures caregivers have access 
to a youth’s current education records (e.g., report 
cards, attendance, discipline, Individualized Education 
Programs (“IEP”)) to aid in the caregiver’s support of 
the youth’s education.

http://kids-alliance.org/fyetcourtcompanion
http://caaspp.cde.ca.gov/
http://data1.cde.ca.gov/dataquest
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Although all caregivers and professionals working with foster/probation youth play an essential role in supporting 
their education, a youth’s education rights holder(s) (“ERH”) makes all education decisions. ERH decisions include: (1) 
school enrollment/placement, including school stability and transfers to alternative schools; (2) high school graduation 
planning, including Assembly Bill (“AB”) 167/216; (3) special education, including decisions regarding assessments and 
consenting to an Individualized Education Program (“IEP”); and (4) school discipline. ERHs also make mental health 
decisions regarding school-based mental health services.5 One of the most important things that those working with 
foster/probation youth can do to support their education is facilitate the active participation of an appropriate ERH. This 
starts by ensuring at every court hearing that each youth (from birth to their 18th birthday) has an appropriate ERH.6 

Education Rights Holders

Overview of the Law
• A youth’s education rights holder makes all decisions

about their education.

• Biological parents hold education rights until a court limits
or terminates those rights. Adoptive parents and legal
guardians also hold education rights unless limited or
terminated.

• Prior to each court hearing, the county social worker
(“CSW”) or probation officer (“PO”) is responsible for
determining whether the youth’s current ERH is meeting
their needs. An ERH (including the parent) can be found
to not meet the youth’s education needs if the ERH is
unwilling or unable to participate in the youth’s education
and the placing agency has made “diligent efforts” to
include the ERH.

•  The youth’s CSW/PO is responsible for ensuring the youth’s
ERH receives appropriate notice of all regularly scheduled
court hearings that might affect the youth’s education. See
JV-535 Form, Section 12.

• The youth’s CSW/PO is responsible for including
information in the court report regarding the youth’s

education needs, the type of school the youth is attending, 
a copy of the youth’s IEP/504 plan, and whether (and 
why) the youth’s ERH needs to be changed, as well as 
the identity of the new person the court is being asked to 
appoint as ERH.

• The court is responsible for identifying the ERH for each
youth at each dependency/delinquency court hearing.

»  At the initial or detention hearing, or at any hearing
prior to disposition (before the youth is determined
to be a dependent/delinquent), or at any hearing
where the petition is dismissed, the court must
consider and identify who holds education rights.
At the dispositional hearing and each subsequent
hearing, the court must consider whether the youth’s
education needs are being met, address whether the
youth’s education needs are being met in its findings,
and identify the youth’s ERH on the JV-535 Form.

» Limiting Education Rights: If necessary, the court
must limit the education decision-making rights of
a parent, guardian, or current ERH. If circumstances
change later, the court may reinstate education rights.

5For example, a youth’s ERH can consent to mental health services in a youth’s IEP. ERHs (except for biological parents, adoptive parents, and legal guardians) 
cannot consent to mental health services (or the release of information) from an outside mental health provider. The privilege for these services is held by the 
youth’s dependency/delinquency attorney.
6It is also best practices to appoint a Developmental Services Decision-Maker whenever a new ERH Is appointed.
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Education Rights Holders Continued

 » Appointing a New ERH: When education rights 
are limited or terminated, the court must appoint 
a new ERH on the JV-535 Form. When a new ERH 
is appointed, the new ERH receives all education 
decision-making rights and authority unless the court 
specifies otherwise in the order.

Who Can Hold Education Rights: 

•  The court must identify whether a relative, nonrelative 
extended family member, or other adult known to the 
youth is willing to be their ERH before appointing someone 
unknown to the youth.

• A caregiver in a planned permanent living arrangement7  
automatically holds education rights. To ensure a school 
clearly understands who holds education rights, the court 
should also document this on the JV-535 Form.

• Similar to two biological parents who share education 
rights, the court can appoint co-ERHs for a youth. This 
is appropriate in a situation where a parent is trying to 
reunify with the youth (thus limiting their rights would be 
inappropriate), but is temporarily unavailable to participate 
in education decisions (e.g., parent in a 90-day drug/
alcohol inpatient treatment program). When a second adult 
is appointed as a co-ERH, they work together to ensure 
the youth’s education needs are always met. If there is a 
difference of opinion between co-ERHs that they cannot 
resolve, the conflict should be be brought before the court 
for a final decision about what is in the youth’s best interest.

•  At age 18, a youth automatically becomes the holder of 
their own education rights.

Who Cannot Hold Education Rights: 

• The court cannot appoint anyone with a conflict of interest 
to be the ERH. This includes any person having any interests 
that might restrict or bias their ability to make decisions in 

the best interests of the youth, including but not limited to 
receiving compensation or attorney’s fees for the provision 
of services such as social workers, probation officers, STRTP 
staff, therapists, school employees, regional center staff, 
and court appointed attorneys who receive attorney’s fees.8  
A foster parent may hold education rights, as there is an 
exception for the foster care maintenance payments received 
by a foster parent, because the funding is for the care of the 
youth. 

When the Court Must Make Education Decisions: 

• When necessary, the court may document on the JV-535 form 
that the court cannot identify an adult to serve as the ERH. 

 »  For Special Education Students: If the youth is or may 
be eligible for special education, see rules on the next 
page regarding surrogate parents. 

 » For General Education Students: If the appointment 
of a surrogate parent is not warranted, the court must 
make temporary education decisions on behalf of 
the youth, with input from any interested person, and 
must issue appropriate orders to ensure that every 
effort is made to identify an appropriate ERH to make 
future education decisions.

Notice of Change in ERH: When a JV-535 indicates a 
change in ERH, the court clerk must provide a copy of the 
JV-535 to the ERH, youth (if 10 years old or older), the 
Attorney for Youth, the CSW/PO, the AB 490 Foster Youth 
Liaison for the youth’s current school district, and the 
Foster Youth Services Coordinator for the County Office of 
Education where the youth resides.

7Following changes in federal law, planned permanent living arrangements are only allowed for youth 16 and older who are living with a non-relative. 
8A youth’s court appointed dependency or delinquency attorney can be appointed to make education decisions when no other adult is available.
 

http://kids-alliance.org/fyetcourtcompanion
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Education Rights Holders Continued

9It is also recommmended that biological parents who retain education rights utilize these. 
10Pursuant to SB 233, caregivers also now have the clear right to access current education records for a youth, and to utilize those records for the purpose of   
supporting the youth’s education. 
11Utilizing a surrogate parent is a last resort as this person will not have a personal connection to the youth and will not follow the youth when they move out of the district.

Rights and Duties of Court Appointed ERHs9: 

•  Investigation: The ERH is responsible for meeting with the
youth, investigating the youth’s needs, and determining if
those needs are being met.

• Inform the Court: Prior to each hearing, the ERH is
responsible for providing information and recommendations
to the CSW/PO and the court. The ERH may complete and
submit a JV-537 Form to explain the youth’s needs to the
court.

• Statement to the Court: At any hearing after a change in
the youth’s education placement, the ERH must submit a
statement to the court, such as that found on the School
of Origin Best Interest Determination Procedures and
Worksheet, indicating whether the proposed change of
placement is in the youth’s best interests and whether any
efforts have been made to keep the youth in their School
of Origin.

• Attend Court: ERH is required to attend and participate in
any court hearings where education is being addressed.

• Decision Making: The ERH must act and make decisions in
the youth’s best interest. The ERH has all education rights of
a parent including: (1) access to and disclosure of education
records10; (2) notice of and the right to participate in
all school discipline meetings; (3) the opportunity to
advocate for the interests of the youth in matters relating
to the identification and assessment of special education
needs, attendance and meaningful participation in IEP
development, and to sign consent to put special education
services in place; and (4) general education rights including
school stability and enrollment decisions and graduation
planning. School of Origin, Transferring to a New School:
Enrollment, Disenrollment, and Partial Credits, and
Graduation Planning.

NOTE: Although the AB 490 Foster Youth Liaison from 

the youth’s school district may make recommendations 
about whether it is in the youth’s best interests to remain in 
their school of origin, this is an advisory role and does not 
replace the ERH’s ultimate decision-making authority about 
school of origin. 

Cal. Educ. Code §§ 48853.5, 56028(b)(2); Cal. Welf. and Inst. Code §§ 319(g), 

361, 726; Cal. Rules Ct. 5.649, 5.650.

School District Appointed Surrogate Parent: For youth who 
have or need an IEP, when no other ERH can be identified:

• If the court cannot identify an ERH and the youth may be
or is eligible for special education services, the court must
refer the youth to the school district using the JV-535 Form,
Section 4a, for the appointment of a surrogate parent.11

• In the meantime, the court may consent to a youth’s initial
assessment for special education eligibility.

• Within 30 days of the request for appointment, the school
district must appoint the surrogate parent and complete
and return the JV-536 Form to the CSW/PO, attorney for
the youth, and the court.

• A surrogate parent may not have a conflict of interest or be
employed by the California Department of Education, the
school district, or any other agency involved in the care or
education of the youth.

• A surrogate parent must make education decisions for the
youth until: (1) the court appoints a new ERH; (2) parental
rights are reinstated; (3) the youth moves into a new school
district; or (4) a new surrogate is appointed.
34 C.F.R. § 300.519; 17 C.C.R. § 52175; Cal. Educ. Code § 56050; Cal. Gov’t Code

§ 7579.5; Cal. Rules Ct. 5.649, 5.650.

http://kids-alliance.org/fyetcourtcompanion
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Education Rights Holders Continued

Before Every Court Hearing

STEP 1

Parent Education Rights Holders: Attorney for Parent 
meets with their client and discusses the youth’s education 
needs, including the parent’s ability to meet the youth’s 
education needs, or any barriers to being able to exercise 
(or regain) education rights. See Attorney for Parent 
Checklist. Before the detention hearing, Attorney for Parent 
and Parent complete JV-225 Form, Your Child’s Health and 
Education. Attorney for Parent can provide a copy of the 
Making Education Decisions for Children Involved with the 
Dependency Court, Enrollment and High School Rights 
of Foster and Probation Youth, and Requesting a Special 
Education Assessment: Step-by-Step Guide tools to assist 
the parent in exercising education rights. In order to make 
best interest education decisions, ERH attends all school-
related meetings. If the youth has unmet needs for which an 
education attorney might be warranted to assist the parent 
in exercising their education rights, Attorney for Parent will 
discuss the option of referring the youth for appointment 
of a Welfare and Institutions Code Section 317(e) attorney. 
If appropriate, the Attorney for Parent will consult with the 
Attorney for Youth, and complete the 317(e) Referral Form.

STEP 2

CSW/PO Determination of Appropriateness of Current ERH: 
CSW/PO communicates with youth’s current ERH to 
determine ERH’s ongoing ability and willingness to 
continue holding education rights. The CSW/PO should 

make diligent efforts to contact the current ERH before 
recommending any change in ERH. Diligent efforts 
could include home visits to parents and/or multiple 
(e.g., three) documented attempts to engage the 
ERH over the phone. See CSW/PO Documentation of 
Diligent Efforts to Include Youth’s Current ERH in their 
Education. After every change in home placement, CSW/
PO pays particular attention to whether the ERH remains 
appropriate, especially when the prior caregiver is the 
current ERH. As a youth nears the age of 18, CSW/PO 
and Attorney for Youth ensure that youth is competent 
to hold their own education rights, is aware they will 
become their own ERH, and is knowledgeable about their 
education rights and how to seek support if needed.

If, after making diligent efforts to include the ERH in 
the youth’s education, the CSW/PO determines that 
the current ERH is unable or unwilling to continue 
holding education rights, the CSW/PO will work with 
the adults involved in the youth’s life to identify a new 
potential ERH. Prior to recommending the limitation 
of a parent’s education rights, the CSW/PO considers 
whether: (1) the parent’s inability to hold the youth’s 
education rights is short term in nature; (2) the parent 
is attempting to reunify with the youth; and/or (3) 
recommending appointment of a second, co-ERH, along 
with the parent is feasible (e.g., parent is incarcerated 
for a short duration). When selecting a new potential 
ERH, preference must be given to relative caregivers, 
nonrelative extended family members, the caregiver in 
the youth’s planned permanent living arrangement, or 
another adult known to, or selected by, the youth.

BEST PRACTICES FOR EDUCATION RIGHTS  
(TO BE ADDRESSED AT EVERY COURT HEARING)

http://kids-alliance.org/fyetcourtcompanion
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IN CASES WHERE THERE IS AN 
APPROPRIATE ERH:

STEP 3

Notice: CSW/PO gives appropriate notice to ERH of all 
regularly scheduled court hearings that might affect the 
youth’s education.

STEP 4

ERH Gathers Information: ERH meets with youth, caregiver 
(if the caregiver is not also the ERH), school staff, and 
other relevant adults (e.g., tutor, school-based mental 
health provider) to gather relevant information about the 
youth’s needs. ERH collects relevant education records. See 
Requesting Education Records: Step-by-Step Guide Tool. 
ERH attends all meetings regarding the youth’s education 
(e.g., Child and Family Team, Multi-Disciplinary Team, IEP). 
See ERH Checklist. 

STEP 5

CSW/PO Gathers Information: CSW/PO discusses 
the youth’s needs with ERH and includes information 
about the status of the youth’s education in their court 
report, including but not limited to the type of school 
the youth is attending (e.g., school of residence, school 
of origin, alternative school such as continuation school 
or independent study program), a copy of the youth’s 
IEP/504 plan, and any unmet education needs. See CSW/
PO Court Report Language. CSW/PO requests any needed 
records directly from the school. See Requesting Education 
Records: Step-by-Step Guide Tool. CSW/PO may also 
access records through a county electronic data-sharing 
system, if available. 

STEP 6

ERH Statement to Court: When appropriate, ERH submits 
a JV-537 Form explaining the youth’s needs to the 
court. Submission of the JV-537 Form or other written 
statement to the court (e.g., School of Origin Best Interests 
Determination Procedures & Worksheet) is required for any 
hearing after a change in the youth’s education placement, 
indicating whether the proposed change of placement is in 
the youth’s best interest and whether any efforts have been 
made to keep the youth in their school of origin.

IN CASES WHERE THERE IS NOT AN 
APPROPRIATE ERH:

STEP 3

Notice: CSW/PO provides appropriate notice to the current 
ERH about the upcoming hearing and their intention to 
request a change in ERH at the hearing. If the ERH is the 
parent, notice is also provided to Attorney for Parent.

STEP 4

CSW/PO Gathers Information: CSW/PO discusses the 
youth’s needs with their caregiver and education support 
staff (e.g., teacher, tutor), gathers relevant documents (e.g., 
report card, IEP), and prepares their court report including 
information about the status of the youth’s education, the 
type of school the youth is attending, and recommends why 
the youth’s ERH need to be changed (e.g., ERH unwilling to 
participate in the youth’s education after diligent attempts 
are made and documented) and who is recommended to 
hold education rights moving forward. See CSW/PO Court 
Report Language, CSW/PO Documentation of Diligent 
Efforts to Include Youth’s Current ERH in their Education,. 
CSW/PO will request any needed records directly from the 
school. See Requesting Education Records: Step-by-Step 
Guide Tool.

STEP 5

CSW/PO Identifies New ERH: CSW/PO identifies an 
appropriate proposed ERH, completes the JV-535 Form, 
and submits it to the court, along with their court report. If 
the youth has or may need an IEP and there is no potential 
ERH identified through CSW/PO best efforts, the CSW/
PO completes the JV-535 Form, Section 4a, requesting a 
surrogate parent from the youth’s school district.

STEP 6

Attorney Consults Youth: See Attorney for Youth Checklist. 
Attorney for Youth consults with their client about the 
youth’s education needs (including, where relevant, the 
youth’s desire to remain in or return to their school of origin) 
and whether the ERH is supporting the youth. If the youth 
identifies that the ERH is not supporting the youth, Attorney 
for Youth and youth discuss potential alternative ERHs.

Education Rights Holders Continued

http://kids-alliance.org/fyetcourtcompanion
http://www.courts.ca.gov/documents/jv537.pdf
http://www.courts.ca.gov/documents/jv535.pdf
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Education Rights Holders Continued

At Every Court Hearing

STEP 1

ERH Attends Hearing: When appropriate, ERH attends court 
hearing to discuss education needs of the youth. 

STEP 2

Parties Inform Court: ERH, Attorney for Parent, Attorney for 
Youth, and Attorney for County Placing Agency provide all 
necessary information to the court.

STEP 3

Court Confirms Status of ERH: Court inquires about the 
status of the ERH from the CSW/PO court report and all 
parties and includes answers to the following questions in the 
minute order. See Judge's Checklist.

•  Who is the current ERH? If the court has not specifically 
limited education rights, then the biological parents retain 
those rights.

• Is the current ERH unavailable, unable, or unwilling to 
exercise education rights? Factors to consider:

 » Biological Parent: The court might consider limiting 
the education rights of a biological parent in the 
event that their whereabouts are unknown, or if 
they are unreachable (e.g., they have not provided 
the CSW/PO with a working phone number or valid 
address for the past three months), deceased, or 
incarcerated for an extended period. These rights can 
be limited temporarily and then restored if the parent 
is temporarily incapacitated but will be available 
again in the future. The court could also consider the 
appointment of a co-ERH in this situation.

 » Previous Foster Parent or Caregiver: The court should 
determine whether this person no longer has the ability 
and/or interest to be involved in the youth’s education.

If no concerns regarding current ERH, skip to Step 6.  

STEP 4

Appointment of New ERH: If the ERH is unavailable, unable, 
or unwilling to exercise education rights, the court must 
appoint a new ERH on the JV-535 Form.

• The court reviews JV-535 Form, including the relationship 
of the proposed ERH to the youth. The court must give 
preference to relatives, nonrelative extended family 
members, the youth’s caregiver in their planned permanent 
living arrangement, or another adult known to the youth, 
before appointing someone unknown to the youth. 

• The court may not appoint anyone with a conflict of 
interest. This means a person having any interests that 
might restrict or bias his or her ability to make decisions, 
including, but not limited to, the receipt of compensation or 
attorney’s fees for the provision of services. 

STEP 5

Identification of ERH:  If there is no identified proposed ERH, 
the court will order the CSW/PO to make every effort to 
identify a potential ERH to make future education decisions 
for the youth. If the youth has or may need an IEP, the court 
will complete the JV-535 Form to request a surrogate parent 
from the youth’s school district.

STEP 6

Court Inquires About Education Needs of Youth: This 
should include ensuring: (1) the youth is enrolled in the 
least restrictive education placement appropriate for the 
youth; (2) that the youth and the ERH have been able to 
keep the youth in the youth’s school of origin, if the ERH 
has determined it is in the youth’s best interests, and that 
transportation is being provided to the school of origin; 
(3) that the youth is doing well in school (including both 
academic and social/emotional/behavioral needs); and (4) 
that the youth’s IEP needs are being met.

STEP 7

Court Orders Regarding Education: As necessary, the court 
makes orders about the youth’s education needs, with input 
from any interested parties (e.g., ordering that a youth 
remain in their school of origin, ordering the county placing 
agency to reimburse the youth’s caregiver for transporting 
them to their school of origin, granting permission for a 
youth to receive a special education assessment).

Best Practice Highlight
In Los Angeles County, where there are a large 

number of youth without ERHs, volunteer ERHs are 
recruited and trained by a collaborative group of 
dependency/delinquency personnel including the 
court, attorneys, and the child welfare/probation 
agencies. A list of volunteer ERHs organized by 

geographic proximity to youth placements is made 
available to Attorneys for Youth looking for an ERH.

http://kids-alliance.org/fyetcourtcompanion
http://www.courts.ca.gov/documents/jv535.pdf
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Education Rights Holders Continued

After Every Court Hearing
STEP 1

Court Clerk: When a JV-535 Form indicates a change of ERH, 
the clerk provides a copy to the ERH, youth (if 10 or older), 
Attorney for Youth, CSW/PO, the AB 490 Foster Youth Liaison 
for the youth’s current school district, and the Foster Youth 
Services Coordinator for the County Office of Education 
where the youth resides no later than 5 court days after the 
order is signed. See JV-535 Form, Section 11. The court clerk 
can utilize the JV-510 Form to provide proof of service. 

STEP 2

Informing New ERH: The Attorney for Youth and CSW/
PO provides information to the new ERH on the ERH’s 
responsibilities and the current education needs of the youth. 
The Attorney for Youth and CSW/PO can provide a copy of 
the Making Education Decisions for Children Involved with 
the Dependency Court, Enrollment and High School Rights 
of Foster and Probation Youth, and Requesting a Special 
Education Assessment: Step-by-Step Guide tools to assist 
the ERH in exercising education rights.

STEP 3

New ERH Familiarizes Themselves with the Youth’s 
Education Needs: New ERH meets with the youth and the 
adults supporting the youth (e.g., teacher, tutor) to gain 
an understanding of the youth’s current education needs. 
ERH can also access education records as necessary to 
understand the youth’s education needs (e.g., report cards, 
transcripts, attendance and discipline records, special 
education assessments and IEP documents). See Requesting 
Education Records: Step-by-Step Guide. ERH determines 
whether the youth: (1) is attending any of their schools of 
origin; (2) is attending the least restrictive education setting 
that meets the youth’s needs; (3) has appropriate special 
education services, if needed; and (4) has an appropriate 
graduation plan, if the youth is in high school. When 
necessary, acting in the youth’s best interest, and following 
any relevant court orders, the ERH makes decisions and 
takes actions to protect the education interests of the youth. 
If the ERH needs support in protecting the youth’s best 
education interests, the ERH can consult with the Attorney 
for Youth and CSW/PO and/or request the appointment of an 
education attorney pursuant to Welfare and Institutions Code 
Section 317(e). See 317(e) Referral Form. 

http://kids-alliance.org/fyetcourtcompanion
http://www.courts.ca.gov/documents/jv535.pdf
http://www.courts.ca.gov/documents/jv510.pdf
http://www.lacourt.org/forms/pdf/REPORTOFDEPENDENTEDUCATIONALNEEDS-317e.pdf
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CSW/PO Documentation of Diligent Efforts to Include Youth's ERH in Education

Date: 

Social Worker/Probation Officer Name:                                                                           

Youth’s Name: Youth’s Date of Birth:

Youth’s Current Education Rights Holder (“ERH”) Name:                                   

It has been determined that ‘s current Education Rights Holder, ______________

____________________, is: 

☐ Unavailable

☐ I attempted to contact the current ERH on the following dates: 

1.            2.               3.               4.                    

☐ Biological parent/ERH has not provided a working phone number or current address to CSW/PO in the last 90 days.

☐ ERH is unavailable because: _____________________________________________________________
____________________________________________________________________________________
____________________________________________________________________________________.

☐ Unable
☐ Current ERH is incarcerated (Note: please consider whether a co-ERH would be appropriate)
☐ Current ERH is deceased
☐ Current ERH is unable to hold education rights because ___________________________________________
____________________________________________________________________________________
____________________________________________________________________________________.

☐ Unwilling
☐ After speaking with the youth’s current ERH on __________________ [date], the ERH stated they were unwilling to 
continue to hold education rights because: ________________________________________________________
_____________________________________________________________________________________
_____________________________________________________________________________________.
[e.g., prior foster parent who no longer wishes to have contact with the youth]

The undersigned recommends that the current ERH’s education rights be limited and that _____________________ 
[name of proposed ERH] be appointed to hold education rights for this youth.  ______________________________ 
[name of proposed ERH] is a: ☐ Relative ☐ Nonrelative extended family member ☐ Caregiver in the youth’s 
Planned Permanent Living Arrangement ☐ Court Appointed Special Advocate ☐ Other adult known to the youth. 
The youth and ______________________________ [name of proposed ERH] have the following relationship: 
___________________________________________________________________________________________.

The attached JV-535 form has been completed and is being submitted to the court to limit the education rights of the 

current ERH and appoint the proposed ERH.

If you have any questions, please contact me at .  Thank you in advance for 

your assistance.

CSW/PO Signature: ______________________________________

CSW/PO Documentation of Diligent Efforts to Include Youth's ERH in Education
Download

http://kids-alliance.org/fyetcourtcompanion
http://kids-alliance.org/wp-content/uploads/2018/01/FYETCC_Tool_1_CSW-PO%20Tool%20re%20Diligent%20Efforts%20to%20Include%20ERH.docx
http://www.courts.ca.gov/documents/jv535.pdf


Education EvaluationSchool of Origin

School stability matters. Foster youth transfer schools an average of eight times while in foster care, losing four to six 
months of learning each time. As a result of school instability, only 19% of foster youth are proficient in English by 11th 
grade, and 12% in math.12  Only 50% of foster youth graduate from high school, compared to the state average of 84% of 
all other youth.13 School of Origin (SOO) laws, if utilized properly by all those working with foster/probation youth, can 
minimize school instability and improve education outcomes for these youth.

Overview of the Law
• Best Interest Determination: Foster youth have the right to

remain in their school of origin if it is in their best interest,
as determined by their ERH. School of origin is the default.
CSW/POs, Attorneys for Youth, Attorneys for Parents,
Judges, and AB 490 Foster Youth Liaisons all serve
important advisory roles in this process and participate
in decisions (e.g., home placement, transportation) that
deeply impact school stability and the right of a youth to
attend school of origin. Ultimately, ERHs make the final
decision about whether a foster/probation youth remains
in their school of origin.

• Definition of School of Origin: A youth’s school(s) of origin
include(s): (1) the school the youth attended at the time
they entered the foster care and/or probation system(s);
(2) the school the youth most recently attended; or (3)
any school the youth attended in the preceding 15 months
with which the youth has a connection (e.g., sports team,
relationships with peers or teachers). School of origin rights
apply to charter and magnet schools and follow feeder
pattern transitions into middle and high school.

• Duration of School of Origin Rights: If a youth’s court case
closes while the youth is in elementary or middle school,
the youth has a right to remain in their school of origin
until the end of the current school year. If the youth is in
high school when their case closes, the youth has a right
to remain in their school of origin until the youth graduates
from high school.

• Transportation: Under the Every Student Succeeds Act,
school districts and child welfare agencies must work
together to ensure a youth is transported to their school
of origin including collaborating to develop and implement
clear written procedures for how transportation to school
of origin will be provided. Federal law also provides for
reimbursement of caregivers for providing transportation
to school of origin. All County Letter 11-51 details how
CSWs can seek mileage reimbursement for caregivers who
are willing to provide transportation.

• Dispute Resolution: If there is a dispute regarding a youth’s
right to remain in a school of origin, the youth has a right
to remain in that school until the dispute is resolved. If
needed, the Attorney for Youth or the ERH may request a

12Most recently released graduation statistics are available at: https://dq.cde.ca.gov/dataquest/.
13The Invisible Achievement Gap, Part 1.
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School of Origin Continued

Before Every Hearing

STEP 1

Locating a Placement: Any time a home placement change 
is considered, and a search is being conducted for a new 
home placement, the CSW/PO considers educational 
stability, including: (1) proximity to the child’s school of 
origin14; (2) school attendance area; (3) the number of 
school transfers the child has previously experienced; (4) 
the timing of the school year; and (5) other indicators 
of educational stability such as involvement in activities, 
significant relationships with teachers or peers, etc. See 
CSW/PO Checklist. CSW/PO coordinates with their 
agency’s placement personnel to ensure school history and 
geographic information is considered when searching for 
possible home placements. If a computer program is utilized 
to assist with locating placements, this may require some 
modification of that system (e.g., to conduct a search within 
the geographic catchment area of a certain school).

STEP 2

CSW/PO Notice of Placement Change Impacting School 
Stability: CSW/PO provides notice to the court, 
Attorney for Youth, ERH, and the youth’s current and 
proposed school district (if known) no more than one 
court day after making the decision to change a youth’s 
placement. If there is an active IEP, this notice must 
be provided at least ten days prior, and the special 
education office of the potential new district must also 
receive notice. Notice to the ERH and AB 490 Foster 
Youth Liaison will alert them to their future duty to 
provide statements to the court regarding the best 
interest determination that will occur.

STEP 3 (IF APPROPRIATE)

Request an Immediate Hearing Based on Notice of 
Placement Change Impacting School Stability: An 
immediate hearing can be requested when the proposed 
home placement change might negatively impact 

hearing on the potential move by filing a JV-539 Form. The 
court, on its own motion, can set the matter for a hearing. 
The CSW/PO must provide a report to the court that 
specifies whether the youth has been allowed to remain in 
their school of origin pending resolution, the best interest 
opinions of the youth, ERH, and AB 490 Foster Youth 
Liaison, and whether the youth has been segregated into a 
separate school or program because of their foster status. 
At this hearing, the court must also make any findings 
and orders needed to enforce the education rights of the 
youth, which may include an order to set a hearing to join 
the necessary agencies regarding provision of services, 
including transportation services.

• School Stability and Home Placement: The youth’s CSW/
PO must consider educational stability when making a
home placement decision. This includes consideration of:
(1) proximity to the youth’s school of origin; (2) school
attendance area; (3) the number of school transfers
the youth has previously experienced; (4) the youth’s
school matriculation schedule; and (5) other indicators of
educational stability.

• Notice: CSW/PO must provide notice to the court, Attorney
for Youth, and the ERH, no more than one court day after
making the decision to change a youth’s placement. If there
is an active IEP, notice must be provided at least ten days
prior to the change in placement, to both the old and new
school districts.

• AB 490 Foster Youth Liaison Recommendation: If an AB
490 Foster Youth Liaison recommends a change from the
school of origin, he or she must provide a written best
interest explanation to the ERH.

• ERH Statement to Court: If a child’s home placement is
changed, the ERH must submit a statement to the court
indicating whether the proposed change of placement is in
the youth’s best interest and whether any efforts have been
made to keep the youth in the school of origin.

20 U.S.C. § 1112(c)(5)(B), 34 C.F.R. § 299.13(C)(1)(ii), SB 445 (effective 1/1/16), Cal. Educ. Code §§ 48853, 48853.5, 48859, Cal. Welf. and Inst. Code § 16501.1, Cal. 

Rule of Court §§ 5.650, 5.651.

14As mentioned in the Overview of the Law section, a youth may have more than one school of origin. ERHs determine which school of origin is the best option, and 
should thus be used for this analysis.

Best Practice Highlight
Los Angeles county child welfare has begun working with school districts to recruit foster parents within their districts so 

home placements are available to maintain a youth in their school of origin despite a need for a home change.

BEST PRACTICES FOR SCHOOL OF ORIGIN COURT HEARINGS  
(HEARINGS PRIOR TO OR FOLLOWING HOME PLACEMENT CHANGES)

http://kids-alliance.org/fyetcourtcompanion
http://www.courts.ca.gov/documents/jv539.pdf
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School of Origin Continued

school stability: (1) the new home placement is too far 
from the school of origin for transportation to be feasible 
(this is a youth-specific question as different distances/
modes of transportation may be appropriate based on 
the age and developmental needs of the youth); (2) the 
school district, CSW/PO, and caregiver cannot establish an 
interim transportation plan; (3) there is an alternative home 
placement option that is more accessible to the school of 
origin; (4) there is a different school of origin that should be 
considered that would require a different home placement; 
(5) the timing of the school year requires it (e.g., if there are
only a few weeks left in the semester); and (6) any other
reason that would impact the youth’s ability to attend their
school of origin. If any of the above situations arise, the
Attorney for Youth or the ERH must request a hearing on
the potential move by filing a JV-539 Form. See Attorney
for Youth Checklist, ERH Checklist. The court, on its own
motion, may set a hearing. See Judge’s Checklist.

STEP 4

Develop Interim Transportation to SOO Plan: Unless the ERH, 
in consultation with the CSW/PO, AB 490 Foster Youth Liaison, 
and the new caregiver, can immediately make an informed 
decision regarding whether it is in the youth’s best interest to 
remain in their SOO, the CSW/PO and the school district must 
set up an interim transportation plan to get the youth to their 
SOO while the ultimate decision on best interest is pending. If 
the move is happening immediately, the CSW/PO must set up 
immediate transportation. Options include:

• Caregiver: CSW/PO explains the caregiver’s right to
transportation reimbursement and immediately submits
a form to request transportation reimbursement for the
caregiver, if the caregiver would like to utilize that option.

• CSW/PO Coordination with School District: If the caregiver
is unable to provide transportation, the CSW/PO coordinates
with both school districts (district for SOO and district
where the youth now resides) and requests that they provide
immediate transportation.

• Private Transportation Options: Child welfare/probation
agencies contract with an outside transportation provider
that can be utilized if immediate transportation is required
and the caregiver and school district are unable to provide it.
A referral for this service should be submitted as soon as a
decision to move a youth is made.

• If there is enough time prior to the change of placement, the
interim transportation step may be avoided and a long-term
transportation plan may be developed with the plan to go
into effect as soon as the move occurs (see Step 6).

STEP 5

Best Interest Determination Decision Made at Child 
and Family Team Meeting (“CFT”): CSW/PO convenes 
a CFT meeting including the youth, ERH, caregiver, 
and AB 490 Foster Youth Liaisons from both districts 
(SOO and the district where the youth now resides) to 
discuss the potential move, school options, best interest 
of the youth, and transportation. See School of Origin 
Best Interests Determination Procedures & Worksheet. 
Before recommending removal from SOO, the district’s 
AB 490 Foster Youth Liaison must provide the youth and 
ERH a written explanation of the reason(s) why they are 
recommending removal from SOO and how it serves the 
youth’s best interest. If there is a dispute about whether 
the youth should continue to attend their SOO or about 
the transportation option, the youth has a right to remain 
in their SOO pending the resolution of the dispute. If the 
dispute is solely between the school district and the ERH, it 
may be appropriate for the ERH to file a Uniform Complaint 
Procedures Act Complaint Form with the school district. 
The judge may also use joinder to bring the school district 
into the court to resolve the issue.

STEP 6

Develop Long-Term Transportation Plan at CFT: If the 
ERH determines that it is not in the youth’s best interest 
to transfer out of their SOO, the CFT will develop a 
transportation plan that is developmentally appropriate 
for the youth. Options may include: caregiver travel 
reimbursement, school district transportation, public 
transportation, private car service, or some combination 
of transportation options. The team’s transportation plan 
will be documented in the School of Origin Best Interests 
Determination Procedures & Worksheet. If the CFT cannot 
agree on a long-term transportation plan, the ERH, CSW/PO, 
or Attorney for Youth requests an immediate hearing so that 
the court can resolve the issue with input from all parties. 
See Step 3.

STEP 7

Immediate Enrollment: If the ERH decides the youth should 
not remain in their SOO, the youth’s caregiver immediately 
enrolls the youth in their new school of residence, unless 
the ERH determines another school would be in their best 
interests. See Transferring to a New School: Enrollment, 
Disenrollment, and Partial Credits.

Best Practice Highlight
LA County has contracted with a private car service option (Hop, Skip, Drive) coordinated through the 

Los Angeles County Office of Education Foster Youth Services Coordination Program.

http://kids-alliance.org/fyetcourtcompanion
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School of Origin Continued

STEP 8

ERH Statement to Court: Whenever a youth’s home 
placement is changed, ERH submits a statement to the 
court indicating whether the proposed change of school 
placement is in the youth’s best interest and whether any 
efforts have been made to keep the youth in the SOO. If the 
ERH is a biological parent, the Attorney for Parent will alert 
the parent who is the ERH to this duty and assist them in 
complying. See Attorney for Parent Checklist. If the ERH is 
not represented, the CSW/PO will alert them to this duty and 
facilitate compliance. The ERH may record their statement 
and submit a copy of the School of Origin Best Interests 
Determination Procedures & Worksheet if they choose, or 
provide a separate document. See JV-537 Form.

STEP 9

Preparing Court Report: At any hearing following a 
change of placement, the CSW/PO’s court report includes 
information about: (1) whether the youth was allowed to 
remain in their SOO pending a best interest decision by the 
ERH; (2) whether a dispute exists; (3) how the proposed 
school placement serves the best interest of the youth; (4) 
the responses of the youth, Attorney for Youth, ERH, AB 490 
Foster Youth liaison, and CASA (if applicable)-specifying 
whether each agrees with the school placement decision 
(and if they disagree, why); (5) a statement confirming that 
the youth has not been segregated in a separate school or 
program because of their foster status; and (6) where the 
youth is currently attending school, and the type of school 
placement. See CSW/PO Court Report Language.

At Every Court Hearing

STEP 1

Court Inquires: The court inquires of all the parties: (1) 
whether the youth was allowed to remain in their SOO 
pending a best interest decision by the ERH; (2) whether 
a dispute exists; (3) how the proposed school placement 
serves the best interest of the youth; (4) how the youth, 
Attorney for Youth, ERH, AB 490 Foster Youth liaison, and 
CASA (if applicable) each respond, specifying whether 
each agrees with the school placement decision (and if 
they disagree, why); (5) whether there exists a statement 
confirming that the youth has not been segregated in a 
separate school or program because of their foster status; 
and (6) where the youth is currently attending school, and 
the type of placement. See Judge's Checklist.

STEP 2

Dispute Resolution: If there is a dispute over attendance 
at SOO, the court inquires of the ERH, Attorney for Parent, 
Attorney for Youth, and Attorney for County Placing Agency 
the answers to the above questions, whether each agrees or 
disagrees with the school placement, and how the decision 
was made. The court then determines the best interest of 
the youth and considers whether to join other agencies (see 
JV-540 Form) in the proceeding, such as the ERH or school 
district, to ensure provision of services such as transportation 
to SOO.

STEP 3

Court makes findings on a JV-538 Form.

After Every Court Hearing

The court clerk provides a copy of the JV-538 Form to the 
CSW/PO and ERH who may then use it to implement the order.

http://kids-alliance.org/fyetcourtcompanion
http://www.courts.ca.gov/documents/jv537.pdf
http://www.courts.ca.gov/documents/jv540.pdf
http://www.courts.ca.gov/documents/jv540.pdf
http://www.courts.ca.gov/documents/jv538.pdf
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CSW/PO Notice of Placement Change Impacting School Stability

Date: 

TO:

Court: _____________________________________ Attorney for Youth:  __________________________________

Education Rights Holder (ERH): _________________ Attorney for Parent (if Parent is ERH): ___________________

Current District AB 490 Liaison: Current School Principal:

Proposed District AB 490 Liaison: _______________ Proposed District SELPA Director (if youth has IEP): ________

RE: Name of Youth: Date of Birth:

Dear Mr./Ms. :

A change of home placement has been proposed for the above named youth. This youth currently attends 
_____________________ school in the __________________________ school district. This change of home 
placement would change the local school of residence for this youth to ________________________ school in the 
______________________________ school district. The change of home placement is likely to occur on or around 
______________________ [date].

Please note that the youth has a right to attend their school of origin, but this may be difficult depending on the 
distance moved. The new home placement is _____ miles from the youth’s current school.

A Child Family Team meeting is being convened to discuss this potential move, including its impact on the youth’s 
school placement, on ________________ [date/time]. We welcome input at this meeting from all who support this 
youth. However, it is the education rights holder who ultimately decides whether it is in the youth’s best interest to 
transfer to the new school.

Please note that if the foster youth liaison for the current school, or education rights holder believe that it is in the 
youth’s best interest to transfer to the new school, they will need to provide a statement to the court explaining that 
decision. 

If the youth’s education rights holder or attorney disagree with the home placement change, they have a right to 
request a hearing.

Please contact me with any questions or concerns at .

 Sincerely,

CSW/PO Signature: __________________________________

cc: County Counsel

CSW/PO Notice of Placement Change Impacting School Stability
Download

http://kids-alliance.org/fyetcourtcompanion
http://kids-alliance.org/wp-content/uploads/2018/01/FYETCC_Tool_2.1_CSW_PO%20Notice%20of%20Placement%20Change%20Impacting%20School%20Stability.docx
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School of Origin Best Interest Determination Procedures & Worksheet - Court Version 

Student Name:   Current Grade: _ Date of Meeting: 

STEP 1: Meeting Participants
Education Rights Holder(s) (“ERH”)  Present? Name: 
Mandatory Participant
Youth  Present? Name: 
Caregiver(s), if different than ERH  Present? Name: 

Social Worker/Probation Officer  Present? Name: 

Attorney for Youth/Public Defender  Present? Name: 

AB Foster Youth Liaison (sending school)  Present? Name: 

AB Foster Youth Liaison (receiving school)  Present? Name: 

Academic Counselor  Present? Name: 

School Administrator  Present? Name: 

Other  Present? Name: 

Other  Present? Name: 

STEP 2: Identify School Options
Option 1: School youth attended before home placement change, or current school if youth has not yet 

moved:   .

Option 2: School of residence after home placement change:   .

Option 3: School attended when youth first entered foster care/probation system:   .

Option 4: Any other school(s) attended within the last 15 months where the youth has a connection:

  .

Option 5: Any school(s) to which the youth would have matriculated (elementary to middle or middle to high 

school) from options 1-4 above, using district feeder patterns:   .

Before recommending that a foster youth move from their school of origin, the district must provide a written explanation of why 
a school change is in the youth's best interests, and obtain a written waiver from the ERH. The following steps guide a 
determination of whether the youth should remain in the school of origin or should transfer to a new school, and what plans are 
needed to ensure continuous school enrollment. This form, once completed, can be submitted to the court to meet the district 
and ERH’s obligations to provide written explanations of their recommendations/decisions on school of origin.

School of Origin Best Interest Determination Procedures & Worksheet - Court Version 
Download

http://kids-alliance.org/fyetcourtcompanion
http://kids-alliance.org/wp-content/uploads/2018/01/FYETCC_Tool_2.2_School%20of%20Origin%20Best%20Interest%20Determination%20Procedures%20%26%20%20Worksheet-Court%20Version.docx
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School of Origin Best Interest Determination Procedures & Worksheet - Court Version 

 
STEP 3: Complete Best Interest Analysis by Considering Pros and Cons of School of Origin Options

Option 1 Option 2 Option 3 Option 4 Option 5

Name of School

Youth Preference
What school(s) does the youth
want to attend?

Length of Attendance
Which school(s) has the youth
attended long enough to 
develop relationships, trust, 
and a feeling of belonging?

Academic Strengths
Which school(s) has the 
strongest academic program 
and/or college going culture to 
support the needs of the 
youth?

Special Education
If the youth has an IEP, which 
school(s) can provide the most 
appropriate program?

English Learner
If the youth is an English 
learner, which school(s) can 
best support the youth’s 
language development needs?

Social/Emotional
At which school(s) has the 
youth developed positive 
relationships with peers and/or 
teachers? 

Timing of Transfer
Which school will prevent a 
mid-semester school change? 
(Check only the school where 
the youth is currently attending)

Anticipated Length of 
Placement
If the youth is in (or about to be 
placed in) a permanent living 
situation (e.g., with a relative or 
someone seeking legal 
guardianship or adoption of the 
student), which school(s) would 
also work for that home placement?

Discuss the pros and cons of each school using the chart below. First, write in the name of each school of origin option (identified in Step 2 
above) into the top row.  School Option 1, the youth’s current school (or the school the youth attended before the home placement 
change), is shaded grey to remind meeting participants that it is strongly favored, especially if the youth has experienced significant 
school instability in the past and/or has struggled to recover after past school changes. Then, discuss with the team which school or schools 
best answer each question and place an “X” in the appropriate box(es).

http://kids-alliance.org/fyetcourtcompanion
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Option 1 Option 2 Option 3 Option 4 Option 5

Extracurricular Activities
Which school(s) will) enable 
the youth to be connected to 
extracurricular activities? 

School Discipline 
At which school(s) does the 
youth have positive behaviors 
(free or minimal discipline 
history)? 

Which school(s) are within 15 
miles of the new placement?1

What is the school schedule? 
(Start time / End time)

____/____ ____/____ ____/____ ____/____ ____/____

Impact of Distance on Education

How long is the youth willing to spend in transit each day?   ____ minutes

How early is the youth willing to leave for school/get home from school? ____ AM / ____ PM

STEP 4: Foster Youth Liaison Recommendation

The youth's AB 490 Education Liaison: recommends or does not recommend that the youth remain in 
their school of origin for the following reasons: 

.

STEP 5: ERH Best Interest Determination

ERH Chooses: to have the youth remain in school of origin (if checked, 

go to Step 6) OR

to waive the youth’s right to remain in their school of origin and requests immediate 

enrollment at: school (complete statement below,

then skip to Step 7 for consent).

The youth's ERH waives the youth’s right to remain in their school of origin for the following reasons: 

.

1 School districts may establish a distance within which transportation to the school of origin is presumptively feasible, such as 15 miles. 
However, a youth who lives further away may not be denied the right to attend the school of origin or denied access to transportation.

The ERH makes the final decision about whether remaining in the current school or any other school of origin is in the youth’s best 
interest, based on the completion of the chart, all the information available to the team, the Foster Youth Liaison’s 
recommendation, and what the ERH believes would best serve the youth’s needs.

School of Origin Best Interest Determination Procedures & Worksheet - Court Version 

http://kids-alliance.org/fyetcourtcompanion
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School of Origin Best Interest Determination Procedures & Worksheet - Court Version 

 
STEP 6: Transportation Plan

If the ERH decides that attendance at a school of origin is in the best interests of the youth, use the Transportation to School of 
Origin Flowchart to identify whether the school or county placing agency will be responsible for providing that transportation and in 
what form (e.g., reimbursement, bus service, public transit pass, etc.).2 The county placing agency and school district may also 
agree to split certain costs for transportation at the end of each year. Note that under the Federal Every Student Succeeds Act, 
written procedures are required between school districts and county child welfare organizations.

2Under the Every Student Succeeds Act, the written procedures describing transportation cost splitting must also describe how disputes regarding school of origin will be 
addressed and who will pay while the dispute is ongoing. Best practices suggest that for ease of implementation, the school of origin district where the youth already has 
been attending should pay for transportation in the first instance, seeking reimbursement as appropriate after the dispute is resolved. 

3As of January 1, 2017, short term residential treatment programs (STRTPs) must provide core educational services such as transportation to school of origin. WIC § 11463(b). 
Additionally, current group home contracts for foster and probation youth may include obligations to provide and funding for transportation, including school of origin.

4All County Letters 11-51 and 13-03 specify guidelines for reimbursement of caregivers for transportation to school of origin. Although biological parents may not be directly 
reimbursed, if the court allows unsupervised visits, the caregiver can make an appropriate plan to have the parent transport the youth and be reimbursed by the child welfare/
probation agency.  Otherwise, the school district should provide reimbursement for biological parents who transport the youth to school.

School of origin school district shares 
cost with residence school district.

School of origin school district 
provides transportation.

Child Welfare/Probation agency 
provides transportation (see All 
County Letters 11-51 and 13-03).

Group Home / STRTP  
provides transportation.

start 
here

The ERH has determined that remaining in the school of 
origin is in the best interests of the youth considering 

all factors, including the recommendations made by the 
school district and child welfare/probation agency.

Does the youth have an IEP 

providing transportation?

Does the youth live in a group 
home/short term residential 
theraputic program (STRTP) 

that is responsible for 
providing transportation to 

school of origin?3

Is the youth age 
14 or older and a 
reasonable and 

appropriate public 
transportation 
option has been 

identified?

Y

Y

Y

Y

N

Y

Y

N

N

N

N

N

N

Y

Is someone in the youth’s life 
other than the child welfare/
probation agency or school 

district able able to transport 
the youth to school?

Transportation to School of Origin Flowchart

Is that someone a 
caregiver, designated by 
a caregiver creating an 
appropriate plan, or a 

nonminor dependent?4

 Is the school of origin within 
the same school district as the 

school of residence?

Does the school of origin 
school district have a sharing 
agreement with the nearby 

district of residence?

http://kids-alliance.org/fyetcourtcompanion
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Summary of Transportation Plan

Transportation to the school of origin will be provided by:

Group Home / Short-term Therapeutic Residential Treatment Program (STRTP).

Child Welfare or Probation Agency in the form of:

Reimbursement to an individual: Individual’s name: 

Relationship to student: 

Agency providing reimbursement: 

Public transportation to be facilitated by the child welfare or probation agency: 

The route identified is: 

The School of Origin school district in the form of:

Bus or other vehicle

Reimbursement to an individual: Individual’s name: 

Relationship to student: 

Public transportation to be facilitated by the school district: 

The route identified is: 

Other (including shared responsibility with nearby district or County Office of Education). Describe: 

STEP 7: Consent

ERH Signature: 

Student Signature: 

Caregiver Signature5: _______________________________________________________________________

School Administrator: 

5 Note that the ERH is the only person with the right to consent to a change from the school of origin. However, the caregiver should also be consulted 
regarding the mode of transportation.

School of Origin Best Interest Determination Procedures & Worksheet - Court Version 
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Uniform Complaint Procedures Act Complaint Form - Court VersionUniform Complaint Procedures Act Complaint Form – Court Version

Youth’s Name Grade Date of Birth

Date of Alleged Violation School of Alleged Violation

I am filing a complaint on the following issue(s): Check all that apply.

□ Enrollment in school of origin: A foster/probation youth (hereinafter referred to using the term ‘foster’ only) has been
denied the right to remain in their school of origin (this includes any school run by a school district and charter
schools; this includes the right to matriculate with their peers in accordance with established feeder patterns within the
district of origin). (Education Code § 48853.5)

□ Enrollment in regular public school: A foster youth has been denied the right to attend the youth’s regular public
school or been forced to attend a continuation school, independent study program, or other alternative educational
setting, without the education rights holder’s agreement that that is in the youth’s best interests. (Education Code §
48853, 48853.5)

□ Immediate Enrollment: A foster youth has been denied the right to immediately enroll (including in the
same/equivalent classes/grade) for any reason including but not limited to, entering the school any time after the
school year has begun, being credit deficient, having behavioral issues, having outstanding fees, fines, textbooks, or
inability to produce clothing or records normally required for enrollment such as academic or medical/immunization
records. (Education Code § 48853.5)

□ Equal Access to School Services: A foster youth has been denied equal access to academic resources (e.g.,
tutoring, A-G/Honors courses), school services (e.g., school based mental health services), extracurricular activities
(e.g., sports, art, drama, music), enrichment activities (e.g., field trips, college fairs), or any other support or service for
any reason including missing a sign-up or try-out deadline. (Education Code § 48853)

□ Records: The district failed to ensure the proper transfer of records from one school to another within 2 business
days of a foster youth’s transfer. (Education Code § 48853.5; 49069.5)

□ Partial Credits and Checkout Grades (Education Code § 48853.5; 49069.5; 51225.2)
□ A foster youth has been denied the right to credits, including partial credits based on seat time, and/or check

out grades upon transfer into or out of the school/district.
□ A foster youth has been denied the right to have grades calculated without lowering their grades due to

absences resulting from court appearances or court ordered activities.
□ A foster youth has been denied the right not to be forced to retake a course or portion of a course satisfactorily

completed at a prior school or denied the right to retake a course to meet the eligibility requirements for
admission to the California State University or University of California.

□ Graduation Under AB 167/216, “Foster Youth Graduation Exemption” (Education Code § 51225.1, 51225.3)
□ A foster youth has been denied the right to be exempt from coursework and other requirements adopted by the

district that are in addition to the statewide requirements if the pupil: (1) transferred schools after the
completion of their second year of high school; and (2) is not reasonably able to complete district graduation
requirements by the end of their fourth year of high school.

□ A foster youth has been denied the right to remain in their local high school for a fifth year to complete school
district graduation requirements if they are reasonably able to do so.

□ The district has failed to inform a foster youth, their education rights holders, and/or their social
worker/probation officer of their eligibility or ineligibility for the graduation exemption within thirty (30) days of
transferring into the school/district.

□ The district has failed to issue a ‘normal high school diploma’ for the foster youth upon their completion of all
required state coursework.

□ Discipline: The foster youth liaison failed to notify the foster youth’s attorney and/or appropriate representative of the
county placing agency of pending expulsion proceedings, proceedings to extend a suspension, or pending
manifestation determination for a student with an Individualized Education Program (“IEP”). (Education Code §
48853.5)

□ Other:

Download

http://kids-alliance.org/fyetcourtcompanion
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Uniform Complaint Procedures Act Complaint Form - Court VersionUniform Complaint Procedures Act Complaint Form – Court Version

A. Please give the facts about your complaint. Provide details such as the names of those involve, dates, whether
witnesses were present, etc., that may be helpful to the complaint investigator. You may attach additional pages and
include as much text as necessary to fully describe the situation.

B. With whom have you spoken regarding this complaint? Please include that person’s title and the result of the
discussion.

C. Please provide copies of any written documents that may be relevant or supportive of your complaint. I have attached
supporting documents. Yes ☐ No ☐

D. Is there a specific remedy you action you would like the District to take?

☐ No. I do not have a specific remedy in mind, but would like the district to resolve this complaint.

☐ Yes. I am seeking the specific remedy below:
☐ Immediate enrollment in school.  Name of school:
☐ Compensatory education services to make up for lost school days in the amount of: ________________
☐ Issuance of full or partial credits.
☐ Graduation under the foster youth graduation exemption or eligibility certification for graduation under the

foster youth graduation exemption.
☐ Other (specify):

Please send me a copy of the written response to my complaint within 60 calendar days.

Name: ___________________________ Address: 

City & Zip Code: Phone Number: ______

Relationship to the Youth: _______________________________________________________

Note: If dissatisfied with the District’s decision, the complainant may appeal in writing to the California Department of 
Education within 15 days of receiving the district’s decision. For good cause, the Superintendent of Public Instruction may 
grant an extension for filing appeals.  See 5 CCR § 4652.

http://kids-alliance.org/fyetcourtcompanion


Transferring to a New School:  
Enrollment, Disenrollment, and Partial Credits

If the ERH determines that a school transfer is in the youth’s best interest, CSWs/POs are responsible for working with 
school districts to ensure the youth has been properly disenrolled from the prior school, enrolled in the new school, and 
that records (including any partial credits for high school youth) are timely transferred between schools.

Cal. Educ. Code §§ 48853, 48853.5, 49069.5.

Overview of the Law

Enrollment Rights of Foster/Probation Youth: 

• Immediate enrollment in local comprehensive public
school if their ERH decides it is in their best interest, even
if they do not have any of the required documents (e.g.,
transcripts, immunization records, proof of residence).
Immediate enrollment rights also apply to charter schools.
CSW/POs must help ERHs collect and keep copies of
key documents and provide them to the new caregiver
and school as part of the youth’s Health and Education
Summary. Even though these documents are not required
for enrollment, they are needed for districts to effectively
serve youth.

• Education in the least restrictive environment (usually
their local comprehensive school) as determined by
their ERH in the youth’s best interest. Youth may not
be forced to attend a continuation school, adult school,
or independent study program, even if they are credit

deficient/off track for high school graduation, have failing 
grades, or have behavior problems. There are limited 
exceptions to this rule.15 

• Enrollment in the same or equivalent classes as those
taken at the youth’s prior school, even if they are
transferring mid-semester. Youth cannot be enrolled in all
or a majority of elective classes, or be forced to re-take a
class they have already passed unless their ERH agrees, in
writing, that it is in the youth’s best interest.

• Full or partial credits, based on seat-time, for all work
satisfactorily completed, if transferring schools mid-
semester. Upon receiving notification that a foster youth is
transferring schools, a sending school must issue check out
grades and full or partial credits on an official transcript
within 2 business days. The receiving school must accept
all check out grades and credits, and apply them to the
same or equivalent courses.

• Equal participation in extra-curricular activities regardless
of try-outs or sign-up deadlines (e.g., sports, tutoring).

15Limited exceptions include if the youth has: (1) an IEP requiring a different placement; (2) been expelled or transferred to an alternative school after a formal 
hearing and school board decision; or (3) been placed in an emergency shelter for a short period of time for either: (1) health and safety emergencies; OR (2) when 
awaiting an ERH decision regarding whether or not to utilize SOO if: (a) a SOO decision cannot be made quickly;  AND (b) it is not practical to transport the youth 
to the SOO in the meantime; AND (c) the youth would otherwise not receive educational services; AND (d) temporary, special, and supplementary services are 
available to meet the youth’s unique needs.

Court Companion to the Foster Youth Education Toolkit | Endorsed by: ACR, ACSA, CCSESA, CDSS, CLC, CWDA, ECC, KKSOC, and LACOE | kids-alliance.org/fyetcourtcompanion
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Transferring to a New School Continued

School Transfer Rights of Foster/Probation Youth:

• Request for Transfer: As soon as the CSW/PO or county
office of education becomes aware of the need to transfer
a foster/probation youth out of their current school16, the
county placing agency or county office of education must
contact the school district and notify them of the date the
youth will be leaving the school and request that the youth
be transferred out.

• Forwarding Records: School districts must compile a
youth’s complete education records as of the last day of
actual attendance and forward a copy of all records to
the new school within two business days of a request.
This includes, but is not limited to, a transcript (including
full/partial credits and check out grades), current class
schedule, attendance, immunization/health records, and
IEP/504 plans. School districts may not withhold records or
prevent the youth from graduating because of outstanding

fines. When requested, school districts must also send a 
copy of a youth’s education records to CSWs fulfilling case 
management responsibilities or assisting with enrollment 
and POs or district attorneys investigating: (1) a criminal 
allegation; (2) whether to declare the youth a ward of the 
court; or (3) a violation of probation.

• Collecting and Updating Records: On each required home
visit, the CSW/PO must ask the caregiver whether there is
any new information that should be added to the child’s
Health and Education Summary and update the Summary
with the information before the next court date or within 48
hours of a change in placement. The CSW/PO must help the
caregiver obtain relevant health and education information
for the child’s Health and Education Summary. Caregivers
must be provided a copy of the Health and Education
Summary within 30 days of an initial placement and within
48 hours of any subsequent placement.

16This only occurs after the CFT conducted to determine whether it is in the youth’s best interests to remain in their school of origin.

Best Practice Highlight
In Los Angeles County, a 1399 Form is sent by the CSW to the new school to inform them that the youth is 

enrolling, make them aware of the youth’s needs, and provide key contact information, including the youth’s ERH.

Cal. Educ. Code §§ 48432.5, 48853, 48853.5, 48859, 49069.5, 49076, 51225.2, 51228; Welf. Inst. Code §16010; 5 C.C.R. 438(c), 361.

http://kids-alliance.org/fyetcourtcompanion
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Transferring to a New School Continued

Best Practices for Disenrolling Foster/Probation Youth

STEP 117 

CSW/PO Notifies the School District of Disenrollment and 
Requests Transfer of Records: As soon as the CSW/PO 
learns that a youth’s ERH has chosen not to have them 
remain in their school of origin and that the youth must 
transfer out of their current school, the CSW/PO contacts 
the youth’s prior school to inform them of the date of the 
youth’s transfer, and requests that the youth’s transcript 
(including partial credits) be completed and sent to the 
CSW/PO and all records be gathered and forwarded to 
the youth’s new school. See CSW/PO Notice of School 
Change and Request For Records, CSW/PO Checklist. 
STEP 2 

Review of Records: CSW/PO collects and reviews 
records to ensure the youth’s Education Summary is 
complete (e.g., immunization records, IEPs). CSW/PO 
ensures the youth has an up-to-date transcript including 
a determination of seat time, check out grades, full or 
partial credits earned, and current class schedule.18 If there 
is a problem with the transcripts, the CSW/PO or ERH 
works with the district’s AB 490 Foster Youth Liaison to 
correct the transcript. If the district is unwilling to resolve 
the issue, consider filing a Uniform Complaint Procedures 
Act Complaint Form. 

Best Practices for Enrolling Foster/Probation Youth

STEP 1

Provide Caregiver with Health and Education Summary: 
As soon as a new placement is determined, CSW/PO 
provides the new caregiver with the Health and Education 
Summary, including any education records and ERH 
contact information. The CSW/PO advises the caregiver 
on working with the ERH to determine the least restrictive 
environment in which to enroll the youth.

STEP 2 

Immediate Registration at Local District/School: The 
caregiver takes the youth to the new local school for 
registration on the day that they enter their placement. 
The caregiver initiates all paperwork required, and shares 
the ERH information with the school. As the school 
begins to explore placement options, the ERH should be 
contacted and the next step should occur. 

STEP 3 

Enrollment in the Least Restrictive Environment: In most 
cases this will be the local, comprehensive school. The 
ERH has the ultimate decision-making authority over 
where a youth is enrolled in school. Once the ERH decides 
about school placement, after exploring options with 
the school/district, the caregiver ensures the student is 
immediately enrolled and is attending daily. If there is 
any disagreement about the appropriate least restrictive 
environment for a youth, a CFT meeting must be held 
with the caregiver, ERH, CSW/PO and school district to 
discuss school placement options. The ERH remains the 
ultimate decision maker and a youth cannot be placed in 
a continuation school unless the ERH determines it is in 
their best interest. See ERH Checklist, Voluntary Transfer 
of Students Out of Comprehensive Schools, Making 
Education Decisions for Children Involved with the 
Dependency Court, Enrollment and High School Rights 
of Foster and Probation Youth.

STEP 4

Monitoring Enrollment: Two days after a youth has been 
placed in a new home, the CSW/PO contacts the ERH, 
caregiver, and school district to ensure that the youth: 
(1) has been enrolled and has begun attending their new
school in an appropriate, least restrictive placement
as determined by the ERH; (2) that records have been
received from the prior school; and (3) that their IEP is
being implemented, if they have one. For high school
youth, the CSW/PO requests and reviews the youth’s
current class schedule to ensure they are enrolled in the
same/equivalent classes as at their prior school. If the
youth is not enrolled in school, the CSW/PO must notify
the ERH, and hold a CFT meeting to attempt to resolve
any issues. If the youth is not enrolled because the school
is refusing immediate enrollment, consider filing a Uniform
Complaint Procedures Act Complaint Form.

17These steps only begin after notification has been provided to the ERH about the move, and the ERH has made the decision that it is in the youth’s best interest to 
transfer out of their school of origin.
18For high school youth, check their transcripts carefully. If the youth was absent from school due to a change of placement or attendance at court dates, the grades 
and credits of the youth should be calculated as of the last date of actual attendance, and no lowering of grades should have occurred as a result of the absence of 
the youth under these circumstances.

http://kids-alliance.org/fyetcourtcompanion
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Transferring to a New School Continued

Before Every Court Hearing

STEP 1

Ensure Appropriate ERH Appointed: After every change in 
home placement, the CSW/PO reviews whether the ERH 
remains appropriate.

STEP 2 

Preparing Court Report:  The CSW/PO compiles records 
and information collected from the ERH, youth, caregiver, 
and prior and new school during disenrollment/enrollment 
process. The court report includes assurances that 
the youth: (1) was appropriately disenrolled from their 
previous school; (2) was awarded partial credits on an 
official transcript (for high school age youth); (3) had their 
complete education records transferred to the new school; 
(4) was immediately enrolled in their new school after 
ERH determined it was not in their best interest to remain 
in their school of origin; and (5) is enrolled in the least 
restrictive environment, as determined by the ERH. See 
CSW/PO Court Report Language.

STEP 3

Attorney Consultation with Client About School Transfer: 
The Attorney for Youth and Attorney for Parent (if 
parent holds education rights) each consult with their 
respective client about the school transfer, including 
confirmation that the student is enrolled in the least 
restrictive environment, and that records were transferred. 
See Attorney for Youth Checklist, Attorney for Parent 
Checklist.

STEP 4

ERH Statement to Court: ERH submits a JV-537 Form 
explaining the youth’s needs to the court, indicating 
whether the proposed change of placement is in the 
youth’s best interest and whether any efforts have been 
made to keep the youth in their school of origin.

At Every Court Hearing

STEP 1

Court Inquires: (1) If the prior caregiver is the youth’s ERH, 
the court asks all parties whether that person is able and 
willing to remain in that role, or if a new ERH is needed; 
(2) ensures school of origin was properly considered prior 
to the school transfer, and (3) ensures that the youth was 
immediately enrolled in the same or equivalent courses, 
in the least restrictive education setting according to the 
ERH (with any special education supports or services 
required by their IEP/504 plan), and all relevant education 
records were transferred to the new school (including 
partial credits for high school aged youth). See Judge's 
Checklist. 

STEP 2 

Court Orders Regarding School Transfer:  Court makes any 
orders necessary to ensure any needs identified in Step 1 
are met.

After Every Court Hearing

The ERH/CSW/PO follows up on any court orders. This 
can include enrolling a youth in their least restrictive 
environment, holding a CFT meeting to address school of 
origin concerns, or gathering partial credits.

BEST PRACTICES FOR ENROLLMENT/DISENROLLMENT COURT HEARINGS  
(HEARINGS IMMEDIATELY BEFORE OR AFTER A SCHOOL TRANSFER)

http://kids-alliance.org/fyetcourtcompanion
http://kids-alliance.org/fyetcourtcompanion
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CSW/PO Notice of School Change and Request for Records

Date: _______________________

TO: School/District:

Address:

RE:     Name of Youth: Date of Birth: ___________________

Dear Foster Youth Liaison and Records Clerk,  

The above-named foster/probation youth will be transferring to _____________________ school (the “receiving 
school”) in the ______________________ school district on _____________ [date]. As of _______________ 
[date], please disenroll this youth from your school, and send copies of their records to myself and the receiving 
school as detailed below within two (2) business days. Cal. Educ. Code §§ 48853.5 and 49069.5.

We are requesting a copy of any and all general and special education records for the above-mentioned
foster/probation youth including, but not limited to the following: 

• All Health Records
• All Cumulative Records (including attendance, progress reports, report cards and transcripts--including
partial credits and check out grades)
• All Discipline Records
• All State and Districtwide Testing, including STAR and SBAC testing, Stanford 9 Scores and CAT – 6
Scores
• All Correspondence (e.g., inter-office notes, memos, letters, etc.)
• All Special Education Assessments (e.g. psychological, educational, speech, OT, PT, etc.)
• All Individualized Education Programs

Please provide a physical copy of all records to the addresses below within two business days of this request. 
Thank you for your attention to this matter. If you have any questions do not hesitate to contact me at your 
earliest convenience. 

CSW/PO Signature: 

Child Welfare/ Probation Worker New School Contact Information: 

Name: Name: 

Title: Phone: ______________________

Phone Number/Email: Address: _____________________

Fax: ________________________

Email:________________________

CSW/PO Notice of School Change and Request for Records
Download

http://kids-alliance.org/fyetcourtcompanion
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Graduation Planning

It is essential that all parties involved in the education-related decisions affecting a foster/probation youth work 
collaboratively to support the youth in reaching high school graduation. Foster/probation youth have the lowest 
graduation rates of any student population in the state.19 Foster/probation youth have some special options regarding 
graduation planning. All those involved in the education of a youth in foster care/probation are encouraged to familiarize 
themselves with the options described below.

Overview of the Law

Monitoring Graduation Status: 

• ERH/CSW/PO must keep the youth’s Health and Education
Summary up to date, and provide a copy to the caregiver
within 30 days of placement (and within 48 hours of any
subsequent placements) and include a copy in the court
report prior to each hearing.

• The Summary must include information about a youth’s
course enrollment and graduation status. This can be
accomplished by including a current transcript and a
graduation check with the court report. ERH/CSW/POs
are responsible for ensuring that the youth has had a
meaningful opportunity to meet the challenging state pupil
academic achievement standards to which all pupils are held
and has had equal access to educational resources such as
tutoring, Advanced Placement/International Baccalaureate
courses, and vocational/technical education courses.

Welf. Inst. Code § 16010; Cal. Educ. Code § 48850.

AB 167/216 Graduation: 

•  Foster/probation youth who transfer high schools after
completing their second year of high school may graduate
by completing minimum state graduation requirements20

if, at the time of transfer, they cannot reasonably complete

additional local school district requirements within four 
years of high school.

• This law applies to any school run by a school district.
Charter schools are not required to follow this, although
they may choose to.

• Youth, ERH, and CSW/PO must be notified of youth’s
eligibility in writing by the school within 30 days of
enrolling. If this deadline is missed, the youth or any
adult working with them may file a Uniform Complaint
Procedures Act Complaint Form to request that their
eligibility be determined. Once a student is found eligible,
they remain eligible, even if they transfer schools again,
returns to their biological parents’ care, or their court case
closes.

• A youth’s ERH determines if it is in the youth’s best
interests to use the graduation exemption, reject the
exemption and graduate using district requirements
(e.g., for 4 year college bound students taking A-G
requirements), stay in high school for a 5th year (even if
they turn 19 during that year), or defer the decision to a
later date. See Enrollment and High School Education
Rights. Regardless of the graduation option chosen, youth
must receive a normal high school diploma.
AB 1166 (effective 1/1/16); Cal. Educ. Code § 51225.1.

19Most recently released statistics available at: http://data1.cde.ca.gov/dataquest
20State graduation requirements only include 130 of the following credits, instead of the 220-240 credits required by a typical high school: 30 credits of English, 30 
credits of Social Students (10 US History, 10 World History, 5 Government, 5 Economics), 20 Science (10 Life Science, 10 Physical Science), 20 Math (10 Algebra, 10 
any other Math), 20 PE and 10 Art/Foreign Language/CTE.
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Graduation Planning Continued

Before Every Court Hearing

STEP 1

Transcript Request:  ERH/CSW/PO send a Requesting 
Education Records: Step-by-Step Guide to the youth’s 
school for an up-to-date copy of the youth’s transcript, 
current course schedule, graduation check, and district 
graduation requirements. See Requesting Education 
Records: Step-by-Step Guide, ERH Checklist, CSW/PO 
Checklist.

STEP 2

Determine Graduation Status: ERH/CSW/PO determine 
whether the youth is on track for high school graduation 
by identifying whether they have earned the number of 
credits typically required at that school.21 If the youth 
has failed more than one class per school year and not 
made up the credits in summer school, the youth is at risk 
of being off track for high school graduation. See High 
School Graduation Check. Other college preparatory 
suggestions can be found in California College Pathway’s 
College Guide.

STEP 3

Off Track Youth: If the youth is off track for high school 
graduation, the ERH meets with the youth to identify 
their barriers to success and creates a plan for accessing 
necessary services to help the youth be successful in school. 
The ERH reports this plan to the CSW/PO.

STEP 4

AB 167/216 Graduation: ERH/CSW/PO identify whether 
the youth has transferred schools after completing their 
second year of high school. A youth has completed their 
second year of high school if two school years have passed 
since they first enrolled in the 9th grade. If the youth has 
transferred schools after completing their second year of 
high school, determine whether the youth, ERH, and CSW/
PO have received written notification of whether the youth is 
AB 167/216 eligible within 30 days of enrollment. If not, send 
Uniform Complaint Procedures Act Complaint Form.

STEP 5

Best Interest Determination: If the youth is eligible, the ERH 
and the youth should discuss whether it is in the youth’s best 
interests to accept or decline AB 167/216 graduation.

STEP 6

College Preparation: If the youth is on track for high school 
graduation and a senior, ERH/CSW/PO assist youth in: (1) 
completing the FAFSA; (2) touring colleges; (3) completing 
college applications and/or entrance examination 
requirements (e.g., community college placement test; SAT/
ACT); and (4) exploring additional scholarship options. See 
Financial Aid Guide for California Foster Youth.

STEP 7

Preparing Court Report: ERH and CSW/PO confer about 
youth’s education needs as it relates to their graduation 
status. The CSW/PO includes information regarding 
graduation in the court report and makes any necessary 
recommendations (e.g., if the youth should have but has not 
yet received their AB 167/216 graduation notification letter, 
the CSW/PO could recommend that the court order the 
youth’s school district to provide the letter). See CSW/PO 
Court Report Language.

BEST PRACTICES FOR COURT HEARINGS REGARDING GRADUATION  
(HEARINGS HELD FOR HIGH SCHOOL AGED YOUTH)

21Most schools in California expect students to earn 30 credits during each semester (60 credits per year) although some schools have different credit accumulation 
schemes. Completing this step may require consultation with the youth’s guidance counselor. 

http://kids-alliance.org/fyetcourtcompanion
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Graduation Planning Continued

At Every Court Hearing

STEP 1

ERH Attends Hearing:  When appropriate, ERH attends court 
hearing to discuss graduation needs of the youth.

STEP 2

Parties Inform Court: Attorney for Parent, Attorney for 
Youth, and Attorney for County Placing Agency provide 
all necessary information to the court about the youth’s 
graduation status and any barriers to success. See Attorney 
for Parent Checklist, Attorney for Youth Checklist. 

STEP 3

Court Inquires About Graduation Status of Youth: Court 
inquires about the youth’s graduation status including 
whether or not the youth: (1) is on track for high school 
graduation; (2) if necessary, is receiving any academic 
support services; (3) has access to A-G, Honors/Advanced 
Placement/International Baccalaureate, or CTE courses; (4) 
has transferred schools after completing their second year 
of high school; (5) has received their AB 167/216 eligibility 
notification within 30 days of enrollment; (6) has an ERH 
who has made a best interest decision about utilizing 
the AB 167/216 graduation option; (7) has completed the 
FAFSA, toured colleges, submitted college applications 
(for high school seniors only); (8) has explored vocational/
employment options; and/or (9) has any need for additional 
funds for graduation-related activities. See Judge's 
Checklist.

STEP 4

Court Orders Regarding Graduation: Court makes any orders 
necessary to ensure the youth has the services necessary 
to get back on track for high school graduation or stays on 
track for high school graduation, including having meaningful 
access to college and work preparatory courses.

After Every Court Hearing

ERH/CSW/PO follows up on any court orders. This can 
include requesting AB 167/216 Certification using the Uniform 
Complaint Procedures Act Complaint Form.

http://kids-alliance.org/fyetcourtcompanion
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High School Graduation Check

HIGH SCHOOL GRADUATION CHECK
CREDIT CHECK

School District Credit Checklist
        School District 

Requirements
Course Name: Credits Required

Courses Completed
Course Name: Credits Earned (School, Semester School Yr.)

Courses Remaining
Course Name: Credits Remaining

Social Studies: 
English:
Math:
Science:
Foreign Language:
Visual/Performing Arts:
PE:
Health:
Other Electives:
Required: Completed: Remaining:

AB 167/216 Analysis & Credit Checklist
1. Does the student have an open foster care or probation court case?  ☐ Yes    ☐ No
2. Has the student transferred schools after the second year of high school? ☐ Yes    ☐ No

Total # of required 
school district 

credits remaining: ÷
Maximum # of 
credits earned 
each semester: =

# of semesters student must 
complete to satisfy local school 

district graduation requirements: 

IF

>
# of semesters left b
the student comple

years of high scho

3. Is the student reasonably unable to complete all district graduation requirements (calculate below)? ☐ Yes  ☐No

Eligibility: If all three questions above are “yes”, the student is eligible for AB 167/216 graduation. Is the student eligible? 
☐ Yes  ☐ No

Certification: Was certification of eligibility determination provided to student, ERH, and social worker within 30 days of 
enrollment including instructions to ERH on how to accept eligibility?: ☐ Yes    ☐ No  

ERH decision: ☒ Accept eligibility  ☐ Remain in high school for a 5th year   ☐ Reject eligibility    ☐ Decision not yet made

AB 167/216 Requirements
Course Name(s):(Courses Required)

Courses Completed
Course Name: Credits Earned (School, Semester, School Yr.)

Courses Remaining
Course Name: Credits Remaining

Social Studies 
• World History (1 year)
• US History (1 year)
• Government (.5 years)
• Economics (.5 years)
English (3 years)
Math (2 years)
• Algebra 1 (1 year)
Science (2 years)
• Biology (1 year)
• Physical Science (1 year)
Foreign Language/Visual and 
Performing Arts (1 year)
PE (2 years)
Required: 130 credits Completed: Remaining:

Course Scheduling
Create a tentative course schedule for each remaining school term, ensuring that required courses for identified graduation 

option are completed first. Include the number of credits remaining for each course
Fall School Year: Spring School Year: Summer School Year: Fall School Year: Spring School Year:

Download

http://kids-alliance.org/fyetcourtcompanion
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Court Tools

This section includes role-specific tools for each court companion audience member. 
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County Social Worker/Probation Officer Court Report LanguageCounty Social Worker/Probation Officer Court Report Language

How to Use This Tool: This tool provides sample court report language for CSW/POs regarding a youth’s education, with 
blank areas to fill in the details specific to each youth. If desired, the sample language can be copied into existing county 
placing agency report forms. The sections on Education Rights, Current School Information, and Academic/Attendance/
Behavioral/Social/Emotional Needs must be included in every court report. The School Stability and Transferring to a New 
School: Enrollment, Disenrollment, and Partial Credits sections must be addressed in every court report immediately 
before or after a home placement change. The Graduation Planning section must be addressed for every high school 
aged youth.

Education Rights

______________________________ currently holds education rights. ERH’s address and phone number are 
________________________________________________________________________________. ERH’s relationship 
to the youth is _________________________.  They were appointed education rights holder (“ERH”) on _______ [date]. 
Youth’s ERH [did/did not] received appropriate notice of the upcoming hearing as it may impact the youth’s education. [If 
there are co-ERHs, repeat this section for each.]

[If a new ERH since last court report]

CSW/PO met with ERH on __________[date] and explained their responsibilities as an ERH and discussed the youth’s 
current needs with them. ERH was given a copy of Making Education Decisions for Children Involved with the 
Dependency Court, Enrollment and High School Rights of Foster and Probation Youth, and Requesting a Special 
Education Assessment: Step-by-Step Guide and tools. ERH was given an up-to-date copy of the youth’s Health and 
Education Summary on _________ [date].

Youth’s ERH is currently meeting the youth’s education needs because ________________________________________ 
_________________________________________________________________________________________________
_________________________________________________________________________________________________
_________________________________________________________. [For example, the ERH attends parent/teacher 
conferences, back to school night, and IEP meetings; the ERH regularly checks the youth’s grades, attendance and 
discipline records and immediately addresses any needs; the youth’s ERH helps them access necessary education 
services such as tutoring and special education services; the youth’s ERH helps them complete their homework nightly.]

[If the ERH is not meeting the youth’s needs]

CSW/PO has determined that the youth’s current ERH is not meeting the youth’s education needs because
_________________________________________________________________________________________________
_________________________________________________________________________________________________
_________________________________________________________________________________________________
________________________________________________________________________________________________. 

[For example, the ERH has failed to attend parent/teacher conferences, back to school night, and IEP meetings; the youth 
is receiving low academics grades, poor attendance, and/or discipline issues and the ERH is not supporting and/or 
seeking services for the youth to address these concerns.]

CSW/PO has made diligent efforts to engage the youth’s ERH in the youth’s education and has determined that the ERH 
is [unavailable, unable and/or unwilling] to meet the youth’s education needs.  See CSW/PO Documentation of Diligent 
Efforts to Includes Youth’s ERH in their Education.

County Social Worker/Probation Officer Court Report Language Download
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County Social Worker/Probation Officer Court Report LanguageCounty Social Worker/Probation Officer Court Report Language

[If recommending limitation of current ERH and appointment of an alternate ERH]

CSW/PO recommends that ______________________________’s education rights be limited.

CSW/PO has investigated and recommends that _______________________________ be appointed to hold youth’s 
education rights. ________________________________ has ________________________ relationship to the youth. 
When recommending an ERH, priority was given to youth’s [relative, nonrelative extended family member, caregiver in 
their planned permanent living arrangement, another adult know to the youth]. The proposed ERH does not have a 
conflict of interest and can act in youth’s best education interests. A JV-535 has been completed and attached to this 
court report.

[If recommending retaining current ERH and appointment of co-ERH]

CSW/PO recommends that _________________________’s [current ERH’s name] education rights NOT be limited but 
that ______________________________ [proposed ERH name] be appointed as a co-ERH.

[If recommending limitation of current ERH and no alternate ERH available]

CSW/PO has been unable to locate an appropriate proposed ERH for the youth. CSW/PO requests that the court make 
the following court orders for the youth’s education: _______________________________________________________ 
_________________________________________________________________________________________________
_________________________________________________________________________________________________
________________________________________________________________________________________________.

[For youth with special education needs] CSW/PO recommends that the court request a surrogate parent from the youth’s 
school district because youth [has/needs] an IEP.  A JV-535 has been completed and attached to this court report.

Current School Information

CSW/PO has worked with youth’s ERH to identify the following information. Youth’s Health and Education Summary [is/is 
not] current and up-to-date. See attached Health and Education Summary. Youth currently attends _________________
_____________________school, in the _____ grade. This is a [comprehensive, continuation, special education school or 
independent study program]. Youth has attended ________ schools since the youth was first detained by any county 
placing agency.

[For youth not enrolled in the local comprehensive public school] The youth’s ERH has determined that the youth’s current 
school best meet their needs because __________________________________________________________________
_________________________________________________________________________________________________
_________________________________________________________________________________________________
_________________________________________________________________________________________________
____________________________________________.

The youth [has/has not] been segregated into a separate school or program due to their foster youth status. [For example, 
youth attending on grounds school at their group home or Short Term Residential Therapeutic Program; youth required to 
attend a continuation or community day school due to credit deficiency, behavioral problems or return from probation 
placement.]

The youth’s home placement [has/has not] changed during the review period. [If the youth’s home placement has 
changed during the review period, CSW/PO must complete the School Stability and Transferring to a New School: 
Enrollment, Disenrollment and Partial Credits sections.]

County Social Worker/Probation Officer Court Report Language Continued
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County Social Worker/Probation Officer Court Report LanguageCounty Social Worker/Probation Officer Court Report Language

Academic/Attendance/Behavior/Social/Emotional Needs

Youth currently [is/is not] passing all classes. Youth has [good/poor] school attendance. Youth [does/does not] have 
disciplinary issues. CSW/PO has the following concerns about youth’s education ________________________________
_________________________________________________________________________________________________
_________________________________________________________________________________________________
________________________________________________________________________________________________.

Youth is currently receiving the following education support services __________________________________________
________________________________________________________________________________________________.

Youth is being referred for ______________________________________________________________. [For example, 
tutoring services through their school districts, tutoring services through their county office of education, tutoring services 
funded by the county placing agency, school based mental health services, school based behavioral support services,
etc.]

The youth [does/does not] have an IEP.

[If the youth has an IEP] 

The youth’s IEP provides for the following educational placement and services __________________________________ 
_________________________________________________________________________________________________
_________________________________________________________________________________________________
_________________________________________________________. Youth’s last IEP was on _________ [date] and 
[is/is not] up-to-date (i.e., is less than 1 year old).

Youth recently changed schools and their 30 day IEP is scheduled for ________ [date].

Youth has the following unmet education needs __________________________________________________________ 
_________________________________________________________________________________________________
_________________________________________________________________________________________________
________________________________________________________________________________________________.

CSW/PO requests that the court make the following orders about the youth’s education needs ______________________ 
_________________________________________________________________________________________________
_________________________________________________________________________________________________
________________________________________________________________________________________________.

A copy of the youth’s [transcript/report card, attendance record, discipline log, IEP, 504 plan, graduation check, AB 
167/216 certification letter] is attached to this report.

County Social Worker/Probation Officer Court Report Language Continued
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County Social Worker/Probation Officer Court Report LanguageCounty Social Worker/Probation Officer Court Report Language

School Stability

When locating a new home placement, school stability was considered in all of the following ways: (1) proximity to the 
youth’s school of origin: the youth’s new placement is _____ miles from their previous school; (2) school attendance area:
the youth’s new placement [is/is not] within the attendance area of their school of origin; (3) the number of school transfers 
the youth has previously experienced: this youth has experienced ___ school transfers since being detained; (4) the 
timing of the school year: it [is/is not] close to the end of a grading period (e.g., trimester, semester, school year); and (5) 
other indicators of educational stability_________________________________________________________________.

[For example, involvement in school related activities, significant relationships with teachers or peers, etc.]

The current school of attendance [is/is not] the youth’s school of origin. 

The youth’s ERH, Attorney for Youth, and current and proposed school districts [were/were not] notified within [1 day of 
the placement change (for general education student) or 10 days prior to the placement change (for special education 
student)].

A CFT meeting was held on ________ [date] where school stability was discussed. The youth, their ERH 
________________ [ERH name], the youth’s new caregiver, the AB 490 Foster Youth Liaisons from the prior and new 
school district were present.  

The youth’s ERH decided the youth [should/should not] remain in their school of origin, as it [is/is not] in the youth’s best 
interest according to the ERH because _______________________________________.

[For Youth Remaining in School of Origin]

The youth is being transported to their school of origin via _____________________________________. [For example, 
school bus, caregiver transportation with reimbursement from the county placing agency, public transportation, other 
means of transportation.]

[If caregiver transporting] The caregiver reimbursement from the county placing agency for transportation to school of 
origin was requested on __________ [date].  Reimbursement began on __________ [date].

[If transportation has not yet been determined or initiated] Transportation has not been [determined/initiated] because 
___________________________________________________________. The following steps are being taken to resolve 
this ___________________________________________. [This should include requests for any necessary court orders.] 

[For Youth Not Remaining in School of Origin]

The youth is not remaining in their school of origin. There [is/is not] a dispute regarding the youth’s right to remain in their 
school of origin. The youth [agrees/disagrees] with the school of origin decision because __________________________
______________. The youth’s AB 490 Foster Youth Liaison [agrees/disagrees] with the school of origin decision because 
_________________. The AB 490 Foster Youth Liaison [did/did not] provide a written recommendation regarding school 
of origin. A copy of the recommendation [is/is not] attached.

County Social Worker/Probation Officer Court Report Language Continued

http://kids-alliance.org/fyetcourtcompanion
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County Social Worker/Probation Officer Court Report LanguageCounty Social Worker/Probation Officer Court Report Language

Transferring to a New School: Enrollment, Disenrollment, and Partial Credits

The CSW/PO [notified/did not notify] the youth’s prior school of the transfer prior to the move. The CSW/PO [did/did not] 
request that all records be prepared for transfer to the new school, including an up-to-date transcript including check out 
grades and partial credits. The CSW/PO [did/did not] review the youth’s education records to ensure they were complete. 
See attached documentation.

The CSW/PO [did/did not] provide the new caregiver with an up-to-date Health and Education Summary including all 
education records and ERH contact information within [30 days of the first placement/48 hours of any subsequent 
placement].

The youth [was/was not] immediately enrolled in school on the same day the home placement occurred, [for high school 
students, that the youth was enrolled in the same/equivalent classes], that records were received from the prior school, 
and [for students with an IEP, that their IEP is being implemented].

Graduation Planning

Youth [is/is not] on track to graduate from high school within 4 years. See attached current transcript and graduation 
check. Youth [is/is not] enrolled in A-G, AP, and/or CTE courses.

[If youth transferred schools after completing the 10th grade] Youth [is/is not] AB 167/216 eligible. Youth [did/did not]
receive their AB 167/216 certification letter within 30 days of enrolling in a new school (after completing the 10th grade). 

[If youth is in their final year of high school] Youth [has/has not] completed the FAFSA.  Youth [has/has not] toured 
colleges [please list those toured]. Youth [has/has not] completed college applications (please list those completed).

County Social Worker/Probation Officer Court Report Language Continued
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Education Rights Holder Checklist

 These steps are designed to guide ERHs, including those with and without their own attorneys. If you are represented 
by an attorney, please consult with that attorney prior to speaking with other parties, attorneys, or the court.

ISSUE DESCRIPTION OF WORK

Before Every Court Hearing

Investigate Education Needs

Meet with the youth, investigate the youth’s education needs, and determine if they are 
being met. Investigation includes requesting and reviewing education records (use the 
Requesting Education Records: Step-by-Step Guide Tool), speaking with the youth’s 
caregiver (if the caregiver is not also the ERH), school staff, and other relevant adults (e.g., 
tutor), and attend education meetings at school and with the county placing agency to 
gather information about the youth’s education needs. Determine whether the youth: (1) 
is in their school of origin; (2) is attending the least restrictive education setting that can 
meet their needs; (3) has appropriate special education services, if needed; and (4) has an 
appropriate graduation plan, if the youth is in high school. See Making Education Decisions 
for Children Involved with the Dependency Court.

Make Best Interests Decisions On an ongoing basis, act in the youth’s best interests, make decisions and take actions to 
protect the education interests of the youth.

Appointment of  

Education Attorney

If you need support in protecting the youth’s best education interests, consult with the 
Attorney for Youth and CSW/PO and/or request the appointment of an education attorney 
using the 317(e) Referral Form.

School of Origin: 

 Request a Hearing Following a 

Placement Change 

Request a hearing by filling a JV-539 form if: (1) the new home placement is too far from the 
School of Origin (“SOO”) for transportation to be feasible (this is a youth-specific question 
as different distances/modes of transportation may be appropriate based on the age and 
developmental needs of the youth); (2) the school district, CSW/PO, and caregiver cannot 
establish a transportation plan; (3) there is an alternative home placement option that is 
more accessible to the school of origin; (4) there is a different school of origin that should 
be considered that would require a different home placement; (5) the timing of the school 
year requires it (e.g., if there are only a few weeks left in the semester); and (6) any other 
reason that there may be a question about the move, or its impact on the youth’s ability to 
attend the school of origin.

School of Origin: 

Make Best Interest Determination 

Decision at Child and Family 

Team (“CFT”) Meeting 

Attend and participate in the CFT held right before or after a home change. Discuss school 
stability needs with the youth, new caregiver, CSW/PO, and AB 490 Foster Youth Liaisons 
from the prior and new school districts. Identify all potential schools of origin, gather input 
from CFT members, and then make the final decision whether remaining in any potential 
schools of origin is in the youth’s best interests utilizing the School of Origin Best Interests 
Determination Procedures & Worksheet. Work with the CFT to develop an appropriate 
transportation plan. If there is a dispute about whether the youth should continue to attend 
their SOO or about the transportation options, the youth has a right to remain in their SOO 
pending the results of the dispute. If the dispute is solely between the school district and 
the ERH, it may be appropriate for the ERH to file a Uniform Complaint Procedures Act 
Complaint Form with the school district.

School of Origin:  

Prepare Statement to Court

After any home placement change, prepare a statement to the court, utilizing the School of 
Origin Best Interests Determination Procedures & Worksheet, indicating whether the proposed 
change of school placement is in the youth’s best interest and whether any efforts have been 
made to keep the youth in the SOO. 

Download

http://kids-alliance.org/fyetcourtcompanion
http://www.lacourt.org/forms/pdf/REPORTOFDEPENDENTEDUCATIONALNEEDS-317e.pdf
http://www.courts.ca.gov/documents/jv539.pdf
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Education Rights Holder Checklist Continued

ISSUE DESCRIPTION OF WORK

Transferring to a New School 

If you determine the youth should not remain in their SOO, work with the youth’s caregiver 
to ensure they are immediately enrolled in their new school of residence. If the youth is not 
enrolled because the school is refusing immediate enrollment, consider filing a Uniform 
Complaint Procedures "UCP" Act Complaint. See Enrollment and High School Rights of 
Foster and Probation Youth.

Transferring to a New School: 

High School Aged Youth

Ensure high school youth are enrolled in the same/equivalent classes as those they were enrolled 
in at their prior school and that they received their partial credits from their prior school. If the 
new school refuses to enroll them in the same/equivalent classes, or the prior school refuses to 
issued partial credits, consider filing a UCP Act Complaint. See Enrollment and High School 
Rights of Foster and Probation Youth.

Graduation Planning:  

Determine if the Youth is On Track

Request an up-to-date copy of the youth’s transcript, current course schedule, graduation 
check, and district graduation requirements using the Requesting Education Records: Step-
by-Step Guide Tool. Use the High School Graduation Check to determine whether the youth 
is on track for high school graduation by identifying whether they have earned the number 
of credits typically required at that school.1   If the youth has failed more than 1 class per 
school year and not made up the credits in summer school, the youth is at risk of being off 
track for high school graduation. 

Graduation Planning:  

For Off Track Youth

If the youth is off track for high school graduation, meet with the youth and the school to 
identify the barriers to their success and create a plan for accessing necessary services to 
help the youth be successful in school. 

Graduation Planning:  

For Off Track Youth Who 

Transferred Schools After 

Completing 10th Grade

If the youth transferred schools after completing their second year of high school, and you have 
not received written notification of whether the youth is AB 167/216 eligible within 30 days of 
enrollment, consider filing a UCP Act Complaint. If the youth is eligible, make a best interest 
decision with the youth about their graduation options. See Enrollment and High School 
Rights of Foster and Probation Youth.

Graduation Planning: 

For On Track Youth

If the youth is on track for high school graduation and a senior, work with the youth’s school 
counselor to assist the youth in: (1) completing the FAFSA and researching/applying for 
additional scholarships; (2) touring colleges; and (3) completing college applications. (See 
California College Pathway’s College Guide.)

At Every Court Hearing

Attend Court and Inform Judge 

about Youth’s Education Needs

Attend and participate in all court hearings that relate to the youth’s education, including 
informing the Court about whether the youth is enrolled in school (i.e., school of origin, least 
restrictive environment) and the youth’s graduation status and graduation plan.

School of Origin

At any hearing after a change in the youth’s education placement, the ERH must submit a statement 
to the court indicating whether the proposed change of placement is in the youth’s best interests and 
whether any efforts have been made to keep the youth in their school of origin. The School of Origin 
Best Interests Determination Procedures & Worksheet can be used for this purpose. If necessary, 
attend court to ensure stability issues are addressed and resolved by the judge.

After Every Court Hearing

For Newly Appointed  

ERHs, Investigate Education  

Needs of Youth

See Rights and Duties of Court Appointed ERHs.

Implement Court Orders Work with the youth and any other necessary adult to implement all court orders.

1  Most schools in California expect students to earn 30 credits during each semester (60 credits a year) although some schools have different credit accumulation schemes. 

http://kids-alliance.org/fyetcourtcompanion
https://www.ilponline.org/Documents/Foster Youth Educational Planning Guide.pdf
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County Social Worker / Probation Officer Checklist

TYPE OF ISSUE DESCRIPTION OF WORK

Before Every Court Hearing

Education Rights Holder: 

Appropriateness of Current 

Education Rights Holder (“ERH”)

Communicate with youth’s current ERH to determine ERH’s ongoing ability and willingness 
to continue holding education rights. Make diligent efforts to contact the current ERH before 
recommending any change in ERH using the County Social Worker/Probation Officer 
Documentation of Diligent Efforts to Include Youth’s Current Education Rights Holder in 
their Education.

Parent ERHs: Prior to recommending the limitation of a parent’s education rights, consider 
whether the parent’s inability to hold the youth’s education rights is short term in nature 
and/or whether the parent is attempting to reunify with the youth and consider whether 
appointing a second, co-ERH along with the parent is feasible. 

ERHs After a Home Change: Pay particular attention to who holds education rights after a 
change in home placement, especially if the youth’s prior caregiver holds education rights. 

Education Rights Holder: 

Identify New ERH

If, after making diligent efforts to include the ERH in the youth’s education, you determine 
that the current ERH is unable or unwilling to continue holding education rights, work with 
the adults involved in the youth’s life to identify a new potential ERH. When selecting a new 
potential ERH, preference must be given to relative caregivers, nonrelative extended family 
members, the caregiver in the youth’s planned permanent living arrangement, or another 
adult known to or selected by the youth.

School of Origin:  

Locate a Placement 

Geographically Close to the 

Youth’s School of Origin

Any time a home placement change is considered, and a search is being conducted for a 
new home placement, consider educational stability, including: (1) proximity to the youth’s 
school of origin; (2) school attendance area; (3) the number of school transfers the youth 
has previously experienced; (4) the timing of the school year; and (5) other indicators of 
educational stability such as involvement in activities, significant relationships with teachers 
or peers, etc. 

School of Origin: 

Notice Requirements When a 

Home Placement Changes

Provide notice to the court, the Attorney for Youth, the ERH, and the youth’s current and proposed 
school district (if known) no more than one court day after making the decision to change a 
youth’s placement using the CSW/PO Notice of Placement Change Impacting School Stability.

For Special Education Youth: If there is an active IEP, this notice must be provided at least ten 
days prior, and the special education office of the potential new district must also receive notice.

School of Origin: 

Determine Interim  

Transportation Plan

Unless the ERH, with the consultation of the CSW/PO, AB 490 Foster Youth Liaison and the 
new caregiver, can immediately make an informed decision regarding whether it is in the 
youth’s best interest to remain in their SOO, work with the school district to set up an interim 
transportation plan to get the youth to their SOO while the ultimate decision on best interest 
is pending. If the move is happening immediately, the CSW/PO must set up immediate 
transportation. 

School of Origin: 

Convene a CFT to Discuss Best 

Interest Determination

Convene a CFT including the youth, ERH, caregiver, and AB 490 Foster Youth Liaisons from 
both districts (SOO and where the youth now resides) to discuss the potential move, the school 
options, best interest of the youth, and transportation using the School of Origin Best Interests 
Determination Procedures & Worksheet. If there is a dispute about whether the youth should 
continue to attend their SOO or about the transportation option, the youth has a right to remain 
in their SOO pending the results of the dispute. 

School of Origin: 

Develop Permanent  

Transportation Plan

If the ERH determines that it is not in the youth’s best interest to transfer out of their SOO, 
assist the CFT in developing a transportation plan that is developmentally appropriate for the 
youth. The team’s transportation plan will be documented in the School of Origin Best Interests 
Determination Procedures & Worksheet.

School of Origin: 

Court Report

For either a specific hearing on SOO or the next regularly scheduled hearing after a home 
change, use the CSW/PO Court Report Language to prepare a court report addressing: (1) 
whether the youth was allowed to remain in their SOO pending a best interest decision by 
the ERH; (2) whether a dispute exists; (3) how the proposed school placement serves the 
best interest of the youth; (4) the responses of the youth, Attorney for Youth, ERH, AB 490 
Foster Youth liaison, and CASA (if applicable), specifying whether each agrees with the school 
placement decision (and if they disagree, why); (5) a statement confirming that the youth has not 
been segregated in a separate school or program because of their foster status; and (6) where 
the youth is currently attending school, and the type of school placement. 

Ensure the youth’s ERH knows that they have a duty to provide a statement to the court 
regarding the best interest determination.

Download

http://kids-alliance.org/fyetcourtcompanion
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County Social Worker / Probation Officer Checklist Continued

ISSUE DESCRIPTION OF WORK

Transferring to a New School: 

Disenrolling

As soon as you know that the youth’s ERH has chosen not to have the youth remain in their 
SOO and that the youth will be transferring out of their current school, contact the youth’s 
prior school to inform them of the date of the youth’s transfer and request that the youth’s 
transcript (including partial credits) be completed and sent to you and that all records be 
gathered and forwarded to the youth’s new school using the CSW/PO Notice of School 
Change and Request for Records.

Transferring to a New School:   

Ensure Partial Credits Were Issued 

and that Health and Education 

Summary is Up-To-Date

Collect and review records to ensure the youth’s Education Summary is complete (e.g., 
immunization records, IEPs). Ensure the youth has an up-to-date transcript including a 
determination of seat time, check out grades, full or partial credits earned, and current 
class schedule. If there is a problem with the transcripts, work with the youth’s ERH and the 
district’s AB 490 Foster Youth Liaison to correct the transcript. See Enrollment and High 
School Rights of Foster and Probation Youth.

Transferring to a New School:  

Ensure New Caregiver has Health 

and Education Summary

As soon as a new placement is determined, provide the new caregiver with the Health and 
Education Summary, including all education records and ERH contact information. 

Transferring to a New School: 

Immediate Enrollment

Ensure the caregiver takes the youth to their local school/district for enrollment on the day 
they enter the placement. Advise the caregiver on working with the ERH to determine the 
least restrictive environment in which to enroll the youth. See Enrollment and High School 
Rights of Foster and Probation Youth.

Transferring to a New School:  

Confirm Appropriate Enrollment

Two days after a youth has been placed in a new home, contact the ERH, caregiver and 
school district to ensure that the youth: (1) has been enrolled and has begun attending their 
new school in an appropriate, least restrictive placement as determined by the ERH; (2) that 
records have been received from the prior school; (3) that their IEP is being implemented, 
if they have one; and (4) that they are enrolled in the same/equivalent classes/grade as at 
their prior school.

If the student is not enrolled in school, notify the ERH and hold a CFT meeting to attempt to 
resolve any issues.

Graduation Planning:  

Determine if the Youth is On Track

Use the Requesting Education Records: Step-by-Step Guide Tool to request an up-to-date copy 
of the youth’s transcript, current course schedule, graduation check, and district graduation 
requirements. Determine whether the youth is on track for high school graduation by using the 
High School Graduation Check to verify whether they have earned the number of credits typically 
required at that school.1 If the youth has failed more than one class per school year and not made 
up the credits in summer school, the youth is at risk of being off track for high school graduation. If 
the youth is off track for high school graduation, meet with the youth, ERH, caregiver, and school to 
identify the barriers to their success and create a plan for accessing necessary services to help the 
youth be successful in school. See Enrollment and High School Rights.

Graduation Planning: 

On Track

If the youth is a senior and on track for high school graduation, work with the youth’s ERH and 
school counselor to assist the youth in: (1) completing the FAFSA and researching/applying for 
additional scholarships; (2) touring colleges; and (3) completing college applications. Ensure 
the youth has necessary funds to participate in all graduation activities. See California College 
Pathways Guide.

Graduation Planning: 

For Off Track Youth Who 

Transferred Schools After 

Completing 10th Grade

If the youth transferred schools after completing their second year of high school, and you 
have not received written notification of whether the youth is AB 167/216 eligible within 30 
days of enrollment, work with the youth’s ERH to send a Uniform Complaint Procedures Act 
Complaint. If the youth is eligible, support the ERH in making a best interest decision about 
the youth’s graduation options. 

1 Most schools in California expect students to earn 30 credits during each semester (60 credits per year) although some schools have 
different credit accumulation schemes.

http://kids-alliance.org/fyetcourtcompanion
https://www.ilponline.org/Documents/Foster Youth Educational Planning Guide.pdf
https://www.ilponline.org/Documents/Foster Youth Educational Planning Guide.pdf
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County Social Worker / Probation Officer Checklist Continued

ISSUE DESCRIPTION OF WORK

Notice to ERH of Court Hearings
Provide appropriate notice to ERH of all regularly scheduled court hearings that might affect 
the youth’s education. Prior to any hearing where limitation or termination of education 
rights is being recommended, notice to ERH is required.

Court Report

Confer with ERH about youth’s needs including but not limited to: (1) the type of school 
the youth is attending (e.g., school of residence, school of origin, alternative school such as 
continuation school); (2) what the youth’s academic and social, emotional, and behavioral 
needs are at school; (3) a copy of the youth’s IEP/IFSP/504 plan; (4) whether the youth is 
on-track for high school graduation; and (5) any unmet education needs. Use the CSW/PO 
Court Report Language to draft a court report including all this information.

Additionally, if the youth experienced a change in home placement, and remained in their 
school of origin, the court report must include all information required in the School Stability 
Court Report (see above). 

If the youth experienced a change in home placement and is transferring to a new school, 
the court report must include all information required in the School Stability Court Report 
(see above) and whether the youth was: (1)  appropriate disenrolled from their prior school 
and received their partial credits on an official transcript; (2) was immediately enrolled, in 
the same/equivalent classes, in their new school, in the least restrictive environment; and (3) 
education records have been transferred to their new school. 

Court Report:  

Necessary Court Orders 

Make any necessary recommendations to court regarding youth’s education needs using 
the CSW/PO Court Report Language (e.g., ordering that the school district provide 
transportation to school of origin, granting permission for a youth to receive a special 
education assessment).

Court Report:  

Changing Education Rights

If the youth’s ERH needs to be changed, include the recommendation and the reason (e.g., 
ERH unwilling to participate in the youth’s education after diligent attempts are made 
and documented using the County Social Worker/Probation Officer Diligent Efforts to 
Include Youth’s Current Education Rights Holder in Their Education Tool) and who is 
recommended to hold education rights moving forward. Complete and attach the JV-535 
Form and submit it to the court, along with the court report. If the youth has or may need an 
IEP and there is no potential ERH identified through your best efforts, complete the JV-535 
Form requesting a surrogate parent from the youth’s school district. Use the CSW/PO Court 
Report Language to prepare report.

After Every Court Hearing

Notification to new ERH  

about Duties

Provide the new ERH with information on ERH responsibilities and the youth’s current 
education needs. Provide a copy of the Informational Guides to assist the ERH in exercising 
education rights (e.g., Making Education Decisions for Children Involved with the 
Dependency Court, Enrollment and High School Rights of Foster and Probation Youth, 
Requesting a Special Education Assessment: Step-by-Step Guide). 

School of Origin:
Implementing Court Order

The court clerk provides a copy of the JV-538 Form to the CSW/PO and ERH who may then use 
it to implement any court orders related to school stability.

Convene CFT Meeting Convene a CFT to address school stability, enrollment in the least restrictive environment, or 
for any other reason ordered by the court. 

Transferring to a New School Follow up on any court orders regarding enrollment in the least restrictive environment or 
records transfer/awarding of partial credits.

Graduation Planning: 

For Off Track Youth Who 

Transferred Schools After 

Completing 10th Grade

Follow up on any court orders regarding graduation. This can include working with the 
ERH to request AB 167/216 Certification using the Uniform Complaint Procedures Act 
Complaint Form.

http://kids-alliance.org/fyetcourtcompanion
http://www.courts.ca.gov/documents/jv535.pdf
http://www.courts.ca.gov/documents/jv535.pdf
http://www.courts.ca.gov/documents/jv538.pdf
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Attorney for Youth Checklist

ISSUE DESCRIPTION OF WORK

Before Every Court Hearing

Investigate Education Needs

Consult client about their education needs, including but not limited to how they are doing 
in school, whether they are on track for high school graduation, participation in extra-
curricular activities, their desire to remain in or return to their school of origin, need for 
additional academic/behavioral support at school, any safety concerns.

Education Rights Holder: 

Appropriateness of ERH

Consult client about whether their ERH is supporting them. If the youth identifies that their 
ERH is not supporting them, discuss potential alternative ERHs. Pay particular attention to 
who holds education rights after a change in home placement, especially if the youth’s prior 
caregiver holds education rights.

Education Rights Holder: 

Appointment of  

Education Attorney

If client has unmet needs for which an education attorney might be warranted, refer client 
for appointment of a Welfare and Institutions Code Section 317(e) attorney using the 317(e) 
Referral Form. 

School of Origin: 

 Request a Hearing Following a 

Placement Change

Ensure client participated in the CFT held to discuss school stability. Confirm that client’s 
ERH took client’s desires into account when making the best interest determination. If no 
CFT was held, client’s ERH ignored their desire to remain in school of origin, and/or client’s 
proposed placement change will negatively impact their ability to stay in their school of 
origin, request a hearing using the JV-539 Form. Some examples of when this would be 
appropriate would include clients with special needs or strong connections to their SOO, 
client suggests/requests alternate home placement closer to SOO, nearing the end of a 
school grading period, or client needs transportation to SOO.

Transferring to a New School: 

Hearing Following a  

Placement Change

If client's ERH determined that staying in client's school of origin is not in the child's best 
interests, confirm client was immediately enrolled in their new school (in the least restrictive 
environment) in the same/equivalent classes and that they received partial credits. 

At Every Court Hearing

Education Rights Holder

Provide an update to the court regarding client’s education including whether the client’s ERH 
is appropriate, that school of origin was considered prior to a school change, that client was 
immediately enrolled in their new school, that client’s special needs are being addressed, and 
client’s progress towards high school graduation. Request relevant orders regarding the youth’s 
education needs including but not limited to appointment of a new ERH using the JV-535 Form.

After Every Court Hearing

Education Rights Holder

Provide information to any newly appointed ERH on their responsibilities and the current 
education needs of client. Share informational guides as appropriate (e.g., Making Education 
Decisions for Children Involved with the Dependency Court, Enrollment and High School Rights 
of Foster and Probation Youth, Requesting a Special Education Assessment: Step-by-Step 
Guide). 

Ensure all court orders are complied with.

Download

http://kids-alliance.org/fyetcourtcompanion
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http://www.courts.ca.gov/documents/jv539.pdf
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Attorney for Parent Checklist

ISSUE DESCRIPTION OF WORK

Before Every Court Hearing

Education Rights Holder

Meet with client and discuss the youth’s education needs, including the parent’s ability to meet 
the youth’s education needs, or any barriers to being able to exercise (or regain) education 
rights. Share informational guides as appropriate (e.g., Making Education Decisions for Children 
Involved with the Dependency Court, Enrollment and High School Rights of Foster and 
Probation Youth, Requesting a Special Education Assessment: Step-by-Step Guide).

Education Rights Holder:  

Appointment  

of Education Attorney

If the youth has unmet needs for which an education attorney might be warranted to assist 
the parent in exercising their education rights, discuss the option of referring the youth 
for appointment of a Welfare and Institutions Code Section 317(e) attorney. If appropriate, 
consult with the Attorney for Youth, to complete the 317(e) Referral Form.

After Every Court Hearing

School of Origin: 

Hearing Following a 

Placement Change

Meet with client and discuss whether school stability was addressed at a CFT. If so, review 
a copy of the School of Origin Best Interests Determination Procedures & Worksheet, 
including the ERH statement. 

If a CFT was not held, request that court order a CFT to discuss school stability. If client 
decided that the youth should remain in their school of origin, and this decision is not being 
implemented, request a hearing to resolve the dispute using a JV-539 Form.

Transferring to a New School:  

Hearing Following a  

Placement Change

If the client determined that transferring schools was in the youth’s best interests, confirm 
with client that the youth was immediately enrolled in the same/equivalent classes in their new 
school, in the least restrictive environment, and that all records were transferred, including 
partial credits. Share Requesting Education Records: Step-by-Step Guide Tool with client if 
needed to collect records.

Education Rights Holder:

Update Court on Client's

Education Needs and Request

Relevant Court Orders

Provide all necessary information to the court about client’s ability to hold education rights. If the 
youth was recently removed from client, discuss the client’s ability to remain actively involved 
in the youth’s education and desire to continue holding education rights. If client is maintain 
education rights, and you have not already done so, share informational guides as appropriate 
(e.g., Making Education Decisions for Children Involved with the Dependency Court, Enrollment 
and High School Rights of Foster and Probation Youth, Requesting a Special Education 
Assessment: Step-by-Step Guide).

After Every Court Hearing

Informing New

Education Rights Holder
Support client ERH in implementing any court orders regarding the youth’s education.

When Parent Holds Educational Rights

Download

http://kids-alliance.org/fyetcourtcompanion
http://www.lacourt.org/forms/pdf/REPORTOFDEPENDENTEDUCATIONALNEEDS-317e.pdf
http://www.courts.ca.gov/documents/jv539.pdf
http://kids-alliance.org/wp-content/uploads/2018/01/FYETCC_Checklist_Attorney%20for%20Parent.pdf
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Judge's Checklist

Education Rights: Inquire about the status of the education rights holder from the [social worker/probation officer] court report 
and all parties. Pay particular attention to appropriateness of education rights holder following a home placement change 
where prior caregiver holds education rights.

QUESTION FROM THE BENCH

Who is the current education rights holder?  
Is the current education rights holder meeting the youth’s education needs?

ANSWER

If parents hold education rights and are 
meeting the youth’s education needs:

If someone else holds education 
rights and is meeting the youth’s 
education needs:

If current education rights holder is not 
meeting the youth’s education needs:

JUDGE’S SCRIPT FOR INCLUSION IN MINUTE ORDER

The court determines that parental 
education rights will not been limited and 
biological mother and father continue to 
hold education rights.

The court determines that parental 
education rights were limited on 
[date] and [name of education 
rights holder] was appointed to 
hold education rights on [date]. The 
court finds that the youth’s current 
education rights holder, [name of 
education rights holder], is meeting 
their education needs and will remain 
appointed as education rights holder.

The court finds that the youth’s current 
education rights holder, [name of 
education rights holder], is not meeting 
their education needs because the 
education rights holder is [unwilling, 
unable, or unavailable] to hold them 
because …

OR

The court finds that the youth’s current 
education rights holder, [name of 
education rights holder], is not acting in 
the youth’s best interests because …

How to Use This Tool

At Every Court Hearing

This tool provides sample questions and minute order language to support judges as they address the education needs of 
youth in their courtrooms, and is specifically tailored to the needs of foster and probation youth. In the first section, there 
are questions that should be addressed at every hearing; later sections address questions that only need to be addressed 
at hearings on a particular topic, such as hearings following a change in home placement. Based on the  
answers to the questions, sample language is provided that can be read in to the record and/or input on the minute order. 

A judge may join a school district in a proceeding by using the JV-540 Joinder form if the school district has failed to 
meet their legal obligations to a youth. Alternatively, the judge may order the CSW/PO to ensure that the school district 
complies with the district's obligations. 

Download

http://kids-alliance.org/fyetcourtcompanion
http://www.courts.ca.gov/documents/jv540.pdf
http://kids-alliance.org/wp-content/uploads/2018/01/FYETCC_Checklist_Judges.pdf
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Judge's Checklist Continued

At Every Court Hearing

Education Rights: Appointment of a new education rights holder

Has the current education rights holder received timely notice of this hearing?

ANSWER

If no: If yes, has a new proposed education rights holder been identified?

JUDGE’S 
SCRIPT FOR 
INCLUSION 
IN MINUTE 

ORDER

If 
no:

If no, and the youth has 
an IEP:

If yes, was priority in selecting a proposed education rights 
holder given to relatives, nonrelative extended family 
members, the youth’s caregiver in their planned permanent 
living arrangement, or another adult known to the youth 
before proposing an adult unknown to the youth?

If no,

If yes, does the new proposed 
education rights holder have any 
conflict of interest which might 
restrict or bias his or her ability 
to make decisions, including 
but not limited to, the receipt of 
compensation or attorney’s fees for 
the provision of services?

The court hereby 
orders [social 
worker/probation 
officer] to provide 
appropriate notice to 
the current education 
rights holder 
[education rights 
holder name]. A new 
hearing to address 
education rights will 
be held on [date].

If yes, If, no

JUDGE’S SCRIPT FOR INCLUSION IN MINUTE ORDER

As the parties have been 
unable to identify a 
proposed education rights 
holder, I am ordering the 
county placing agency to 
make every effort to identify 
a potential education rights 
holder to make future 
education decisions for 
the youth, including but 
not limited to identifying 
potential relatives, 
nonrelative extended 
family members, foster 
parents, adults supporting 
the youth (e.g., mentor, 
tutor), Court Appointed 
Special Advocate, or other 
adults known to the youth. 
A new hearing to address 
education rights will be held 
on [date].

The court hereby 
approves the JV-535 
Form submitted by 
the [social worker/
probation officer] on 
[date] limiting the 
education rights of [prior 
education rights holder 
name] and requesting 
that the youth’s current 
school district appoint a 
surrogate parent within 
30 days. A new hearing 
to address education 
rights will be held on 
[date, 30 days from 
current date]. The court 
clerk will provide a copy 
of the new JV-535 to the 
new education rights 
holder, youth [if they 
are age 10 or older], 
the Attorney for Youth, 
the [social worker/
probation officer], the 
AB 490 Foster Youth 
Liaison for the youth’s 
current school district, 
and the Foster Youth 
Services Coordinator 
for the County Office 
of Education where the 
youth resides.

The court hereby 
orders [social worker/
probation officer] 
to identify a new 
proposed education 
rights holder, giving 
priority to relatives, 
nonrelative extended 
family members, the 
youth’s caregiver 
in their planned 
permanent living 
arrangement, and/
or another adult 
known to the youth 
before proposing an 
adult unknown to the 
youth. A new hearing 
to address education 
rights will be held on 
[date].

The court 
hereby orders 
the [social 
worker/
probation 
officer] to 
identify a new 
proposed 
education 
rights holder 
who does not 
have a conflict 
of interest. A 
new hearing 
to address 
education 
rights will be 
held on [date].

The court hereby 
approves the JV-535 
Form submitted by 
the [social worker/
probation officer] 
on [date] limiting 
the education rights 
of [prior education 
rights holder name] 
and appointing 
[proposed 
education rights 
holder name] as 
education rights 
holder.1 The court 
clerk will provide 
a copy of the new 
JV-535 to the new 
education rights 
holder, youth [if 
they are age 10 or 
older], the Attorney 
for Youth, the 
[social worker/
probation officer], 
the AB 490 Foster 
Youth Liaison for 
the youth’s current 
school district, 
and the Foster 
Youth Services 
Coordinator for the 
County Office of 
Education where the 
youth resides.

1It is also a best practice to appoint a Developmental Services Decision-Maker whenever a new education rights holder Is appointed.

http://kids-alliance.org/fyetcourtcompanion
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Judge's Checklist Continued

Education Rights: Appointment of a co-education rights holder

JUDGE’S SCRIPT FOR INCLUSION IN MINUTE ORDER

The court hereby approves the JV-535 Form submitted by the [social worker/probation officer] on [date] and does not limit the 
education rights of [current education rights holder name]. The court hereby appoints a co-education rights holder, [co-education 
rights holder name], to work with [current education rights holder name]. The court clerk will provide a copy of the new JV-535 to 
the education rights holder, youth [if they are age 10 or older], the Attorney for Youth, the [social worker/probation officer], the AB 
490 Foster Youth Liaison for the youth’s current school district, and the Foster Youth Services Coordinator for the County Office of 
Education where the youth resides.

At Every Court Hearing

Education Needs: Inquire about the education needs of the youth.

Is the youth enrolled in school?

ANSWER JUDGE’S SCRIPT FOR INCLUSION IN MINUTE ORDER

If no,

The court hereby orders that a Child Family Team ("CFT") meeting be held within 3 business days, including 
the youth, the youth’s education rights holder, current caregiver, and AB 490 Foster Youth Liaisons from the 
youth’s prior and new school to discuss: (1) school stability; (2) the implementation of youth’s education rights 
holder’s decision regarding best interests; and (3) the immediate enrollment of the youth in school. A new 
hearing will be held on school stability on [date].

How is the youth doing in school academically? What are their current grades? 
Does the youth have basic literacy and math skills?

ANSWER JUDGE’S SCRIPT FOR INCLUSION IN MINUTE ORDER

If there are 
any education 
concerns:

The court hereby orders that the youth be referred for [tutoring services through their school district, tutoring 
services through their county office of education, tutoring services funded by the county placing agency, other 
academic support service, etc.].

AND/OR

The court hereby orders that the county placing agency refer the youth to the school district for a special 
education assessment. [If the youth does not have a current education rights holder] Consent for that 
assessment is hereby granted with this order.

Can the county placing agency confirm that the youth has not been segregated in a separate school or program 
because of their foster status?

ANSWER JUDGE’S SCRIPT FOR INCLUSION IN MINUTE ORDER

If no,
The court hereby orders that a CFT meeting be convened within 3 business days including the youth’s 
education rights holder to determine the youth’s least restrictive educational setting. A new hearing will be 
held on school enrollment in the least restrictive environment on [date].

How is the youth doing behaviorally and socially in school? Is the youth attending school regularly? Does the youth 
have or need school based mental health services?

ANSWER JUDGE’S SCRIPT FOR INCLUSION IN MINUTE ORDER

If there are 
any education 
concerns:

The court hereby orders that the youth be referred for [school based mental health services, school based 
behavioral support services, weekly attendance checks, etc.].

Does the youth have an IEP? Is the youth’s IEP meeting their needs? Is the youth’s IEP being implemented? Is it up-to-
date (i.e., has the school held a meeting and made changes at least once per year)? What services are being provided?

ANSWER JUDGE’S SCRIPT FOR INCLUSION IN MINUTE ORDER

If there any 
concerns with 
the IEP:

The court hereby orders that the youth’s IEP team convene within 30 days to address ________ unmet 
education need.

http://kids-alliance.org/fyetcourtcompanion
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Judge's Checklist Continued

At Every Court Hearing

Do any interested persons have information to add about the youth’s education needs?

Is the youth participating in any extracurricular activities? Does the youth need any supplies/uniforms or 
transportation in order to participate in extracurricular activities?

ANSWER JUDGE’S SCRIPT FOR INCLUSION IN MINUTE ORDER

If there are any 
concerns:

The court hereby orders that the county placing agency purchase [____________] for the youth in order for 
them to participate in [_____________] extracurricular activity.

AND/OR

The court hereby orders that [____________] provide transportation so the youth can participate in 
[_____________] extracurricular activity.

At Every Hearing Following a Change in Home Placement

School Stability

Was school of origin considered by the county placing agency when placing the youth in a new home, including but 
not limited to: (1) proximity to the youth’s school of origin; (2) school attendance area; (3) the number of school 
transfers the youth has previously experienced; (4) the youth’s school matriculation schedule; and (5) other indicators 
of educational stability?

ANSWER JUDGE’S SCRIPT FOR INCLUSION IN MINUTE ORDER

If no, The court hereby orders that the county placing agency conduct a new home placement search that takes into 
account school stability.  A new hearing will be held on school stability on [date].

Has the youth been allowed to remain in their school of origin pending the best interest determination?

ANSWER JUDGE’S SCRIPT FOR INCLUSION IN MINUTE ORDER

If no, The court hereby orders that the youth be immediately re-enrolled in their school of origin [SOO name].

Did the county placing agency provide notice to the court, the Attorney for Youth, the education rights holder, and the 
youth’s current and proposed school district (if known)…

[for a general education youth] no more than one court day after making the decision to change a youth’s placement?

[for a special education youth] at least ten days prior to changing the placement, including notice to the special 
education office of the potential new district? 

ANSWER

If no:

If yes, Was a CFT held (including the [social worker/probation officer], youth, 
education rights holder, new caregiver, and AB 490 Foster Youth Liaisons from 
the prior and new school districts) to discuss whether or not it is in the youth’s 
best interests to remain in their school of origin?

If no:

JUDGE’S SCRIPT FOR INCLUSION IN MINUTE ORDER

The court hereby orders the 
county placing agency to provide 
appropriate notice prior to moving 
the child’s home placement.

The court hereby orders that the county placing agency convene a CFT to discuss whether 
it is in the youth’s best interests to remain in their school of origin. The youth’s prior and 
new school district AB 490 Foster Youth Liaisons must be invited to attend the CFT. The 
youth’s education rights holder must attend and make the final best interest determination. 
A new hearing will be held on school stability on [date].

http://kids-alliance.org/fyetcourtcompanion
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Judge's Checklist Continued

At Every Court Hearing Following a Change in Home Placement

Did the youth’s education rights holder decide that it is in the youth’s best interest to remain in their school of origin?

ANSWER

If no: If yes, is the youth currently attending their school of origin?

If not in the youth’s 
best interests, see 
Transferring Schools.

If no:

JUDGE’S SCRIPT FOR INCLUSION IN MINUTE ORDER

The court hereby orders that the youth is immediately re-enrolled in their school of origin [SOO name].

If the youth’s education rights holder decided it was in the youth’s best interest to remain/return to their school of 
origin, is there a dispute with any other party about this decision?

ANSWER

If yes, do the following people agree or disagree with the school placement decision and if they disagree, why do they 
disagree: youth, education rights holder, Attorney for Youth, AB 490 Foster Youth Liaison from prior and new school 
districts, and CASA (if applicable)?

If the court believes remaining in the school of origin is in the 
youth’s best interests:

If the court believes transferring to the new school is in the 
youth’s best interests:

JUDGE’S SCRIPT FOR INCLUSION IN MINUTE ORDER

Court makes findings on a JV-538. The court hereby orders that 
the youth be immediately re-enrolled in their school of origin 
[SOO name].

Court makes findings on a JV-538. The court hereby orders 
that the youth be immediately enrolled in their new local 
comprehensive school of residence [school name].

If the youth is (or should be) attending their school of origin, does the youth need transportation to their school 
of origin?

ANSWER JUDGE’S SCRIPT FOR INCLUSION IN MINUTE ORDER

If yes,

The court hereby orders that the County Placing Agency provide reimbursement to [caregiver name] for 
transporting the youth to their school of origin pursuant to All County Letters 11-51 and 13-03. A new 
hearing will be held to confirm that transportation reimbursement has begun on [date].

OR

The court hereby orders that the County Placing Agency and School District of Origin (via a joinder on 
JV-540 Form) identify and fund a transportation plan for youth by [date]. A new hearing will be held to 
confirm a transportation plan has been implemented on [date].

Tranferring Schools

If the youth’s education rights holder determines that they will not remain in their school of origin, how will the 
proposed school placement serve the best interest of the youth? [Review JV-537 Form or other education rights 
holder statement explaining the youth’s needs to the court, indicating whether the proposed change of placement is 
in the youth’s best interests and whether any efforts have been made to keep the youth in their school of origin.]

ANSWER JUDGE’S SCRIPT FOR INCLUSION IN MINUTE ORDER

If the court 
believes 
attending the 
school of origin 
is in the youth’s 
best interests:

The court hereby orders that the youth be immediately re-enrolled in their school of origin [SOO name].

http://kids-alliance.org/fyetcourtcompanion
http://www.courts.ca.gov/documents/jv538.pdf
http://www.courts.ca.gov/documents/jv538.pdf
http://www.courts.ca.gov/documents/BTB_23_5O_12.pdf
http://www.cdss.ca.gov/lettersnotices/EntRes/getinfo/acl/2013/13-03.pdf
http://www.courts.ca.gov/documents/jv540.pdf
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Judge's Checklist Continued

At Every Court Hearing Following a Change in Home Placement

What type of school is being proposed? Is the youth enrolled in the least restrictive education placement available 
that meets the youth’s needs (e.g., local comprehensive school vs. continuation school)? If no, Did the youth’s 
education rights holder determine that attending an alternative school site was in the youth’s best interests? 

ANSWER

If no, 

If yes, what is the timeline for returning the youth 
from the alternative school site back to the local 
comprehensive school?

If there is no timeline or the timeline seems unreasonable 
(e.g., 1 year),

JUDGE’S SCRIPT FOR INCLUSION IN MINUTE ORDER

The court hereby orders that, with the consent of the youth’s 
education rights holder, the youth be immediately [or at the end of 
the current semester] enrolled at their local comprehensive school, 
as this is the youth’s least restrictive educational placement.

AND/OR

The court hereby orders that the county placing agency convene 
a CFT meeting with the youth, their education rights holder and 
caregiver, and the youth’s school district to reach agreement 
about a placement. If agreement is not reached within 3 business 
days, the court will set a new hearing date to decide the youth’s 
education placement.

The court hereby orders that the youth’s education rights 
holder and [social worker/probation officer] convene a 
meeting with the school to discuss the plan and timeline to 
return the youth to their local comprehensive school.

Has the county placing agency notified the new school of the placement change, including the name and contact 
information for the youth’s education rights holder?

ANSWER JUDGE’S SCRIPT FOR INCLUSION IN MINUTE ORDER

If no: The court hereby orders that the county placing agency provide notice to the new school, including the name 
and contact information for the youth’s education rights holder.

Was the youth immediately enrolled in the new school?

ANSWER JUDGE’S SCRIPT FOR INCLUSION IN MINUTE ORDER

If no and the 
delay was 
caused by the 
school:

The court hereby orders the youth’s education rights holder to file a Uniform Complaint Procedures Act 
Complaint against the school for compensatory education services.

Was the youth enrolled in the same/equivalent classes/grade as at their old school? If not, did the youth’s education 
rights holder determine that enrollment in different classes/grade was in the youth’s best interests?

ANSWER JUDGE’S SCRIPT FOR INCLUSION IN MINUTE ORDER

If no, The court hereby orders that the youth be immediately enrolled in the same/equivalent classes/grade as they 
were enrolled in at their old school.

If the youth has an IEP or 504 plan, are the supports and services in the plan being implemented in the new district? 
Was an IEP held within 30 days of enrolling in the new school?

ANSWER JUDGE’S SCRIPT FOR INCLUSION IN MINUTE ORDER

If no, The court hereby orders that the youth’s school district immediately implement the youth’s [IEP/504 supports] 
and services and convene an [IEP/504] meeting to address the youth’s ongoing needs.

http://kids-alliance.org/fyetcourtcompanion
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Judge's Checklist Continued

At Every Court Hearing Following a Change in Home Placement

Has the county placing agency provided the youth’s Health and Education Summary to the caregiver?

ANSWER JUDGE’S SCRIPT FOR INCLUSION IN MINUTE ORDER

If no, The court hereby orders that the county placing agency provide the youth’s Health and Education Summary to 
the youth’s caregiver within 2 business days.

[For high school aged youth that transferred schools in the middle of a school grading period]  
Did the youth receive their partial credits?

ANSWER JUDGE’S SCRIPT FOR INCLUSION IN MINUTE ORDER

If no, The court hereby orders that the youth’s education rights holder and [social worker/probation officer] work with 
the youth’s school to ensure partial credits are issued on an official transcript and forwarded to their new school.

Graduation Planning

Is the youth enrolled in the correct classes for their graduation plan?

ANSWER JUDGE’S SCRIPT FOR INCLUSION IN MINUTE ORDER

If no, The court hereby orders the education rights holder and [social worker/probation officer] to work with the 
youth’s school counselor to place the youth in the proper classes for their graduation plan.

At Every Court Hearing for High School Aged Youth

Is the youth on-track for high school graduation within 4 years?

ANSWER JUDGE’S SCRIPT FOR INCLUSION IN MINUTE ORDER

If no,
The court hereby orders that a CFT meeting be convened including the youth, their education rights holder, 
and their current caregiver to identify the barriers to the youth’s success and develop a plan to access 
necessary services to help the youth succeed in school.

If off-track, did the youth transfer schools after completing 2 years of high school?

ANSWER

If yes, has the youth been certified as eligible or ineligible for AB 167/216 graduation?

If no, 

JUDGE’S SCRIPT FOR INCLUSION IN MINUTE ORDER

The court hereby orders the youth’s education rights holder and [social worker/probation officer] to work with the school to seek 
the certification. If the certification is not received within 10 school days, the education rights holder and [social worker/probation 
officer] are ordered to file a Uniform Complaint Procedures Act Complaint against the school to ensure the youth is certified.

If the youth is AB 167/216 graduation eligible, has the youth’s education rights holder made a best interest decision 
about which graduation path is best for the youth?

ANSWER JUDGE’S SCRIPT FOR INCLUSION IN MINUTE ORDER

If no,

The court hereby orders the [social worker/probation officer] to convene a CFT Meeting including the youth, 
their education rights holder, and their caregiver to discuss the youth’s post high school needs, including 
college and vocational interests, and to decide, based on the education rights holder’s evaluation of what is in 
the youth’s best interests, what the youth’s graduation plan will be.

http://kids-alliance.org/fyetcourtcompanion
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Judge's Checklist Continued

If on-track for high school graduation, is the youth enrolled in A-G, Advanced Placement, or Career Technical 
Education courses?

ANSWER JUDGE’S SCRIPT FOR INCLUSION IN MINUTE ORDER

If no, The court hereby orders the youth’s education rights holder and [social worker/probation officer] to consider 
whether enrolling in A-G, Advanced Placement or Career Technical Education courses could benefit the youth.

[For youth who are in their last year of high school] Have the youth’s education rights holder and [social worker/
probation officer] assisted them in completing the FAFSA, touring colleges, and submitting college applications?

ANSWER JUDGE’S SCRIPT FOR INCLUSION IN MINUTE ORDER

If no, The court hereby orders the [social worker/probation officer] assist the youth in completing their FAFSA, 
touring colleges, and completing/submitting college applications.

At Every Court Hearing for High School Aged Youth

Concluding Education Issues

JUDGE’S SCRIPT FOR INCLUSION IN MINUTE ORDER

The court finds that the youth’s education need [are/are not] being met.

[If there are any outstanding issues, or any orders have been made by the court, the judge must direct the clerk to set a new 
hearing date within a reasonable period of time, including an updated report from the [social worker/probation officer] on the 
relevant education issue.]
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Making Education Decisions for Children Involved with the Dependency CourtMAKING EDUCATION DECISIONS FOR CHILDREN
INVOLVED WITH THE DEPENDENCY COURT

1 | P a g e

WHAT KIND OF EDUCATION DECISIONS NEED TO BE MADE?

•Every child needs a parent or other adult to keep track of the child’s progress in school and make decisions about
what school the child should attend, whether the child needs special education services, what to do about attendance
and behavior problems, etc. This includes young children before they are school-age, because children need parent
consent for preschool and developmental services.

•Biological parents who need support can ask the court to appoint another person to co-hold education rights with
the parent. It may not be necessary to limit parent's education rights if there is a co-holder.

This flyer gives you some tips and suggestions for how to stay involved and help your child succeed in school

THE BASICS:

•Talk to the child about education; help the child set goals

•Keep a folder with the child’s education records, contact persons, etc.

•Talk to the child’s caregiver about how the child is doing in school

•Review all report cards, progress reports, grades, attendance records, so you can see the child’s strengths and areas
where the child may need help.  Many school districts have online systems where parents can log in and see grades,
attendance, and other information; contact your child’s school to ask about getting access to their system.

•Track attendance – make sure the child is getting to school every day, on time, and if there are problems with
attendance, find out why – this is important even for young children.

•Attend all school meetings concerning the child – back to school night, parent-teacher conferences, IEP meetings, etc.

•Ask about tutoring, afterschool programs, and summer programs if the child needs to catch up in school or needs help
with schoolwork.

•Encourage the child to participate in school activities (sports, music, clubs, etc.)

Education
Rights
Holder

•Legally holds the child's
educational rights

•Makes educational decisions
based on best interest of
the child

Biological
Parent

•Default education rights
holder

•Has the right to make
education decisions unless
rights have been limited by
the court

•Can share role as Education
Rights Holder with another
person

Caregiver

•Person who regularly looks
after the child

•Does not make education
desicions unless appointed
an Education Rights Holder
by the court

As a PARENT you have the

RIGHT to make decisions

about your children’s

education. This applies even if

your family has an open case,

and even if your children have

been removed from your

home.

Being an active participant and

advocate in your children’s

education can help  show the

court you are following your case

plan and being a positive force in

your child’s life. If you are not

able or willing to make these

decisions, the court can limit

your education rights and

appoint another person to be the

child’s Education Rights Holder

(ERH).

If you do not want this to happen, it is important to stay involved in your child’s education.

Child
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Making Education Decisions for Children Involved with the Dependency Court

MAKING EDUCATION DECISIONS FOR CHILDREN
INVOLVED WITH THE DEPENDENCY COURT

2 | P a g e

If the child is moved to a new placement  …

•Children in foster care are allowed to stay in their
“school of origin” even if they move outside the
area for that school.  Talk to your social worker
and attorney to make sure every effort is made to
keep the child in their school of origin, if that is
best for the child (by finding a placement close to
that school or arranging for transportation) or at
least delaying a move until the end of the
semester or school year.

•If the child does move to a new school, talk to
your social worker and attorney to make sure the
child is promptly enrolled in the new school, all
their records and credits are transferred to the
new school, and the new school placement meets
the child’s needs.  If the child is in high school, talk
to the child to make sure they are enrolled in the
right classes in the new school.

If the child has behavior problems at school …

•Address problems early on – meet with teachers
and principals and ask about ways to help the
child with behavior problems,

•Keep notes about all contacts with the school
about behavior issues.

•Talk to the child about any behavior problems; ask
the child what would help.

•School suspensions and expulsions are very
serious -- if the child is suspended, make sure the
school gives you and the child’s attorney written
notice, and informs you what the suspension is for
and when the child can return to school.  Contact
the child’s attorney for help if the child has long or
repeat suspensions, or is referred for expulsion.

If the child has, or may have,
special needs …

•If the child is struggling in
school, consider asking for an
assessment to find out if the
child needs special education
services.  If the child does need
special education, ensure that
the child has an up-to-date and
adequate IEP (Individualized
Education Plan) and the plan is
being carried out.

•If the child is under 5 years old
and you have concerns about
their development (for
example, if they are not able to
do things other children their
age can do), talk to your social
worker or attorney about
asking for developmental
assessments and services.

If the child is in high school …

•Make sure the studen's
transcript includes all his/her
credits, and the child is taking
the classes needed for
graduation.

•Talk to the student about
college and career goals, and
help the student get
information about college
applications, financial aid, job
training programs, etc.

If the child is under 5 years old

•Preschool and Headstart
programs can help young
children develop, learn, and be
ready for school.  Talk to your
social worker about enrolling
your child in these programs.

•Four-year olds may be eligible
for Transitional Kindergarten in
their local elementary school.
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Need Assistance? 
If you are struggling to help your child access appropriate early intervention, 
special education, general education, or regional center services, the following 
people may be able to help you:

1. Your child’s social worker

2. Parent’s Attorney: Parents can contact their court appointed attorney
from the Los Angeles Dependency Lawyers Inc:

a. Law Offices of Katherine Anderson - (323) 262-2950
b. Law Office of Marlene Furth - (323) 262-3071
c. Law Offices of Jolene Metzger - (323) 262-2353
d. Law Offices of Rachel Ewing - (323) 262-3028
e. Law Offices of Danielle Butler Vappie - (323) 859-3730

3. Minor’s Attorney: if you are a caregiver without an attorney and need
additional assistance with seeking early intervention, general education,
and/or special education services for your child please discuss your
concerns with the child’s attorney in court.  If appropriate, they can
complete a WIC 317e referral to have your child appointed a free
education attorney.

4. Your service coordinator at the regional center or the DCFS Regional
Center Support email: RegionalCenterSupport@dcfs.lacounty.gov

5. At your child’s school:
a. Pupil Services & Attendance Counselor

i. LAUSD: http://achieve.lausd.net//site/Default.aspx?
PageID=7366  (tab 2 under Pupil Services Staff Directory)

b. Special Education Office
c. AB 490 Foster Youth Education Liaison

i. LAUSD:  Silvia Navarro, 5th Floor, Edelman Courthouse
(213) 408-5303 or by school: http://achieve.lausd.net/Page/
7339  (under 2015-2016 FYAP Directory)

ii. All other district liaisons can be found at: http://
www.lacoe.edu/StudentServices/HomelessFosterYouth/
FosterYouth.aspx

6. Community Advocacy Agencies include:
a. Grandparents as Parents: Laura Carson, 626-277-2602
b. Project Fatherhood: 213-260-7604
c. CADRE: 323-752-9997
d. Shields for Families: 323-526-6359 or 323-242-5000

7. Other Legal Agencies: you can also contact the legal agencies found on
the reverse side who may provide additional assistance for children in the
child welfare system

Making Education Decisions for Children Involved with the Dependency Court Download
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Making Education Decisions for Children Involved with the Dependency Court

Legal Agency Name

Legal Agency Provides Help With:Legal Agency Provides Help With:Legal Agency Provides Help With:Legal Agency Provides Help With:

Legal Agency Name Early 
Intervention/

Regional 
Center

Regional 
Center 

Ages 3+
Special 

Education General 
Education

Alliance for Children’s Rights
(213) 368-6010

3333 Wilshire Blvd. Ste 550
Los Angeles, CA 90010
www.kids-alliance.org

X X X

Disability Rights California, Los Angeles 
Regional Office
(213) 213-8000

350 South Bixel Street, Suite 290
Los Angeles, CA 90017

www.disabilityrightsca.org

X X X

Disability Rights Legal Center
(213) 736-1334

800 S Figueroa St.
Los Angeles, CA 90017

www.disabilityrightslegalcenter.org

X X

Learning Rights Law Center
(213) 489-4030

205 S. Broadway, Suite 1008 
Los Angeles, CA 90012
www.learningrights.org

X X X

Mental Health Advocacy Services
(213) 389-2077

3255 Wilshire Blvd., Ste 902
Los Angeles, CA 90010

www.mhas-la.org

X X

Public Counsel
Children’s Law Project
(213) 385-2977 x. 500
601 S. Ardmore Ave.

Los Angeles, CA 90005
www.publiccounsel.org

X X X
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Enrollment and High School Education Rights for Foster and Probation Youth

You can’t take the same classes
you were in at your last school 

because those classes are too 
full at our school.

SCHOOL ENROLLMENT FOR FOSTER AND PROBATION YOUTH 
Have you heard this before? 

What are my rights as a foster or probation youth? 

 You have a right to attend your local school, unless you (1) have an IEP that requires you to attend a different type
of school; (2) have been expelled after a formal hearing; or (3) are currently in juvenile hall or camp (youth
returning from hall/camp have a right to attend their local school).

 You cannot be forced to attend a continuation school, adult school, independent study program, or school for
pregnant/parenting teens, even if you are not on track for high school graduation, have failing grades, or have
behavior problems at school.

 You have a right to attend your ‘school of origin’: (1) the school you attended when you were first removed from
your parents; (2) the last school you attended; or (3) any school you attended in the last 15 months where you felt
a connection.

 You have a right to be immediately enrolled in and attend school, even if you do not have any of the required
documents (transcripts, immunization records, proof of residence).

 You have a right to be enrolled in the same classes you were taking at your old school if you transfer mid-
semester.

Education Code §§ 48853, 48853.5
What can you do to protect your rights? 

 Ask your caregiver, education rights holder (if you are under 18), social worker or probation officer for help.

 Work with your education rights holder to figure out what school would be best for you. Go and enroll.

o Bring a copy of your transcript; a document, such as a gas bill, that shows your current address; and any other
school records you have. Remember, you have a right to immediate enrollment even if you do not have any of
these documents.

 If any school refuses to enroll you, contact the Alliance for Children’s Rights for help: 213.368.6010.

 Meet with a school counselor to set up your class schedule. You must be enrolled in the same classes you were
taking at your last school. They cannot make you take all elective classes.

 Ask your school counselor to request your records from your old school, including an official transcript with all
partial credits and check out grades.

If you believe that you are not enrolled in the correct school or that you were not given partial credits, speak with your education
rights holder and social worker. You can also contact the Alliance for Children’s Rights for assistance. 

If you are missing credits, have 
bad grades, or are pregnant or 
parenting, you must go to an 
independent study program or 
continuation school, not your 
local school.

You can’t enroll in school 
without providing all of your 
records to your new school. 

Download
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Enrollment and High School Education Rights for Foster and Probation Youth Continued

STAYING ON TRACK FOR HIGH SCHOOL GRADUATION: FOSTER/PROBATION YOUTH 

Right to Partial Credits Should I Graduate Under AB 167/216

Did you ever:
 Transfer schools mid-semester and not get credits for the

classes you took at your old school?
 Take the same class more than once, even though you

already passed the class?
 Transfer schools mid-semester and get put in different

classes than those you were taking at your old school?

As a foster or probation youth, you:
 Have a right to receive partial credits when you transfer

schools mid-semester for all work you completed before
moving.

 Cannot be forced to retake parts of a class you already
passed if it would throw you off track for graduation.

 Must be enrolled in the same or similar courses as those
you were in at your last school.
Education Code §§ 49069.6, 51225.2

Partial Credit Checklist  

Before you leave your old school:
1. Make sure you are ‘disenrolled’
2. Get a grade for each class (even if you were only

there for a short amount of time)
3. Ask your counselor to give you a final transcript

including partial credits

If you believe that your enrollment, partial 
credit or AB 167/216 graduation rights have
been violated, speak with your education 
rights holder, social worker or probation officer.
You can also contact the Alliance for Children’s 
Rights at 213.368.6010 for assistance.

What is AB 167/216 Graduation?
You can receive a high school diploma if you:

 Transfer after your second year of high school;
 Are behind in credits and off track for high

school graduation;
 Complete state graduation requirements

(130 credits); and
 Remain in high school for four years.

What are the state graduation requirements?
You must complete the following 130 credits:

 English: 30 credits
 Math: 20 credits (including Algebra 1/Mathematics 1)
 Social Sciences: 30 credits (World History, US

History, Government, Economics)
 Science: 20 credits (Physical Science, Biological

Science)
 Visual/Performing Arts or Foreign Language: 10

credits
 Physical Education: 20 credits

Can you Graduate Under AB 167/216? 

 Within 30 days of transferring to a new school, the
school must provide you, your education rights
holder, and social worker or probation officer with
a letter telling you whether you are eligible or not.
Keep this letter in case you transfer to another
school.

 If you are eligible, only your education rights holder
can decide whether you should graduate under AB
167/216. If you are 18 or older, you are your
own education rights holder.
Education Code § 51225.1

http://kids-alliance.org/fyetcourtcompanion
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Requesting a Special Education Assessment: Step-by-Step Guide

Requesting a Special Education Assessment:
Step-by-Step Guide

Why might your child need a special education assessment?
Special education assessments can help determine whether a child has an education disability and whether they are in 
need of special education services. Through special education your child may be eligible to receive an Individualized 
Education Program (“IEP”) that is specifically designed to meet their unique needs based on their disability. 

What does a child with an educational disability look like?
• Poor grades
• Poor attendance
• Low test scores
• Problems with memory, concentration or attention
• Behavior problems
• Social or emotional problems
• Speech and language problems

What is an Individualized Education Program (“IEP”)?
An IEP is a written education program developed by the school district, teachers, and the education rights holder (“ERH”). 
IEPs include how the child is currently doing in school, and what everyone involved will do for the next school year to 
improve the child’s education outcomes.

Procedures for Requesting a Special Education Assessment:
Step 1. Complete the form: Fill out the form (download Word Doc). Include what your concerns

are in the areas of academics and/or behavior. Also include why you suspect your child has a disability and/or any 
diagnosed disabilities they already have (e.g. ADHD or depression). Make sure to sign and date the form.

Step 2. Submit the form: Turn in the attached form to the principal or special education coordinator at your child’s school.
Step 3. Get proof: You should get proof that the school received your request, in case you later have any difficulties 

getting a response from the school. There are 3 possible ways to get proof that you submitted the special 
education assessment request. 

a) If submitting the form in person, get a date stamp on the form and keep a copy as proof.
b) If submitting via fax, keep a copy of the fax transmittal report confirming that the fax was received.
c) If sending via mail, send it via certified mail. Make sure to keep the certified mail receipt as proof.

Step 4. Get the School’s Response: Your child’s school is legally required to send you a written response within 15 
calendar days of receiving the request for an assessment. Your child’s school only has two options to respond to 
your request. They can send you an assessment plan granting the assessment OR a written refusal to complete 
the assessment. DO NOT accept other options. Do not agree to a parent-teacher conference or a Student Study 
Team (SST) meeting instead of the assessment you requested.

Step 5. Review and Sign the Assessment Plan: After you receive the assessment plan from the school, you have 15 
calendar days to sign it and return it. Before returning it to the school, review the assessment plan to make sure 
they are doing all necessary assessments (i.e. cognition, academics, motor/processing, social/emotional/
behavioral/attention). Request in writing, on the assessment plan, to receive a copy of the assessment report(s) 5 
business days before the IEP meeting.

Step 6. Holding the IEP Meeting: After you return the signed assessment plan to your child’s school, the school legally 
has only 60 calendar days to hold an Individualized Education Program (“IEP”) meeting to discuss the results of 
the assessments and whether your child is eligible for special education. Make sure to read your child’s 
assessment report prior to the meeting and prepare any questions you may want to ask at the meeting. If you 
don’t agree with the school’s determination of IEP eligibility or the services/supports they offer, don’t sign the IEP 
document.  Ask your school for a list of attorneys/advocates who can help you appeal their decision.

Download instructions in Spanish (PDF) | Download sample letter in Spanish (Word Doc)
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Requesting a Special Education Assessment: Step-by-Step Guide: Letter

Special Education Assessment Request

Date: ____________________________

School Name: __________________________________________

School Address: ________________________________________

______________________________________________________

Child’s Name: ___________________________________________

Child’s Date of Birth: ______________________________________

Dear Principal/Special Education Coordinator:

I am currently requesting a comprehensive psycho-educational assessment for ___________________
  Child’s Name

who is in the_______ at ________________________.  My child lives within the boundaries of the 
Grade   Name of School

_____________________________ School District. This assessment is needed at this time because my
   Name of the School District

child has the following needs:

Academic Needs:_____________________________________________________________________

____________________________________________________________________________________

____________________________________________________________________________________

____________________________________________________________________________________

Behavior Needs:_______________________________________________________________________

____________________________________________________________________________________

____________________________________________________________________________________

____________________________________________________________________________________

Accordingly, please forward a proposed assessment plan to me within fifteen (15) calendar days.  Educ. 
Code §§ 56043(a) and 56321(a). If you have any further questions regarding this correspondence, do not 
hesitate to contact me.

Sincerely,

_______________________________

Download
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Requesting Education Records: Step-by-Step Guide
Requesting Education Records:

Step-by-Step Guide

Who has a right to education records?
• Biological parents- Unless their rights have been limited or terminated by a court
• Adoptive Parents with adoption order
• Legal Guardians with letters of guardianship from a court
• Responsible adults appointed by the court to hold education rights via JV-535 (ex. Foster parents, Relative

caregivers, Court Appointed Special Advocates)
• Social workers or probation officers (Educ. Code § 49076(i),(n))
• Caregivers (SB 233, effective January 1, 2018, grants access to current school records to caregivers)

The Purpose of Requesting Records
• Track education performance over time
• To help better understand the child’s needs
• To determine interventions that have or have not worked in the past
• They allow comparison between old testing and new testing to monitor academic progress

Examples of Records You May Receive
• Report cards: They will show academic progress throughout the child’s education history
• Transcripts: These show how close to graduation a child may be based on their accumulated class credits
• Attendance records: They show whether the child is going to all of their class periods daily
• Special Education Assessments: These show a child’s current functioning both academically and behaviorally
• Individualized Education Programs (“IEPs”): These show whether services/goals are meeting the child’s needs

Procedures for ERHs or CSW/POs to Request Education Records

Step 1. Complete the form: Sign and date the form (Download Word Doc for ERHs or Word Doc for CSW/POs).
Step 2. Submit the form: In person, via fax, or via email. Ensure to put the form on county letter head and include a 

photo copy of your county badge.
Step 3. Get proof: You should get proof that the school received your records request, in case you later have any 

difficulties getting the school to send records. There are 3 possible ways to get proof that you submitted the 
records request form. 

a) If submitting the form in person, get a date stamp on the form and keep a copy as proof.
b) If submitting via fax, keep a copy of the fax transmittal report confirming that the fax was received.
c) If sending via mail, send it via certified mail. Make sure to keep the certified mail receipt as proof.

Step 4. Get records: Schools, by law, have only 5 business days to send you the records you requested. You should 
call the school 2 days after submitting the records request form, to confirm that it was received and that they 
will be sending you records within 5 business days. If the school informs you that they do not have records 
for your child, ask that they put this in writing.

Step 5. If by the 5th day you have not received any records, contact the school and request that they send them to 
you immediately.

Step 6. Organize and Review Records: Once you receive the records, organize them chronologically, by school 
year, and read through them to make sure you received everything you requested. You should make sure 
that you received all of the child’s report cards, attendance records, transcripts, behavior notes/suspension 
notices. If your child is in special education, pay close attention to the IEP dates and make sure that you 
have an IEP for each year they were eligible and an assessment every three years. If you notice that 
anything is missing, you should go back to the school and request that they give you the missing documents. 

Download instructions in Spanish (PDF) | Download sample letter in Spanish (Word Doc)
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Requesting Education Records: ERH Letter

Records Request

Date: _____________________________

School Name:____________________________________________________

School Address: __________________________________________________

________________________________________________________________

RE: Child’s Name: ____________________________________

Child’s Date of Birth: ______________________________    

Dear Records Clerk, 

I am hereby requesting a copy of any and all general and special education records for the above 
mentioned child. I am requesting all records, including, but not limited to the following: 

1. All Health Records
2. All Cumulative Records (including attendance, progress reports, report cards and transcripts)
3. All Disciplinary Records
4. All Star testing, Stanford 9 Scores and CAT – 6 Scores
5. All Correspondence (e.g., inter-office notes, memos, letters, etc.)

And if applicable:
6. All Special Education (e.g. psychological, educational, speech, OT, PT, etc.)
7. All Testing Protocols
8. All Individualized Education Programs

Please note that I am the education rights holder (“ERH”) for this child. Please waive all fees associated 
with the duplication of these records, as such fees would effectively deny me access to these records. 
Please provide a physical copy of all records to the address below.  I understand that by law, these 
records should be provided to me in 5 working days.  17 CCR § 52164(b); Educ. Code §§ 49069, 56504.  
Thank you for your attention to this matter.  If you have any questions do not hesitate to contact me at 
your earliest convenience. 

ERH Signature: __________________________________

ERH Name: ____________________________________

ERH Address: ___________________________________

ERH Phone Number: _____________________________
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Requesting Education Records: CSW/PO Letter

Records Request

Date: _____________________________

School Name:____________________________________________________

School Address: __________________________________________________

________________________________________________________________

RE: Child’s Name: ____________________________________

Child’s Date of Birth: ______________________________    

Dear Records Clerk, 

I am hereby requesting a copy of any and all general and special education records for the above 
mentioned child. I am requesting all records, including, but not limited to the following: 

1. All Health Records
2. All Cumulative Records (including attendance, progress reports, report cards and transcripts)
3. All Disciplinary Records
4. All Star testing, Stanford 9 Scores and CAT – 6 Scores
5. All Correspondence (e.g., inter-office notes, memos, letters, etc.)

And if applicable:
6. All Special Education (e.g. psychological, educational, speech, OT, PT, etc.)
7. All Testing Protocols
8. All Individualized Education Programs

Please note that I am the social worker/probation officer for this child. I have included a copy of my badge 
with this records request. Please waive all fees associated with the duplication of these records.  Please 
provide a copy of all the requested records to the address, fax, or email provided below within 5 working 
days.  Please note that school districts must share education records with child welfare agencies without 
parental or guardian consent pursuant to Educ. Code § 49076(i), (n).  Thank you for your attention to this 
matter.  If you have any questions do not hesitate to contact me at your earliest convenience. 

CSW/PO Signature: __________________________________

CSW/PO Name: __________________________________

CSW/PO Address: ___________________________________

___________________________________

CSW/PO Phone Number: ___________________________________

CSW/PO Fax: ___________________________________

CSW/PO Email: ___________________________________

Download
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ACL No. 11-51 Download
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Citations and Abbreviations Key 

AB Assembly Bill (California) GC     California Government Code  
CCR California Code of Regulations SB      Senate Bill (California) 
CFR Code of Federal Regulations USC   United States Code 
CRC   California Rules of Court WIC   California Welfare & Institutions Code 

   EC California Education Code 

Where to access the resources cited throughout the fact sheets: 

California Codes: http://leginfo.legislature.ca.gov/faces/codes.xhtml 

California Code of Regulations: http://ccr.oal.ca.gov/ 

California Department of Social Services, All County Letters and Notices: 

https://www.cdss.ca.gov/inforesources/letters-and-notices 

California Rules of Court: http://www.courts.ca.gov/rules.htm 

Code of Federal Regulations: http://www.ecfr.gov 

United States Code: http://www.law.cornell.edu/uscode/text 

http://leginfo.legislature.ca.gov/faces/codes.xhtml
http://www.courts.ca.gov/rules.htm
http://www.ecfr.gov/
http://www.law.cornell.edu/uscode/text
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• Best Interest Determination (BID): A foster youth’s educational rights holder (ERH) determines whether it is in the youth’s best

interest to remain in their school of origin. CRC 5.650(f). Foster youth have the right to remain in their school of origin if 
it is in their best interest; school of origin is the default. EC 48853.5(f). 

• Foster Child or Youth: A child or youth who has been removed from their home pursuant to WIC 309 (temporary custody), is
the subject of a petition filed under WIC 300 (dependent-victim of abuse or neglect) or WIC 602 (juvenile who has 
violated the law), or has been removed from their home and is the subject of a petition under WIC section 300 or 602. 
EC 48853.5(a). 

For purposes of the Local Control Funding Formula (LCFF), EC 42238.01(b) defines “foster youth” as any of the 
following:   
• A child or youth who is the subject of a petition filed under WIC Section 300 (meaning a court has taken

jurisdiction over a child and declared the child to be a dependent of the court due to the presence or risk of abuse
or neglect). This includes both children who are living at home (i.e., with their biological parents) while a
dependent of the court as well as children who the court has ordered to be removed into the care, custody and
control of a social worker for placement outside the home.

• A child or youth who is the subject of a petition filed under WIC Section 602 (meaning a court has taken
jurisdiction over a child and declared the child to be a ward of the court due to the child’s alleged violation of
certain criminal laws) and has been ordered by a court to be removed from home pursuant to WIC Section 727 and
placed into foster care as defined by WIC Section 727.4(d) (e.g., placed into a foster home or short-term residential
therapeutic program).

• A youth between ages 18 and 21 who is enrolled in high school, is a non-minor dependent under the placement
responsibility of child welfare, probation, or a tribal organization participating in an agreement pursuant to WIC
Section 10553.1, and is participating in a transitional independent living case plan.

• Effective the 2020-21 school year, a dependent child of the court of an Indian tribe, consortium of tribes, or tribal
organization who is the subject of a petition filed in the tribal court pursuant to the tribal court’s jurisdiction in
accordance with the law, provided that the child would also meet one of the descriptions in WIC Section 300
describing when a child may be adjudged a dependent child of the juvenile court. EC 42238.01(b)(4)(A).

• Free Appropriate Public Education (FAPE): All local educational agencies (LEAs) are responsible for ensuring that each child
with disabilities is served appropriately, at no expense to the parent. 34 CFR 300.17, 300.101, 300.2. 

• Educational Rights Holder (ERH): The parent or guardian or other person holding the right to make educational decisions for a
foster youth; may be appointed by the court. WIC 361, 726. See CRC 5.650(e)-(f) for a list of rights and responsibilities. If 
the court is unable to locate a responsible adult for the child and the child either has been referred to a local 
educational agency (LEA) for special education or has an Individualized Education Program (IEP), the court must refer 
the child to the LEA for appointment of a “surrogate parent.” WIC 361(a)(4), 726(c)(1); GC 7579.5-7579.6; CRC 
5.650(a)(2)(A)(i), (d); see also WIC 319(j)(3), (5). 

• Individualized Educational Program (IEP): The right of a child with a disability to an educational program designed to meet
their individual needs and based on adequate assessment is assured. At or before age 16, this includes the development 
of an Individual Transition Plan (ITP) to provide for transition into the world of work. EC 56032, 56043(g)(1). 

• Least Restrictive Environment (LRE): Each child is assured of their right to be educated with non-disabled peers to the
maximum extent appropriate to the needs of the disabled child. 34 CFR 300.114. 

• Local Educational Agency (LEA): A school district, county office of education, charter school, or special education local plan
area. EC 48859(c), 56026.3. 

• School of Origin: A foster child’s “school of origin” is (1) the school in which the child was last enrolled, (2) the school the child
attended when permanently housed (i.e., prior to removal from the home), or (3) any other school the child attended 
within the immediately preceding 15 months to which the child feels connected. EC 48853.5(g). For additional 
considerations, see the Educational Rights and School Stability fact sheet.  

• Special Education Local Plan Area (SELPA): An organization of one or more LEAs into an overarching body to disburse and
utilize special education funding to meet the needs of children attending schools that are members of the SELPA—
including, but not limited to, staff training and specialized programs. EC 56195.1. 

Guide to Frequently Used Terms 
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INTRODUCTION 

It is the intent of the Legislature to ensure that 
students in foster care have a meaningful 
opportunity to meet the challenging academic 
achievement standards to which all students 
in the state are held. Educators, social 
workers, probation officers, caretakers, 
advocates, and juvenile courts must work 
together to serve the educational needs of 
students in foster care. EC 48850. 

SCHOOL STABILITY 

Students in foster care may attend programs 
operated by the local educational agency (LEA) 
of the licensed children’s institution or foster 
family home in which the foster youth is 
placed, or the foster child may continue in 
their school of origin for the duration of the 
jurisdiction of the court unless one of the 
following applies: (1) The student has an IEP 
requiring placement in a nonpublic, 
nonsectarian school or agency, or in another 
LEA; or (2) The parent or guardian or other 
person holding the right to make educational 
decisions (educational rights holder or ERH) 
for the student determines that it is in the best 
interest of the student to be placed in another 
educational program, in which case the ERH 
shall provide a written statement that the ERH 
has made that determination. EC 48853(a), 
48853.5(f). 

Before placing a child in a juvenile court 
school, community school, or other alternative 
school setting, the ERH must consider 
placement in the regular public school. EC 
48853(c). 

GUIDING PRINCIPLES 

Students in foster care must have access to 
the same academic resources, services, and 
extracurricular and enrichment activities that 
are available to all students. All educational 
and school placement decisions are made by 
the educational rights holder in consultation 
with other parties, must be based on the 
child’s best interests and must consider, 
among other factors, educational stability and 
the least restrictive educational setting 
necessary to achieve academic progress. EC 
48850(a)(1), 48853(h); WIC 361(a)(6), 
726(c)(2). 

Educational matters must be considered at 
every court hearing. Social workers and 
probation officers have many education-
related reporting requirements. See CRC 
5.651(c) and 5.668(d) for a list of 
requirements. Without parental consent or a 
court order, representatives of the state and 
local child welfare agencies that are 
responsible for a child’s care and protection 
may access the child’s school records and may 
disclose the records and information in them 
to other authorized individuals and entities 
that are engaged in addressing the child’s 
educational needs so long as the information 
is directly related to the assistance provided 
by that individual or entity. 20 USC 
1232g(b)(1)(L); EC 49076(a)(1)(N).  

Foster parents and relative caregivers, 
regardless of whether they hold educational 
rights for a foster youth, have the right to 
access the foster youth's current or most 
recent records of grades, transcripts, 
attendance records, online school portals, 
individualized education programs (IEPs), and 
504 plans. EC 49069.3(a). 

FOSTER YOUTH SERVICES 
COORDINATING PROGRAMS 

Foster Youth Services Coordinating (FYSC) 
Programs is a program of the California 
Department of Education (CDE) administered 
by county offices of education. The program 
helps to improve children’s educational 
performance and personal achievement. FYSC 
Programs have the flexibility to design services 
to meet a wide range of needs of foster youth. 
Commencing with the 2015-16 fiscal year, 
under AB 854, the FYSC Programs coordinate 
and ensure that local educational agencies 
within its jurisdiction are providing services to 
foster youth students pursuant to a foster 
youth services coordinating plan with the 
purpose of ensuring positive educational 
outcomes. EC 42920.5 

FYSC Programs provide support services to 
foster children who suffer the traumatic 
effects of displacement from family and 
schools and multiple placements in foster 
care. FYSC Programs have the ability and 
authority to ensure that health and school 
records are obtained to establish appropriate 
placements and coordinate instruction, 
counseling, tutoring, mentoring, vocational 
training, emancipation services, training for 
independent living, and other related services. 
FYSC Programs increase the stability of 
placements for foster children and youth. 
These services are designed to improve the 
children's educational performance and 
personal achievement, directly benefiting 
them as well as providing long-range cost 
savings to the state.   

For a list FYSC Programs county contacts, see 
https://www.cde.ca.gov/ls/pf/fy/contacts.asp. 

• School of Origin

A foster child’s “school of origin” is (1) the 
school in which the child was last enrolled, (2)
the school the child attended when 
permanently housed (i.e., prior to removal
from the home), or (3) any other school the 
child attended within the immediately
preceding 15 months to which the child feels
connected. EC 48853.5(g). If a foster child’s
residence changes, the LEA must let the child 
remain in their school of origin for as long as
the court has jurisdiction over the child’s
placement. EC 48853.5(f).

For the purposes of the school of origin right,
“foster child” means a child who has been 
removed from their home pursuant to WIC
309, is the subject of a petition filed under
WIC 300 or 602, or has been removed from
their home and is the subject of a petition filed

California Foster Youth Educa
T  Force  
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under WIC 300 or 602. EC 48853.5(a). This is a 
broad right that applies whether the child is 
living at home (i.e., with biological parents) or 
in a placement outside the home. 

If the court’s jurisdiction ends during an 
academic year and the child is in kindergarten 
or grades 1 through 8, inclusive, the right to 
remain in the school of origin lasts through the 
end of that academic year. If the court’s 
jurisdiction ends while the child is in high 
school, the right to remain in the school of 
origin lasts through graduation. 
EC 48853.5(f)(2)-(3). 

When transitioning between grade levels, the 
child has the right to continue in their school 
district of origin in the same attendance area, 
or if transitioning to a middle or high school, 
and the school designated for matriculation is 
another school district, to the school 
designated for matriculation in that school 
district. EC 48853.5(f)(4). 

A foster child who remains in their school of 
origin satisfies the residency requirements for 
attendance in that school district. EC 
48204(a)(2). LEAs and placing agencies must 
work together to develop a plan that ensures 
that foster children attend the school of origin 
as the default, and that the child should 
remain in the school of origin following a 
change of placement unless the ERH, in 
consultation with the other parties in court 
and the school districts, determines it is in 
their best interest to change schools. 20 USC 
6311(g). 
 

• Transportation

If the child remains in their school of origin,
transportation may be needed between the
child’s foster care placement and school.
Under the Every Student Succeeds Act (ESSA)
of 2015, LEAs must collaborate with child 
welfare to develop and implement clear
written procedures governing how
transportation to maintain children in foster
care in their school of origin when in their best
interest will be provided, arranged, and 
funded for the duration of their time in foster
care. The transportation procedures must (1)
ensure that children in foster care needing
transportation to the school of origin will
promptly receive transportation in a cost-
effective manner and in accordance with 
section 675(4)(A) of Title 42; and (2) ensure

that, if there are additional costs incurred in 
providing transportation to maintain children 
in foster care in their schools of origin, the LEA 
will provide transportation to the school of 
origin under certain conditions. 20 USC 
6312(c). A school district is not required to 
provide transportation services to allow a 
foster child to attend a school or school 
district, unless there is an agreement with a 
local child welfare agency that the school 
district assumes part or all of the 
transportation costs in accordance with 20 
USC 6312(c)(5), or unless otherwise required 
under federal law. EC 48853.5(f)(5).

The LEAs and placing agencies are encouraged 
to collaborate to ensure maximum use of 
available federal moneys, explore public-
private partnerships, and access any other 
funding sources to promote the well-being of 
foster children through educational stability. 
EC 48853.5(f)(10). 

In some cases, the caregiver may be able to 
provide transportation, in which case the 
placing agency can reimburse them for 
reasonable costs. 20 USC 6312(c)(5); 42 USC 
675(4)(A). The California Department of Social 
Services (CDSS) explains how to calculate the 
reimbursement in All County Letter No. 11-51. 
In addition, CDSS recently issued guidance, in 
All County Information Notice I-86-20, to 
clarify that other trusted adults in a foster 
youth’s life may provide transportation to the 

youth’s school of origin and are also eligible 
for reimbursement. 

For foster youth with an IEP and for whom 
their IEP team has determined that 
transportation is a necessary related service 
for the youth to benefit from their IEP, the LEA 
must provide transportation as part of its 
responsibility to provide a free appropriate 
public education (FAPE), with consideration of 
location, placement, and the needs of the 
youth. EC 56040; EC 41850(b)(5). 

• Role of the Placing Agency

In making out-of-home placement decisions,
the placing agency must promote educational
stability by considering a placement’s
proximity to the child’s school of origin and 
attendance area, the number of previous
school transfers, and the school matriculation 
schedule, among other factors. WIC
16501.1(d). The child’s case plan must include 
specific information about their educational
stability and assurances that the placing
agency has taken steps to ensure such 
stability. WIC 16010(a), 16501.1(d), (e) and (g). 

Within one court day of deciding to change a
child’s placement to a location that could 
result in a school change, the social worker or

fact sheet number one 
 

Educational Rights and School Stability (continued) 



 

8 

  

probation officer must notify the court, the 
child’s attorney, and the child’s educational 
rights holder or surrogate parent (hereinafter 
collectively referred to as “educational rights 
holder” or ERH). CRC 5.651(e)(1)(A). If a child 
who is changing schools has an IEP, the social 
worker or probation officer must give written 
notice of the impending change to the current 
LEA and the receiving Special Education Local 
Plan Area (SELPA) at least 10 days in advance. 
CRC 5.651(e)(1)(B).  

If the child’s attorney or ERH requests a 
hearing on the proposed change, the social 
worker or probation officer must provide a 
report on the proposed change including 
whether a dispute exists, how the proposed 
change serves the best interest of the child, 
and the responses of all interested parties 
within two court days after the hearing is set, 
and the hearing must be held within five court 
days. Pending the hearing, the child has a right 
to remain in their school of origin. CRC 
5.651(e)(2)-(4). 

LEAs and placing agencies must work together 
to ensure foster children attend the school of 
origin as the default following a change of 
placement unless the ERH, in consultation 
with the other parties in court and the school 
districts, determines it is in their best interest 
to change schools. 20 USC 6312(c)(5)(B) and 
EC 48853.5(f).  

• Role of the Court

At any hearing that follows a decision to 
change a foster child’s initial placement or any 
subsequent change of placement that could 
lead to a removal from the school of origin, 
the court must determine whether the placing 
agency made the appropriate notifications, 
including:  
• The social worker notified the court, the 

child’s attorney and the ERH, no more 
than one court day after making the 
placement decision, of the proposed 
placement decision. CRC 5.651(e)(1)(A).

• If the child had a disability and an active
IEP before removal, the social worker, at
least 10 days before the change of
placement, notified in writing the LEA that
provided a special education program for
the child before removal and the receiving
Special Education Local Plan Area (SELPA).
CRC 5.651(e)(1)(B). 

The child’s attorney must discuss any 
proposed placement change that could result 
in a school change with the child and the 
child’s ERH, as appropriate, and may request a 
hearing on the proposed change. CRC 
5.651(e)(2)(A). The ERH also may request a 
hearing. Any such hearing request must be 
made no later than two court days after the 
attorney or ERH received notice of the 
proposed change. CRC 5.651(e)(2). 

If there is a hearing request, the social worker 
or probation officer must provide a report on 
the proposed change including whether a 
dispute exists, how the proposed change 
serves the best interest of the child, and the 
responses of all interested parties within two 
court days after the hearing is set, and the 
hearing must be held within five court days. 
Pending the hearing, the child has a right to 
remain in their current school. CRC 
5.651(e)(2)-(4); EC 48853.5(f)(9). The court 
must consider whether it is in the child’s best 
interest to change schools and may make 
orders related to this issue, including joining 
parties such as the LEA to ensure 
transportation is appropriately and timely 
provided. CRC 5.651(f).  

• Role of the LEA 

“Local educational agency” (LEA) has different 
definitions throughout the Education Code 
but, for purposes of these fact sheets, 
generally means a school district, a county 
office of education, a charter school, or a 
Special Education Local Plan Area (SELPA). EC 
48859(c) and 56026.3. SELPAs are consortia of 
educational agencies formed to serve the 
special education needs of children attending 
schools that are members of the SELPA.  

Each LEA shall designate a staff person as the 
educational liaison for foster children. EC 
48853.5(c). The educational liaison is 
responsible for the following: (1) ensure and 
facilitate the proper educational placement, 
enrollment in school, and checkout from 
school of foster children; and (2) assist foster 
children when transferring from one school to 
another school or from one school district to 
another school district to ensure proper 
transfer of credits, records, and grades. EC 
48853.5(c). 

If the local child welfare agency appoints a 
“Point of Contact” (POC), then the LEA must 
also appoint a POC to facilitate 
communication. 20 USC 6312(c). This could 
potentially be the same person as the 
educational liaison.  

The role of the educational liaison is advisory 
with respect to placement decisions and 
determination of the school of origin. EC 
48853.5(e). The educational liaison, in 
consultation with, and with the agreement of, 
the foster child and the foster child’s ERH, may 
recommend, in accordance with the foster 
child’s best interest, that the foster child’s 
right to attend the school of origin be waived 
and the foster child be enrolled in a public 
school in the attendance area in which the 
foster child resides if the educational liaison 
first provides the foster child and the foster 
child’s ERH with a written explanation stating 
the basis for the recommendation and how 
the recommendation serves the foster child’s 
best interests. EC 48853.5(f)(6)-(7).

If a dispute arises regarding the request of a 
foster child to remain in the school of origin, 
the foster child has the right to remain in the 
school of origin pending resolution of the 
dispute. The dispute shall be resolved in 
accordance with the existing dispute 
resolution process, such as a uniform 
complaint, available to a student served by the 
LEA. EC 48853.5(f)(9). 

To facilitate communication between school 
districts and foster children’s attorneys, the 
attorneys (or their law firm or organization) 
should provide their contact information at 
least once a year to the educational liaisons of 
each LEA serving their clients in the county of 
court jurisdiction. In addition, a foster child’s 
caregiver or ERH may provide the attorney’s 
contact information to the LEA. WIC 317(e)(4). 

For more information about educational 
rights holders (ERHs), see the Educational 
Decision-Making for Foster Youth Fact 
Sheet   
 

LOCAL PUBLIC SCHOOL 

Foster youth have the right to be educated in 
the least restrictive educational setting, 
which often means their local comprehensive 
school. Foster youth cannot be forced to 
attend a continuation school or other 
alternative education setting, even if they are 
credit deficient or have poor grades or 
behavior problems. A youth’s ERH can decide 
that is in the youth’s best interest to attend a 
continuation school or other alternative 
education setting and seek placement for the 
youth there. EC 48850(a)(1), 48853(h); WIC 
726(c)(2). (For exceptions to this rule, see the 
School Discipline Fact Sheet.) 
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• Fees or Items Owed

The new school shall immediately enroll the 
foster child even if the foster child has 
outstanding fees, fines, textbooks, or other 
items or moneys due to the school last 
attended or is unable to produce clothing or 
records normally required for enrollment, 
such as previous academic records, medical 
records, including but not limited to records or 
other proof of immunization history, proof of 
residency, other documentation, or school 
uniforms. EC 48853.5(f)(8)(B). 

A student shall not owe or be billed for a debt 
owed to a school or district. If a student owes 
debt to a school or district, the school or 
district shall not take negative action against a 
student, such as withholding grades, 
transcripts, or a diploma. This provision 
applies to foster youth even if they have 
willfully damaged or refused to return 
property. EC 49014 

• Immediate Enrollment

If the ERH, foster child, and educational liaison 
agree that it is in the best interest of the foster 
child to transfer to a school other than the 
school of origin, the foster child shall 
immediately be enrolled in the new school. EC 
48853.5(f)(8)(A). 

A student shall not be denied enrollment or 
readmission to a public school solely on the 
basis that the student has had contact with 
the juvenile justice system, including but not 
limited to arrest, adjudication by a juvenile 
court, supervision by a probation officer, 
detention in a juvenile facility, or enrollment in 
a juvenile court school. EC 48645.5(b). 
 

• Timely Transfer of Records

Within two business days after the foster child’s 
request for enrollment, the educational liaison 
for the new school shall contact the school last 
attended by the foster child to obtain all 
academic and other records. EC 48853.5(f)(8)(C). 
Within two business days after receiving a 
transfer request from a county placing agency or 
notification of enrollment from the new LEA, the 
current LEA shall transfer the student out of 
school and deliver the educational information 
and records of the student to the next 
educational placement. EC 49069.5(d). The last 
school attended by the foster child shall provide 
all required records to the new school 
regardless of any outstanding fees, fines, 
textbooks, or other items or moneys owed to 
the school last attended. 

EC 48853.5(f)(8)(C). This applies to foster 
youth even if they have willfully damaged or 
refused to return property. EC 49014(g).  

As part of the transfer process, the current 
LEA shall compile the complete educational 
record of the student, including a 
determination of seat time, full or partial 
credits earned, current classes and grades, 
immunization and other records, and, if 
applicable, a copy of the foster child’s 504 plan 
or IEP. EC 49069.5(e). The current LEA shall 
ensure that, if the foster child is absent from 
school due to a change of placement, the 
grades and credits of the student will be 
calculated as of the date the student left 
school and no lowering of grades will occur as 
a result of the absence of the student under 
these circumstances. EC 49069.5(g). 

Grade and Credit Protections 

LEAs (including charter schools) must accept 
coursework satisfactorily completed by a 
foster child while attending another public 
school, a juvenile court school, or a nonpublic, 
nonsectarian school or agency, even if the 
child did not complete the entire course; must 
issue full or partial credit for the coursework 
satisfactorily completed; and must not require 
the child to retake a course already 
satisfactorily completed in one of these 
settings. Any credits accepted must be applied 
to the same or equivalent coursework. If 
partial credit has been awarded in a particular 
course, the child must be enrolled in the same 
or equivalent course at their new school, so 
that they may continue and complete the 
entire course; the child must not be required 
to retake the portion of the course already 
completed unless the LEA, in consultation with 
the ERH, finds that the child is reasonably able 
to complete that portion without causing a 
delay in meeting the other requirements for 
their graduation from high school. 
Notwithstanding the above, a foster child may 
not be prevented from retaking a course they 

SPORTS AND ACTIVITIES 

Students in foster care must have access to the 
same extracurricular activities and 
interscholastic sports that are available to all 
students. If a court or child welfare agency 
changes a child’s residence, the child 
immediately is deemed to meet all residency 
requirements for participation in interscholastic 
sports and other extracurricular activities. EC 
48850(a). 
 
UNIFORM COMPLAINT 

If a right under Education Code Section 
48853.5 is denied, anyone (including a youth, 
ERH, social worker/probation officer, 
caregiver, or legal representative) may file a 
written complaint with the school district or 
charter school under the Uniform Complaint 
Procedures Act. EC 48853.5(i)(1); 5 CCR 4630. 
When a complaint is filed, the district must 
investigate and provide a written response, 
including a proposed resolution, within 60 
days. 5 CCR 4631. 

If the person who filed the complaint is not 
satisfied, they may then file a complaint with 
the California Department of Education (CDE). 
The CDE will then have 60 days to investigate 
and provide a written response. EC 
48853.5(i)(2). 

If a school district finds merit in a complaint or 
the State Superintendent finds merit in an 
appeal, the school district shall provide a 
remedy to the affected student. EC 
48853.5(i)(3). 
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WHY DOES THIS MATTER? 

When it is unclear who has the right to make 
educational decisions for a child, these 
important decisions often are not made in a 
timely manner, if at all. For example: 

• Special Education Evaluation

Local educational agencies (LEAs) generally 
cannot start evaluating a student for 
disabilities that make them eligible for special 
education until the adult who holds 
educational rights signs a proposed 
assessment plan. 20 USC 1414(a); EC 56506. 

• Individualized Education Program
(IEP)

A student’s IEP cannot be implemented 
without the approval and signature of the 
adult who holds educational rights. 20 USC 
1414(a); 34 CFR 300.300; EC 56346. 

• School Placement

The best interest determination cannot be 
made for a child without the educational 
rights holder (ERH). A child’s ERH may 
determine it is in the child’s best interest to 
attend an educational program other than one 
operated by the LEA. EC 48853(a)(3). 
 

INTRODUCTION 

Parents generally have the right to make 
educational and developmental services 
decisions for their children unless their child is 
in a legal guardianship, their child has been 
freed for adoption (parental rights have been 
terminated), or the juvenile court has limited 
their educational rights. 

WIC 319(j), 361, 726(a)-(c), 358.1(e); GC 
7579.5; EC 56055; 34 CFR 300.30; CRC 5.649. 

COURT’S CONSIDERATIONS 

Educational matters, including who has the 
authority to make educational decisions for a 
foster child and whether someone else should 
be appointed to hold educational rights, must 
be considered at every court hearing for every 
child, including for children ages 0-5. CRC 5.649 
and 5.651(b)-(c). The social worker or probation 
officer must include information in every court 
report about educational decision-making, 
including who holds the child’s educational 
rights. See CRC 5.651(c) for a list of the 
information required to be included in these 
court reports. 

APPOINTING EDUCATIONAL 
DECISION-MAKERS 

• Court-Appointed Decision-Makers 

A juvenile court can limit the right of a parent or 
guardian to make educational decisions for a 
child if it is necessary to protect the child. Any 
limitations must be specified in a court order. 
WIC 319(j), 361(a), 726(a)-(b); CRC 5.649. Court 
form JV-535 is used for this purpose, as well as 
to document other findings and orders about 
educational decision-making. CRC 5.649-5.650; 
see also court form JV-535(A) (optional 
attachment containing additional education-
related information, findings, and orders). 

At the same time a court limits a parent or 
guardian’s educational decision-making rights, it 
must appoint a “responsible adult” to make 
educational decisions for the child. WIC 319(j), 
361(a), 366(a)(1)(C), 726(b)-(c); see also CRC 
5.650, 5.534(f). The California Rules of Court 
refer to this person as an “educational rights 
holder” (ERH). CRC 5.502(13); see also CRC 
5.649-5.651. The appointment must be made 
regardless of whether the child has been 
identified as needing special education or other 
services. Before appointing someone who is not 
known to the child, the court must determine 
whether there is an adult who is known to the 
child who is available and willing to serve as the 
child’s ERH. WIC 319(j)(2), 361(a)(4), 726(c)(1); 
CRC 5.650(c)(1). 

The ERH has all of the educational decision-
making rights normally held by a parent or 
guardian. See CRC 5.650(e)-(f) for a list of rights 
and responsibilities. The ERH is entitled to 

receive notice of and participate in court and 
related proceedings concerning  
educational matters and may use court form JV-
537 to explain the child’s educational needs to the 
court. CRC 5.650(j). 

Educational decision-making rights can be 
temporarily limited prior to the disposition stage 
of a court case and as early as the initial detention 
hearing if the child’s parent or guardian is 
unavailable, unable, or unwilling to make 
educational decisions (and other conditions are 
met). A temporary limitation expires at the end of 
the disposition hearing or when the petition is 
dismissed, but the court may later renew the 
limitation, if appropriate. WIC 319(j); CRC 
5.649(b), 5.650(g)(1)(A). 

At any time, anyone with an interest in the child 
may ask the court to limit or transfer educational 
decision-making rights by submitting court forms 
JV-180 and JV-535 to the court. See WIC 388, 778. 
Moreover, the child’s attorney, social worker, or 
probation officer can request a hearing for 
appointment of a new educational decision-maker 
using court form JV-539. CRC 5.650(d)(4), (g)(2). 

A legal guardian appointed by a juvenile or 
probate courts has the right to make educational 
decisions unless the court specifically orders 
otherwise. CRC 5.650(e)(2); 34 CFR 300.30(a)(3),
(b)(2); EC 56028(a)(3). 

LEA-Appointed Decision-Makers 

If the court is unable to locate a responsible adult 
for the child and the child either has been 
referred to the LEA for special education or has an 
IEP, the court must refer the child to the LEA for 
appointment of a “surrogate parent.” WIC 
361(a)(4), 726(c)(1); GC 7579.5-7579.6; CRC 
5.650(a)(2)(A)(i), (d); see also WIC 319(j)(3), (5). 
The LEA must make reasonable efforts to appoint 
a surrogate parent within 30 days. GC 7579.5(a). It 
must select a relative caretaker, foster parent, or 
court-appointed special advocate (CASA) if one is 
willing and able to serve. GC 7579.5(b). 

California Foster Youth Education 
Task Force 

Eighth Edition, January 2021 

fact sheet number two 



 

11 

 

When a surrogate parent is appointed, resigns, 
or a LEA terminates the appointment, 
replaces, or appoints another surrogate 
parent, it must use court form JV-536 to tell 
the court, the child’s attorney, and the child’s 
social worker or probation officer about 
appointments and changes. CRC 5.650(d). 

A surrogate parent may represent an 
individual with exceptional needs in matters 
relating to identification, assessment, 
instructional planning and development, 
educational placement, reviewing and revising 
the IEP, and in other matters relating to the 
provision of a free appropriate public 
education to the individual. EC 56050(b). 
Notwithstanding any other provision of law, 
this representation shall include the provision 
of written consent to the IEP including 
nonemergency medical services, mental 
health treatment services, and occupational or 
physical therapy services. EC 56050(b). 

• Court as Educational Decision-Maker

If educational decision-making rights have 
been limited and none of the above options 
apply, the court itself may make educational 
decisions for a dependent child with the input 
of any interested person. WIC 319(j)(3), 
361(a)(4); CRC 5.650(a)(2). Please refer to the 
section below regarding who cannot be 
appointed as an Educational Decision-Maker. 
 

FOSTER PARENTS 

If the juvenile court has limited the right of the 
parent or guardian to make educational 
decisions on behalf of a youth aged 16 or older 
and the youth has been placed in a planned 
permanent living arrangement (described in 
WIC 16501(i)(2)), Education Code section 
56055 authorizes a foster parent to exercise 
parental rights for the duration of the 
parent/foster child relationship in matters 
relating to identification, assessment, 
instructional planning and development, 
educational placement, IEP development, and 
all other matters relating to the provision of a 
free appropriate public education for the 
foster child. Section 56055 authorizes the 
foster parent to consent in writing to the IEP, 
including nonemergency medical services, 
mental health treatment services, and 
occupational or physical therapy. It is 
encouraged that court form JV-535 be used in 
these cases to ensure coordination of services 
and case planning.   

WHO CANNOT BE EDUCATIONAL 
DECISION-MAKER 

• Court-Appointed Decision-Makers 

A person who has a conflict of interest cannot 
be appointed to make educational decisions. A 
conflict can arise from “any interests that might 
restrict or bias” the person’s ability to make 
educational decisions, including but not limited 
to the receipt of compensation or attorney’s 
fees for the provision of services pursuant to 
these sections of the law. A foster parent is not 
deemed to have a conflict of interest solely 
because they receive compensation. WIC 
361(a)(2), 726(c); see also CRC 5.650(c)(2). 
Moreover, under federal special education law, 
when the court appoints an educational 
decision-maker for a foster child with a 
disability, it may not appoint an employee of 
the California Department of Education, the 
LEA, or any other agency that is involved in the 
education or care of the child. 20 USC 
1415(b)(2)(A); 34 CFR 300.519(d)(2). Therefore, 
the social worker, probation officer, or group 
home staff serving the student may not be 
appointed.   

• Surrogate Parents 

As above, a person who has a conflict of 
interest cannot be appointed to make 
educational decisions. A surrogate parent may 
not be employed by the California Department 
of Education, the LEA, or any other agency 
involved in the education or care of the child. 
20 USC 1415(b)(2)(A); 34 CFR 300.519(d)(2); GC 
7579.5(i)-(j). 

RESPONSIBILITIES OF 
EDUCATIONAL DECISION-MAKERS 

In addition to the responsibilities listed above 
specific to court- or LEA-appointed educational 
decision-makers, both types are required to 
meet with the child for whom they are making 
educational decisions, investigate the child’s 
needs and whether they are being met, and, for 
each court review hearing, provide information 
and recommendations concerning the child’s 
educational needs either in person or by 
submitting them in advance to the court or 
social worker. WIC 361(a)(6), 726(c)(2); CRC 
5.650(f)(2)-(4). 

LENGTH OF COURT 
APPOINTMENTS 

With the exception of temporary 
appointments prior to the disposition stage of 
a court case (see above), an appointment to 
make educational decisions lasts until one of 
the following occurs: 

• The youth reaches 18 years of age, or is
attending an institution of postsecondary
education, at which time the youth holds
their own educational rights (e.g., see EC
49061(a), 56041.5; for a definition of
“eligible student,” see 
https://www2.ed.gov/policy/gen/guid/fpc
o/ferpa/index.html), unless the youth 
chooses not to make their own 
educational decisions or has been deemed 
by the court to be incompetent to do so.

• Another adult is appointed to make 
educational decisions.

• The right of the parent or guardian to
make educational decisions is fully
restored.

• A successor guardian or conservator is
appointed.

• The youth is 16 years of age or older and is
placed in a planned permanent living
arrangement, at which time the foster
parent, relative caretaker, or nonrelative
extended family member has the right to
make educational decisions, so long as the
parents’ or guardian’s educational
decision-making rights previously were
limited and the current caregiver is not
specifically prohibited by court order from
making the child’s educational decisions.

WIC 361(a)(1), 726(b); CRC 5.650(g); see also 
EC 56055, CRC 5.534(f)(2), 5.650(a)(1), (b), 
(e)(1). 
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If an appointed ERH resigns from the 
appointment, the ERH must tell the court and 
the child’s attorney and may use the court 
form JV-537 to do so. CRC 5.650(g)(2). 

DEVELOPMENTAL SERVICES 
DECISION-MAKERS 

Much—but not all—of the information in this 
fact sheet about court-appointed educational 
decision-makers for foster children also 
applies to the process for appointing an adult 
to make decisions about services for children 
and for non-minor dependents with 
developmental disabilities, as established by 
SB 368 (2011). See WIC 319(j), 361(a), 726(b)-
(c); CRC 5.502(13), 5.534(f), 5.649-5.651. 
Developmental disabilities include intellectual 
disability, cerebral palsy, epilepsy, autism, and 
other disabling conditions found to be closely 
related to intellectual disability. WIC 4512(a). 
See WIC 4512(b) for a definition and list of 
common services for people with 
developmental disabilities. Such services often 
are provided by or through the California 
Department of Developmental Services and its 
regional center system.  

See https://www.dds.ca.gov/rc/ for more 
information. 
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EARLY CARE AND EDUCATION 
PROGRAMS AND SERVICES  

Early education is recognized as a key to 
children’s later education success and a 
stabilizing force for families. In California, 
Early Care and Education (ECE) is provided 
by a patchwork of public, private non-
profit, and private for-profit ECE service 
providers. State and federally funded 
affordable child care in California is 
administered by the California Department 
of Education’s Early Learning and Support 
Division through contracts with public and 
private agencies and the Department of 
Developmental Services Early Start 
Program. Starting July 1, 2020, all child 
care programs except for state preschool 
will be transferred to and administered by 
the California Department of Social 
Services. 

Eligibility for publicly funded affordable 
child care is based primarily on a family’s 
income and need for care, with more 
specific individual criteria for certain 
programs. Children at risk of abuse and 
neglect or children receiving protective 
services through the county welfare 
department remain a top priority for 
receiving services. Under EC 8263(b), the 
first priority for federal and state 
subsidized child development services are 
given to neglected or abused children who 
receive child protective services or children 
who are at risk of being neglected or 
abused, upon written referral from a legal, 
medical, or social services agency. EC 
8263(b); 5 CCR 18106.  

Consequently, many programs streamline 
enrollment for children receiving child 
welfare services by waiving income 
requirements and making them 
automatically eligible. Families seeking 
child care should contact their local Child 
Care Resource and Referral Agency (R&R) 
for assistance finding child care at 
http://www.cde.ca.gov/sp/cd/re/rragencyl
ist.asp or http://www.rrnetwork.org. R&Rs 
will also assess whether a family is eligible 
for state and federally funded child care 
and whether the family needs to be placed 
on a child care waiting list. 

Early Education Options May Include the 
Following: 

• California Work Opportunity and
Responsibility for Kids (CalWORKs)
Child Care

Families, resource parents, or caregivers who 
currently receive or received CalWORKs cash 
assistance or a diversion payment within the 
past two years are eligible to receive 
assistance paying for child care with a provider 
of their choice, if they are employed or 
participating in county-approved activities. 
Child care is provided for children through age 
12, and up to age 21 for children who have 
exceptional needs or are severely disabled. 

Eligible families are entitled to immediately 
receive child care and not be placed on a 
waiting list, and to receive at least 12 months 
of child care assistance. To qualify, the family, 
resource parent, or caregiver must be 
working, looking for work, getting training, 
going to school, or doing an activity that 
addresses family needs (such as counseling, 
housing search, or medical appointments). 
Families are also eligible for CalWORKs child 
care if they are experiencing homelessness or 
cannot take care of their child due to a 
physical or mental health condition.  

CalWORKs child care payments are in the form 
of a voucher that recipients can use to pay the 
child care provider or center of their choice. 
The local Child Welfare Agency or Alternative 
Payment Program paying for CalWORKs child 
care usually makes the voucher payment 

directly to the person or child care center 
providing child care. EC 8350-8355; WIC 
11323.1-11323.3. 

• Early Head Start and Head Start

Early Head Start and Head Start are federally 
funded programs promoting school readiness 
by enhancing social and cognitive 
development. Early Head Start provides family-
centered services that facilitate child 
development, support parental roles, and 
promote self-sufficiency for children from birth 
to age 3. It also serves pregnant women with 
low incomes. Head Start provides part-day 
preschool programs for children ages 3 to 4, as 
well as educational, social, health, and other 
services, with a particular focus on early 
reading and math skills. Children in foster care 
are automatically eligible and have a priority 
for admission in both programs. To receive 
funding, all new Head Start programs must 
have a plan to meet the needs of children in 
foster care, including transportation. 42 USC 
9831, 9840a. 45 CFR 1302.20-1302.24, 1305.2. 

• State Preschool Programs

State preschool programs offer both part-day 
and full-day services that provide a core class 
curriculum that is developmentally, culturally, 
and linguistically appropriate for children ages 
3 and 4. The program also provides meals and 
snacks to children, parent education, referrals 
to health and social services for families, and 
staff development opportunities to employees. 
The program is administered through local 
educational agencies (LEAs), colleges, 
community-action agencies, and private 
nonprofit agencies. 

• Alternative Payment Programs (APPs)

APPs, funded with state and federal funds, 
offer an array of child care arrangements for 
parents, such as in-home care, family child 
care, and center-based care. The APP helps 
families arrange child care services and makes 
payment for those services directly to the child 
care provider selected by the family or directly 
to the parent. The APP is intended to increase 
parental choice and accommodate the 
individual needs of the family. The program is 
for children through age 12 and children with 
disabilities up to age 21. EC 8201, 8208(i). 
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• Emergency Child Care Bridge Program
for Foster Children and Parenting
Foster Youth (Bridge Program)

Adopted in 2017, the Bridge Program helps 
foster families and parenting foster youth 
access high-quality child care for foster 
children by providing (1) an emergency, time-
limited voucher to help them pay for child care 
for up to 6 months, with an extension to 12 
months, as needed; (2) child care navigation 
support, with navigators helping them to 
immediately access child care and then 
working continuously with them to transition 
or stabilize the children in long-term, high-
quality child care; and (3) training for the child 
care workforce in trauma-responsive best 
practices to better meet the unique needs of 
abused and neglected children. EC 8212(a)(5); 
WIC 11461.6. Foster families and parenting 
foster youth can receive the Bridge Program 
voucher for foster children through age 12, 
and if the child has a disability, they may 
qualify to receive child care vouchers until age 
21. 

EARLY INTERVENTION SERVICES 
ACT – PART C OF IDEA 

To be eligible for federal funding for early 
intervention programs under the Individuals 
with Disabilities Education Act (IDEA, 
reauthorized under the Individuals with 
Disabilities Education Improvement Act of 
2004), states must ensure that appropriate  
early intervention services are available to all 
infants and toddlers with developmental 
delays or at risk of developing such delays who 
are in foster care or in the custody of a child 
welfare agency. 34 CFR 303.1, et. seq.  

In addition, states receiving funding under 
Child Abuse and Prevention Treatment Act 
(CAPTA) must establish procedures to refer 
every child under the age of 3 who has been 
involved in a substantiated case of abuse or 
neglect to early intervention services funded 
under Part C of the IDEA. 42 USC 5106a. 
 

 

California’s Early Start Program 

The California Early Intervention Services Act 
was California’s response to federal 
legislation requiring early intervention 
services. It created the Early Start Program 
designed to ensure that infants and toddlers 

with developmental delays or at risk of 
developing such delays and their families are 
provided with early intervention services in a 
coordinated, family-centered system that is 
available statewide through the state’s 21 
regional centers. Regional centers are non-
profit organizations that contract with the 
Department of Developmental Services to 
provide services under Part C of the IDEA.  GC 
95000 et seq. 

Early Start Eligibility 

The Early Start program serves children under 
the age of 3 years old. To be eligible for 
services, the regional center must conduct a 
developmental evaluation to determine 
eligibility in five developmental domains 
including cognition, physical/motor, 
communication, social/emotional, and 
adaptive behavior, and conduct 
comprehensive multidisciplinary assessments 
to determine the need for services (e.g., 
speech and language assessment, 
occupational therapy assessment, physical 
therapy assessment). The evaluation and 
assessment(s) are also used to establish 
baselines from which to draft “outcomes” 
(i.e., goals) in an eligible child’s Individualized 

Family Service Plan (IFSP). Children can be 
eligible for services under the following 
categories (GC 95014, 95020): 

Category 1: Developmental Delay 

Children qualify for Early Start if they have a 
developmental delay in one or more of the 
following five areas: cognitive development; 
physical and motor development, including 
vision and hearing; communication 
development; social/emotional development; 
or adaptive development. A developmental 
delay is defined as “a significant difference 
between the expected level of development 
for their age and their current level of 
functioning,” and must be determined by a 
qualified evaluator. A difference between 
expected and actual levels of development is 
significant if the child is delayed by 33% in one 
or more developmental areas. GC 95014(a)(1). 

Category 2: Established Risk 

Children may be eligible for Early Start services 
if they have a condition diagnosed by a 
qualified individual that has a high probability 
of resulting in developmental delay. GC 
95014(a)(2). 

Category 3: High Risk 

Children are also eligible for Early Start 
services if they are at high risk of having 
substantial developmental disabilities due to 
biomedical risk factors, such as significant 
prematurity or prenatal substance exposure. 
GC 95014(a)(3). 

Responsibility for Services 

Infants and toddlers who have only hearing, 
vision, or severe orthopedic impairments (or a 
combination of these) are served by LEAs 
through coordination with the Special 
Education Local Plan Area (SELPA). All other 
children qualifying for Early Start will receive 
services through one of California’s regional 
centers. All children and families receiving 
Early Start services will be assigned a service 
coordinator approved by the Department of 
Developmental Services to coordinate the 
services provided. GC 95014(b) and 17 CCR 
52120. 
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Early Start Referrals 

After receiving a referral to Early Start, the 
regional center has 45 days to complete an 
evaluation and assessments, hold a meeting to 
determine eligibility, and develop an 
Individualized Family Service Plan (IFSP). GC 
95020; 17 CCR 52086. 

The Individualized Family Service 
Plan (IFSP) 

The family, service coordinator, and service 
providers must meet at least every six months, 
or more often if necessary, to determine 
whether the child is making progress and 
whether any changes need to be made to the 
IFSP. An IFSP should include: 

1. A statement of the infant’s or toddler’s
present levels of physical development
including vision, hearing, and health 
status, cognitive development,
communication development, social and 
emotional development, and adaptive 
developments;

2. A statement of the family’s concerns,
priorities, and resources related to
meeting the special developmental needs
of the child;

3. A statement of the major outcomes
expected to be achieved for the infant or
toddler and family;

4. The details of the services to be
provided—who will provide them, where,
how often, etc.;

5. The services to be provided including the 
duration, location, and frequency of
services to be provided (e.g., one hour per
week of speech and language therapy
provided in home), and the agency
responsible for providing the identified 
services;

6. The name of the child and family’s service
coordinator;

7. The steps that will be taken to ensure the
child and family receive appropriate
services once the child reaches the age of
3; and 

8. The projected dates for the initiation of
services provided and the anticipated 
duration of those services. GC  95020(d). 

Transition Requirements 

A plan for a smooth and effective transition 
between early education services and the 
services the child may receive after their third 
birthday must be developed for all children 
receiving early intervention services, including 
developing and implementing an 
Individualized Education Program (IEP) if the 
child is eligible for special education. 34 CFR 
303.124. 

Due Process Procedures 

Most SELPAs throughout California utilize a 
conflict resolution support process referred to 
as Alternative Dispute Resolution (ADR). Any 
educational rights holder who believes the LEA 
is not appropriately assessing or serving a child 
may request ADR support from the SELPA. This 
first level of collaborative problem-solving 
preserves relationships, ensures a focus on the 
needs of the child, and supports ongoing 
teamwork focused on the resources available 
for the child. 

If a child’s educational rights holder disagrees 
with the services offered by the IFSP, or if the 
LEA or regional center refuses to evaluate or 
offer services to a child, the educational rights 
holder can file for a due process hearing with 
the Office of Administrative Hearings (OAH). 
OAH Complaints should be filed at: Office of 
Administrative Hearings, Attention: Early Start 
Intervention Section, 2349 Gateway Oaks 
Drive, Suite 200, Sacramento, CA 95833; 
phone (800) 515-2229, fax (916) 376-6318. 

If anyone believes that the agency responsible 
for providing services written in the child’s 
IFSP is not meeting its obligations, they can file 
a complaint with the Department of 
Developmental Services (DDS). DDS 
Complaints should be filed at: Department of 
Developmental Services Office of Human 
Rights, Attention: Early Start Complaint Unit, 
1600 Ninth Street, Room 240, M.S. 2-15, 
Sacramento, CA 95814. 

All complaints and due process hearing 
requests should include: 

1. The name, address, and phone number of
the person filing the complaint;

2. A statement that the regional center or a
service provider receiving funds under Part
C of the Individuals with Disabilities
Education Act has violated a state or

federal law or regulation regarding early 
intervention services; 

3. A statement of facts upon which the 
violation is based;

4. The party responsible; and

5. A description of the voluntary steps taken 
to resolve the complaint (if any).

Once the Department receives a complaint, it 
has 60 days to investigate and issue a written 
decision. 17 CCR 52170-52171. 
An administrative law judge will hear both 
sides and make a decision within 30 days of 
the complaint being filed. 17 CCR 52174. 

Regional Center Transfers 

When a foster child changes home 
placements, their social worker must 
immediately send a Notice of Relocation to 
the child’s sending regional center (the 
regional center where the child received 
services before they changed homes). The 
Notice of Relocation must include the child’s 
name, date of birth, new address, caregiver 
and ERH names and contact information, and 
court of jurisdiction. 

Upon receiving a Notice of Relocation, the 
sending regional center must immediately 
send to the receiving regional center (the 
regional center that will serve the child in their 
new home) a Notice of Transfer and all records 
needed to provide services for the child in the 
new placement, including assessments. The 
Notice of Transfer must include the same 
information as the Notice of Relocation, plus a 
copy of the current IFSP and the contact 
information of the child’s social worker. 

The sending regional center is responsible for 
funding services for the child in their new 
placement until the receiving regional center 
has effectively assumed responsibility over the 
case. Throughout the entire transfer process, 
services must be provided to the child with no 
breaks or delays. To aid in this, the receiving 
regional center must provide information 
about available service providers to the 
sending regional center within 14 days of 
receiving the Notice of Transfer. 

A receiving regional center has effectively 
assumed responsibility when all the following 
occurs: (1) a new service coordinator has been 
assigned to the child’s case; (2) the IFSP from  
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PRESCHOOL SERVICES FOR 
CHILDREN WITH DISABILITIES 

All LEAs are required to provide special education 
services for eligible children with disabilities 
between the ages of 3 and 5 years old. EC 
56001(b) and 56440(c). These services are 
documented in an Individualized Education 
Program (IEP). 

Eligibility 

To be eligible for preschool special education 
services under IDEA Part B, a child must meet one 
of the 13 special education eligibility criteria. 
Additionally, the child must also need specially 
designed instruction and services, and must have 
needs that cannot be met by modifying a regular 
environment in the home or school (or both) 
without ongoing monitoring or support. 
A child is not eligible for special education and 
services if the child does not otherwise meet the 
eligibility criteria and their educational needs are 
primarily due to: 

the sending regional center is adopted or, if 
changes to the sending regional center’s IFSP 
are necessary to meet the child’s needs or 
services are not available in the new location, 
a new or revised IFSP has been developed 
within 30 days of the Notice of Transfer; and 
(3) the child is receiving the services and 
supports in the adopted, new, or revised IFSP.

If the child has been found eligible for Early 
Intervention by the sending regional center  
but does not yet have an IFSP, the receiving 
regional center must also consider the child 
eligible and must develop an initial IFSP within 
30 days of the Notice of Transfer.  
If all services in the child’s IFSP have not 
started in their new location within 30 days of 
the Notice of Transfer, the sending regional 
center must report in writing to the court, 
social worker, and the child’s ERH, regardless 
of which regional center is at fault. The report 
must state what services are being provided to 
the child and the steps being undertaken to 
secure any services identified in the child’s 
IFSP but not yet provided. The sending 
regional center must continue reporting at 30-
day intervals until all services in the child’s 
IFSP have started. 17 CCR 52111; WIC 4643.5; 
Department of Developmental Services, Inter-
Regional Center Transfer Guidelines, Dec. 8, 
1998. 
 

1. Unfamiliarity with the English language;

2. Temporary physical disabilities;

3. Social maladjustment; or

4. Environmental, cultural, or economic
factors.

EC 56441.11(b)-(c). 

Transition Services 

Prior to transitioning a child receiving 
preschool special education services to grade 
school (kindergarten or first grade), an 
appropriate reassessment of the child must be 
conducted by the LEA to determine if the child 
is still in need of special education services. EC 
56445(a). 

For more special education information, 
please refer to the Special Education Fact 
Sheet. 
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INTRODUCTION 

Children in foster care have the same rights as 
all other students in regards to special 
education. Individuals with exceptional needs 
have a right to a free appropriate public 
education (FAPE) in the least restrictive  
environment (LRE).   
 

WHAT IS SPECIAL EDUCATION? 

Special education is specially designed 
instruction and related services to meet the 
unique educational needs of children with 
disabilities. EC 56031. Special education includes 
instruction conducted in the classroom, in the 
home, in hospitals and institutions, and other 
settings, and instruction in physical education. 
EC 56031(a). Special education also includes 
related services, such as the following: 

• Speech-language pathology services 
• Audiological services
• Orientation and mobility services
• Adapted physical education
• Physical and occupational therapy
• Vision services
• Specialized driver training instruction 
• Counseling and guidance services, including

rehabilitation
• Psychological services
• Parent counseling and training
• Health and nursing services
• Social worker services
• Specifically designed vocational education 

and career development
• Recreation services
• Specialized services for low-incidence 

disabilities
• Interpreting services

EC 56363. 

The local educational agency (LEA) in which a 
student resides is generally the LEA responsible 
for providing special education services, unless a 
child’s educational rights holder (ERH) 
determines they will remain in their school of 
origin. When a child remains in their school of 
origin, the district of origin is responsible for 
providing special education services. EC 56030. 
Other LEAs responsible for providing special 
education may include: 
• The Special Education Local Plan Area

(SELPA) that serves the geographic area

where the foster youth has been placed in 
a licensed children’s institution or foster 
family home. EC 56156.4 

• The county office of education if the area
is not served by a SELPA. EC 56156.4. 

• Charter school. EC 47641

• When a foster youth continues to attend 
their school of origin but is placed in a
licensed children’s institution or foster
family home located in another LEA’s
boundaries, the school of origin is
responsible for the daily provision of
services, but the LEA in which the foster
youth currently resides has responsibility
for the provision of FAPE.

• When a foster youth’s ERH determines the 
youth should retain connection to their
school of origin, and the youth is placed for
educational purposes in a nonpublic school
(NPS) pursuant to their IEP, the NPS will
continue to provide for the daily provision 
of educational and other authorized IEP
services to ensure the provision of FAPE
until such time that the student can return 
to the school of origin when a less
restrictive environment becomes
appropriate.

FEDERAL AND CALIFORNIA LAW 

Individuals with Disabilities Education 
Act (IDEA): The Individuals with Disabilities 
Education Act (IDEA), reauthorized under the 
Individuals with Disabilities Education 
Improvement Act of 2004, is the primary 
federal program that authorizes state and 
local aid for special education and related 
services for children with disabilities. 20 USC 
1400 et seq. The IDEA ensures that all 
children with disabilities have access to a 
free appropriate public education (FAPE) that 
emphasizes special education and related 
services designed to meet each student’s 
unique needs. IDEA’s corresponding federal 
regulations are found at 34 CFR Part 300. 

California Law: California special education 
statutes, including the Education Code, 
Government Code, and Welfare and 
Institutions Code are aligned with the IDEA.  
EC5600. 
 

PARENT/EDUCATIONAL RIGHTS 
HOLDER (ERH) 

Parent: For purposes of special education, a
“parent” means any of the following:  

• A biological or adoptive parent of a child

• A foster parent if the authority of the 
biological or adoptive parents to make 
educational decisions on the child’s behalf
specifically has been limited by a court
order, and the youth is 16 years of age or
older and is placed in a planned 
permanent living arrangement

• A guardian generally authorized to act as
the child’s parent or authorized to make 
educational decisions for the child,
including a responsible adult appointed for
the child in accordance with WIC 361 and 
726

• A surrogate parent who has been
appointed pursuant to GC 7579.5 or
7579.6

• A specific person(s) identified by a judicial
decree or order identified to make 
educational decisions on behalf of the 
child (also called an educational rights 
holder or ERH). EC 56028. 

See Fact Sheet on Educational Decision-
Making for Foster Youth for more 
information. 

IDENTIFICATION AND 
ASSESSMENT 

Child Find: LEAs have a duty to actively and 
systematically identify, locate, and assess 
individuals with exceptional needs who may 
be entitled to special education services. 20 
USC 1412(a)(3); EC 56301(a)-(c), 34 CFR 
300.111.

Assessment 

Referral for an assessment for special 
education starts the process. A referral may be 
made by anyone, including an individual’s 
parent or guardian, teacher or other service 
provider, social worker/probation officer, or 
foster parent, consistent with the limitations 
Contained in federal law. EC 56029. 
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When a verbal referral is made, staff of the 
LEA shall offer assistance to the individual 
making a verbal request to ensure the request 
will be received in writing. 5 CCR 3021. All 
referrals to school staff shall be written and 
include (1) a brief reason for the referral and 
(2) documentation of the resources of the 
regular education program that have been 
considered, modified, and when appropriate,
the results of intervention. This
documentation shall not delay the timelines
for completing the assessment plan or
assessment. 5 CCR 3021.

In response to the request for an assessment, 
the LEA may provide: (1) a written refusal to 
assess or (2) an assessment plan. EC 56321 
and 56500.4. If an assessment is to be 
conducted, the parent/ERH shall be given an 
assessment plan within 15 calendar days of 
the referral for assessment, not counting days 
between the student’s regular school sessions 
or terms or days of school vacation in excess 
of five schooldays from the date of receipt of 
the referral, unless the parent agrees in 
writing to an extension. EC 56321. If the child 
demonstrates any evidence that they have a 
disability (e.g., mental health diagnosis or 
failing grades), an LEA likely cannot refuse to 
conduct the assessment because they will 
meet the legal standard of a “suspected 
disability,” which is the low threshold required 
to qualify for an assessment. 

Generally, a child cannot be assessed without 
written consent of a parent/ERH. Exceptions 
may apply if: 

• A child is a ward of the court (in limited 
circumstances) 20 USC 1414(a)(1)(D); or 

• The LEA prevails at a due process hearing.
EC 56321, 56381(f), 56506. 

The parent/ERH has 15 calendar days to 
provide written consent to the proposed 
assessment. EC 56321(c), 56043(b). 

The initial Individualized Education Program 
(IEP) team meeting to determine eligibility 
must be held within 60 calendar days (not 
school days) of receipt of written consent to 
assessment, not including summer vacation or 
school breaks of more than five days. EC 
56344(a), 56043(c). 

When a child with a disability transfers from 
one LEA to another in the same academic 
year, the LEAs must work together to 
complete the assessments within the 60-day 
timeline, unless the ERH agrees in writing to 
give them more time. 20 USC 1414(b)(3)(D); EC 
56320(i). 

A parent/ERH has the right to obtain, at public 
expense, an independent educational 
evaluation (IEE) of the child from qualified 
specialists if the parent disagrees with the 
assessment conducted by the LEA. EC 
56329(b). 

Eligibility for Special Education Services 

Two conditions must be met: 

1. The child has an impairment adversely
affecting educational performance that
requires special education.

2. The impairment fits into one of the 
qualifying categories of disabilities:

• Intellectual Disabilities;
• Hearing Impairment;
• Deafness;
• Speech or Language Impairment;
• Visual Impairment (including 

blindness);
• Deaf-Blind;
• Emotional Disturbance;
• Orthopedic Impairment;

• Autism;
• Traumatic Brain Injury;
• Other Health Impairment;
• Specific Learning Disability; or
• Multiple Disabilities.

20 USC 1401(3); EC 56026. 
A complete reevaluation, followed by a 
triennial IEP meeting, must be conducted 
every three years, or more frequently upon 
request. 20 USC 1414(a)(2)(B), EC 56381 and 
56043(k). 

Age: Students may be eligible for special 
education from birth to age 22. Regional 
centers are required to provide special 
education/early intervention services from 
birth to age 3 (see Early Care and Education 
Fact Sheet). LEAs are required to provide 
special education services for eligible students 
ages 3 to 22, or when the student receives 
their diploma, whichever comes first. 
Generally a student must be found eligible for 

     

THE IEP MEETING 

Individualized Education Program  

An IEP is a written document for each 
individual with exceptional needs that 
describes the student’s present levels of 
academic achievement and functional 
performance, learning goals, school 
placement, and services. EC 56032, 56345, and 
CFR 300.320. The IEP is developed, reviewed, 
and revised by the “IEP team” during “IEP 
meetings.” The IEP document is a contract 
that guarantees what services a student is 
required to receive. 

When the student reaches age 16, the IEP shall 
address postsecondary goals and transition 
services. EC 56341.5(e), 56043(g)(1), 56345.1. 

As appropriate and necessary, the LEA must 
provide opportunities to involve students with 
disabilities in nonacademic and extracurricular 
activities, including athletics, recreational, 
special interest groups/clubs, and 
employment. EC 56345.2. 
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Who Attends? The IEP Team consists of one or 
both parents/ERH, at least one regular 
education teacher of the student, at least one 
special education teacher of the student, an 
LEA representative who is designated to grant 
or refuse any request made by the ERH, an 
individual who can interpret the assessment, 
other individuals with expertise or knowledge 
about the student’s needs invited at the 
discretion of the LEA or ERH (e.g., social 
worker), and when appropriate, the student. 
20 USC   
1414(d)(1)(b); 34 CFR 300.321; EC 56341. 

What’s an IEP Meeting? At the IEP meeting, a 
student’s eligibility for special education 
services under IDEA is determined. If a student 
is found eligible, then an IEP document and 
plan is developed. The written IEP includes 
measurable goals and objectives, 
modifications and accommodations, 
individualized related services, and behavioral 
plans, where necessary. 20 USC 1414(d); EC 
56345; 5 CCR 3040(b). 

The LEA shall schedule the IEP meeting at a 
mutually agreed-upon time and place for LEA 
participants and the parent/ERH. EC 
56341.5(c). If the parent/ERH cannot attend 
the IEP meeting, with their consent the LEA 
shall accommodate the parent/ERH’s 
participation with other methods, such as a 
video or telephone conference call. EC 
56341.5(g). 

A parent/ERH has the right to audio or 
electronically record an IEP meeting with 24-
hour notice to the LEA. EC 56321.5, 
56341.1(g). A deaf or non-English-speaking 
parent/ERH has a right to request an 
interpreter to ensure that they understand the 
IEP team discussion. EC 56341.5(i). 

To Agree or Disagree? If the parent/ERH needs 
time to think over or disagrees with part of an 
IEP plan, they do not have to sign the 
document at the IEP meeting. Parents have 
the right to withhold consent to the IEP 
document in part or in its entirety. Any part of 
the IEP document to which the parent/ERH 
does not consent cannot be implemented, and 
may become the basis for a due process fair 
hearing or other dispute resolution option 
(e.g., a SELPA or LEA-level Alternative Dispute 
Resolution process). Any part of the IEP that is 
agreed to should be clearly written on the 
document. The child’s ERH must sign the IEP 
document before any services can begin. 20 
USC 1414; EC 56346.  
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A student’s IEP must be reviewed at least once 
annually, or more frequently upon request by 
the ERH or school. 20 USC 1414(d)(4); EC 
56341.1, 56343, 56043. If a parent requests an 
IEP meeting outside of the annual review, the 
LEA has 30 calendar days to hold the IEP 
meeting. EC 56343.5. 

When a student who has an IEP is transferred 
from LEA to LEA within the state, the new LEA 
shall provide “comparable” services to the 
existing IEP for the initial 30 days of 
enrollment. At that time, the LEA shall adopt 
the previous IEP or must present a new offer 
of FAPE for the parent/ERH’s consent. EC 
56325. 

PLACEMENT AND SERVICES 

Least Restrictive Environment  

FAPE must be provided in the Least Restrictive 
Environment (LRE). Children with disabilities are 
to receive an education to the maximum extent 
appropriate with non-disabled peers and are 
not to be removed from regular classes unless, 
even with supplemental aids and services, 
education in regular classes cannot be achieved 
satisfactorily. 20 USC 1412(a)(5)(A); EC 56040.1. 

In California, to determine whether a 
placement represents the LRE for a particular 
student, the Ninth Circuit Court of Appeals 
stated a four-factor balancing test, in which the 
court considers: (1) the educational benefits of 
placement full-time in a regular class; (2) the 
non-academic benefits of such placement; (3) 
the effect the student has on the teacher and 
children in the regular class; and (4) the costs of 
mainstreaming the student. Sacramento City 
Unified Sch. Dist., Bd. of Educ. v. Rachel H. by & 
Through Holland, 14 F.3d 1398, 1404 (9th Cir. 
Cal. Jan. 24, 1994). 

Continuum of Options 

The spectrum of placement options moves from 
least restrictive to most restrictive: 

• Least restrictive placements include full
inclusion and mainstreaming with 
specifically designed instruction and/or
related support.

• More restrictive placements may include a
specialized setting and related supports.

• Most restrictive placements may include a
non-public day program, residential
placement, a home hospital program, or
services provided in a one-on-one 
structure.

Nonpublic Schools 

A nonpublic school (NPS) is a private, 
nonsectarian school that enrolls individuals 
with exceptional needs pursuant to an 
Individualized Education Program (IEP). The 
school must be certified by the Department of 
Education and meet certain standards set by 
the Superintendent and Board of Education. 
EC 56034. All nonpublic schools must prepare 
a School Accountability Report Card (SARC) in 
the same manner as public schools and 
include all the same data. EC 56366(a)(9). A 
list of nonpublic schools can be found on the 
California Department of Education’s website 
at https://www.cde.ca.gov/sp/se/ds/. 
Nonpublic schools are held to the same 
standards as public schools, including teacher 
credentials and access to standards-based 
curriculum, extracurricular activities, and 
support services. EC 56366.10. They are also 
held to a high accountability standard through 
regular reports and visits. EC 56366, 56366.1. 

A student shall not be placed in an NPS unless 
the severity of the disability is such that 
education in a regular class with 
accommodations and modifications cannot be 
achieved satisfactorily. EC 56040.1. The 
student in foster care must have an IEP which 
requires such placement as the LRE and the 
student’s ERH must agree to this placement 
prior to placement in an NPS. EC 56342.1, 
56320. 

When a student is placed in a licensed 
children’s institution (LCI) or Short-Term 
Residential Therapeutic Program (STRTP) with 
an on-grounds NPS, the student may attend 
the on-grounds school only if the IEP team has 
determined that there is no appropriate public 
program in the community, the on-grounds 
program is appropriate and can implement the 
student’s IEP, and the ERH has consented to 
the placement through the IEP process.  
2 CCR 60510(c)(2). 

At least annually, the LEA must consider 
whether or not the needs of the student 
continue to be best met at the NPS and 
whether changes to the IEP are necessary, 

https://www.cde.ca.gov/sp/se/ds/


20 

  

fact sheet number four 

Special Education (continued) 
including whether the student may be 
transitioned to a public school setting. EC 
56366(a)(2)(B)(ii). An LCI or STRTP cannot 
require that a student be identified as an 
individual with exceptional needs or have an 
IEP as a condition of residential placement or 
admission. EC 56155.7. 

If the student does have an IEP, the LCI cannot 
require attendance at an NPS owned or 
operated by an agency associated with the 
institution. Those services may only be 
provided if the LEA determines that appropriate 
public alternative educational programs are not 
available and the student’s ERH agrees to NPS 
placement in the IEP process. An LCI or STRTP 
cannot refer a student to or place a student in 
an NPS. EC 56366.9. 

An LCI or NPS may not require as a condition of 
placement that educational authority for a 
student be designated to that institution, 
school, or agency, allowing it to represent the 
interests of the child for educational and 
related services. An LCI cannot hold educational 
rights for a youth because it would represent a 
conflict of interest. EC 48854. 

School-Based Mental Health Services 
(SBMH) 

IDEA requires that schools provide the services 
necessary for a child to access and benefit from 
their education. School-based mental health 
services are provided to those students whose 
social and emotional functioning interferes with 
progress towards individual goals. In such 
cases, the IEP team may address the social and 
emotionally based needs by providing:  

• Assessment of mental health needs,
including interpretation of assessments and 
integration of information in service 
planning;

• Consultation with IEP team providers,
student, family, and other staff to develop 
an appropriate program to serve the youth;

• Positive behavior intervention, including
appropriate behavioral support;

• Assessment for and administration and 
management of medications; and 

• Specialized placements such as Day
Treatment, Nonpublic or STRTP placement.

This list is not exhaustive. 34 CFR 300.34(a), 
(c)(2), (c)(8), (c)(10), (c)(14), 300.104; EC 
56363(a), (b)(9), (b)(10), (b)(11), (b)(13). 

Counseling services are provided by qualified 
social workers, psychologists, school 
counselors, or other qualified personnel and 
may include therapeutic counseling when a 
student requires it. 34 CFR 300.34(c)(2). 

Some schools call these services other names 
like “educationally related mental health 
services.” Regardless of what an LEA calls 
SBMH, they should understand what is being 
asked for if requesting SBMH services for 
youth. 

Functional Behavioral Assessment (FBA) 

A functional behavioral assessment (FBA) is an  
assessment of a student’s maladaptive 
behavior. The assessment may include 
extensive observation of the student and an 
in-depth analysis of the student’s environment 
and past history. The goal is to determine 
what triggers the maladaptive behavior, what 
enables the behavior, and to learn how to best 
redirect, adapt, or change the behavior 
through the use of positive intervention 
strategies. Prior to conducting a functional 
behavioral assessment, the LEA must obtain 
consent from the person who holds 
educational rights. 20 USC 1414(a); EC 56506. 

Basic Concepts 

Who Conducts the FBA? Functional behavioral 
assessments should be conducted by trained 
and knowledgeable staff. EC 56320(b), 56525. 

What Is a Behavioral Intervention Plan (BIP)? 
A behavioral intervention plan (BIP) is a plan 
that may be developed when the behavior of a 
student with a disability impedes their 
learning, or the learning of others, and the 
student’s IEP team then considers the use of 
positive behavioral supports and other 
strategies consistent with 20 USC 1414(d) to 
address the student’s behavior. EC 56520 et 
seq. 

What Interventions Are Appropriate? 
Interventions are to be positive in nature. 
Behavioral interventions do not include 
procedures that cause pain or trauma. 
Behavioral interventions respect the 
individual’s human dignity and personal 

privacy. Such interventions shall ensure the 
individual’s physical freedom, social 
interaction, and individual choice. EC 56520. 

FBA and BIP Procedures 

When Must the LEA Conduct a FBA and 
Develop a BIP? The LEA must conduct a FBA 
and develop a BIP when one of the following 
occurs: 

• When the IEP team determines a behavior
that violates a code of student conduct
(i.e., school rule) is a manifestation of the 
child’s disability pursuant to 20 USC
1415(k)(1)(E) & (F). 

• When a student is removed from their
current placement as a result of (a)
weapon possession; (b) illegal drug
possession/use; or (c) infliction of serious
bodily injury, regardless of whether the 
behavior was a manifestation of the
child’s disability, so that the behavior does
not recur. 20 USC 1415(k)(1)(D)(ii), 34 CFR
300.530.

• When the student is removed from their 
placement for more than 10 consecutive 
school days (i.e., suspension or expulsion),
whether or not the behavior is determined 
to be related to their disability. 20 USC
1415(k)(1)(D)(ii). 
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If the IEP team determines a behavior that 
violates a code of student conduct is a 
manifestation of the child’s disability and that 
the child already has a BIP, the IEP team must 
review the BIP and modify it, as necessary, to 
address the behavior. 20 USC 1415(k)(1)(F). 

What Happens if There Is a Behavioral 
Emergency? Emergency interventions may only 
be used to control unpredictable, spontaneous 
behavior that poses clear and present danger of 
serious physical harm to the individual with 
exceptional needs or others that cannot be 
immediately prevented by a less restrictive 
response. The intervention shall not be used as 
a substitute for the systemic BIP that is designed 
to address the target behavior. EC 56521.1. 

Emergency interventions may not include (1) 
locked seclusion (unless it is in a facility 
otherwise licensed or permitted by state law to 
use a locked room); (2) employment of a device, 
material, or object that simultaneously 
immobilizes all four extremities (except that 
prone containment may be used as an 
emergency intervention by staff trained in such 
procedures); or (3) force that exceeds that 
which is necessary under the circumstances. EC 
56521.1. 

Whenever an emergency intervention is used, 
the LEA must (1) notify the parent (and 
residential care provider or foster parent, if 
appropriate) within one day; (2) immediately 
forward a Behavioral Emergency Report to the 
student’s file and designated administrator; (3) 
schedule an IEP meeting within two days for any 
student without a current behavioral 
intervention plan to determine the necessity for 
a functional behavioral assessment and an 
interim behavioral intervention plan; and (4) 
schedule an IEP meeting to consider BIP 
modification, if the student already has a BIP 
and the incident involves a previously unseen 
behavior or the previously designed plan is 
ineffective. EC 56521.1. 

PROCEDURAL RIGHTS / 
DISAGREEMENTS WITH SCHOOLS 

Alternative Dispute Resolution (ADR) is an 
informal method of settling disagreements that 
may arise in an IEP meeting or with the special 
education process in many LEAs. ADR provides 
specific options to support open 
communication, promote understanding, and 
reach agreements that support the student and 
strengthen relationships. ADR is designed to 
meet the interests of the parties involved that  

results in a mutually agreeable outcome, 
rather than a decision made solely by a third 
party, hearing officer, or judge. 

As noted above, if a parent/ERH disagrees 
with the IEP assessment conducted by the LEA, 
the parent/ERH has the right to obtain, at 
public expense, an independent educational 
evaluation of the child from qualified 
specialists. EC 56329(b). 

Compliance Complaint 

A parent/ERH may file a compliance complaint 
with the California Department of Education 
when the parent/ERH feels that the LEA has 
violated its duty under a student’s IEP or 
special education laws. Anyone may file a 
compliance complaint (the individual does not 
have to hold educational rights for the child).  
5 CCR 4650; 5 CCR 4600; EC 56500.2. 

Due Process 

A parent/ERH may file for a due process 
hearing if they are in disagreement with the 
LEA regarding: 

• Implementation of the child’s IEP;
• The student’s eligibility for special

education;
• Assessments of the student;
• Educational placement of the student; or
• Changes made to the child’s IEP without

the parent/ERH’s approval.

The parent/ERH may file a written complaint 
with the Office of Administrative Hearings 
(OAH), Special Education Unit. A copy of the 
complaint is served on the LEA. After a 
complaint is filed, the LEA has 10 days to 
provide a written response. EC 56502. 

Stay Put Provision 

If the parent/ERH files for a due process 
hearing, the student must generally remain in 
their current placement with services listed in 
the last agreed upon IEP until the 
disagreement is resolved. This is known as 
“stay put.” 20 USC 1415(j); 34 CFR 300.518; EC 
56505(d). 

Resolution Session 

Within 15 days of the request for due process, 
the LEA must offer a resolution session 
between the parent/ERH and an LEA 

representative who has authority to bind the 
LEA to a resolution unless both parties agree to 
waive the resolution session. The LEA   
cannot bring an attorney to the resolution 
session unless the parent/ERH brings an 
attorney. If the session leads to resolution, the 
parties sign a binding agreement that can be 
voided within three days of signing. If the 
parties do not reach a resolution, the next step 
is mediation. EC 56501.5. 

Mediation 

After filing for due process, the parent/ERH has 
the option to mediate the dispute with the LEA. 
During the time of this mediation process, the 
student is generally entitled to remain in their 
current school placement. An attorney may 
represent any of the parties at the mediation. 
Mediation is voluntary. If the parent/ERH 
proceeds to a mediation with the LEA, OAH will 
provide a neutral mediator. All discussions are 
confidential. If no agreement is reached, the 
parties proceed to hearing. 20 USC 1415e; 34 
CFR 300.506, EC 56501(b)(1)-(2); EC 56503. 

Due Process Hearing 

At least five days prior to the hearing, the 
parent/ERH and the LEA must provide OAH and 
each other with copies of the following: 

• All documents expected to be introduced 
at the hearing; and 

• A list of all witnesses and their general area
of testimony that the parties intend to
present at hearing. EC 56505(e).

The due process hearing should be conducted 
at a time and place reasonably convenient to 
the parent/ERH and the student. EC 56505(b). 
An impartial hearing officer from OAH should 
conduct the hearing. 20 USC 1415(f)(3); 34 CFR 
300.511(c); EC 56501(b)(4); EC 56505(c). 

At the hearing, both parties have the right to 
make oral arguments; present evidence and 
confront, cross-examine, and compel the 
attendance of witnesses; have a written or 
electronic verbatim record of the hearing; and 
receive a written or electronic decision from 
the hearing officer. EC 56505. 

Examples of Due Process Remedies 

• Compensatory education: an equitable 
remedy to make up for education lost due 
to the LEA’s violation of FAPE.
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• Tuition reimbursement: parents/ERHs who
remove their children to private school may
be entitled to reimbursement if they prevail
at a due process hearing.

Further evaluations or independent educational 
evaluations (IEEs). 

• Additional services or an increase in 
existing services.

• Changes in placement.

• Attorneys’ fees. 20 USC 1415(i)(3).

OTHER RELEVANT LAWS AND 
POLICIES 

Student Study Team (SST): An SST is a 
function of general education, not special 
education, and is governed by LEA policy 
rather than federal or state law. Schools 
cannot require parents to have an SST prior to 
an IEP or referral for special education 
assessment. Students struggling in school may 
be referred to an SST. An SST can be the first 
step towards determining whether a student 
needs special education services but cannot 
be required. Once an assessment request is 
made, the LEA must respond in writing within 
15 calendar days. EC 56321. 

Section 504 of the Rehabilitation Act of 1973 
provides services to students who have a 
physical or mental impairment that 
substantially impairs a major life activity, 
including learning. 34 CFR 104.3(j). Examples 
of disabilities that may require 
accommodations and supports in the general 
education program are asthma, diabetes, ADD, 
ADHD, and mental health disorders such as 
anxiety, depression or PTSD. If the student 
qualifies, the LEA must prepare a plan that 
outlines special services, accommodations, 
and modifications that will be implemented to 
assist the student. Students who qualify under 
IDEA generally qualify for protections under 
504, but there are some students who only 
qualify for 504. 
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SIMILARITIES AND DIFFERENCES 
BETWEEN 504 AND IDEA: 

Generally, Section 504 covers a broader group 
of students than IDEA.  Both a 504 plan and an 
IEP under IDEA require LEAs to provide 
students with disabilities with FAPE, however 
there are fewer procedural safeguards under 
Section 504 plans.  While an IEP under IDEA is 
governed by an extensive body of state and 
federal laws and regulations, each LEA will 
have its own Section 504 policy.   
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INTRODUCTION 

Suspensions and expulsions are two types of 
school discipline. Both are governed by EC 
48900-48927. A suspension is a short-term 
removal from school. EC 48925(d). An expulsion 
is a longer-term removal from an entire school 
district. EC 48925(b). 

In order to lawfully suspend or expel a student, 
the student’s school district must prove that the 
student committed an act that is both prohibited 
by the education code and related to school 
activities or school attendance. EC 48900(s). 

School Attendance Review Boards 

EC 48320 enhances the enforcement of 
compulsory education laws and diverts students 
with school attendance or behavior problems 
from the juvenile justice system until all available 
resources have been exhausted. EC Section 
48321 provides several organizational structures 
for School Attendance Review Boards (SARBs) at 
the local and county level to create a safety net 
for students with persistent attendance or 
behavior problems. Although the goal of SARBs is 
to keep students in school and provide them 
with a meaningful educational experience, SARBs 
do have the power, when necessary, to refer 
students and their parents or guardians to court. 
See http://www.cde.ca.gov/ls/ai/sb/ 

Prohibited Acts 

The descriptions of prohibited acts appear in EC 
48900, 48900.2-48900.4, and 48900.7.  For 
example, prohibited acts include but are not 
limited to possession of a weapon, possession of 
drugs or alcohol, and fighting.  Students can be 
suspended or expelled for many acts, but they 
should not be suspended or expelled for being 
truant, tardy, or absent from school activities. EC 
48900(w). 

Connection to School 

The act must be related to school activities or 
school attendance in any school district. 
“Related” includes but is not limited to acts 
committed on school grounds, while going to or 
coming from school, during the lunch period (on 
or off campus), and during or while going to or 
coming from a school-sponsored activity. EC 
48900(s). 

ALTERNATIVES TO DISCIPLINE 

While school districts have long had discretion 
to use alternatives to suspension and 
expulsion, the California legislature, through 
AB 1729 (2012), recognized the considerable 
damage done by the overuse of suspension 
and expulsion, including lower academic 
achievement, lower graduation rates, worse 
overall school climates, and disproportionate 
impact on certain vulnerable student 
populations; emphasized the need for 
effective interventions for problematic 
student behavior; and clarified the wide scope 
of discretion school officials have to use school 
discipline practices other than suspension and 
expulsion. 

Alternatives to suspension and expulsion 
should be age-appropriate and “designed to 
address and correct the student’s specific 
misbehavior.” EC 48900(v). Other means of 
correcting inappropriate student behavior can 
include meetings, case management, 
counseling, assessments, positive behavior 
supports, community service, and a variety of 
programs, such as those that address pro-
social behavior, anger management, or 
restorative justice. See EC 48900.5(b) for a full 
list of recognized alternatives to traditional 
school discipline. 

For most offenses, alternatives are required to 
have been tried and found not to have 
corrected a student’s misbehavior before the 
student can be suspended. EC 48900.5(a). 

SUSPENSIONS 

Suspension Procedures 

A suspension must be preceded by an informal 

conference unless an “emergency situation” 
exists. At the conference, the student must be 
informed of the reason for the disciplinary 
action and the evidence against them, and be 
given a chance to present their version and 
evidence in their defense. EC 48911(b)-(c). An 
“emergency situation” means a school 
administrator has determined that there is “a 
clear and present danger to the life, safety, or 
health of students or school personnel.” In this 
situation, the student may be suspended 
without a pre-suspension conference but must 
be notified of the right to return to school for 
a conference to be held within two school 
days. If the student is unable to attend a 
conference within two school days, the 
conference must be held as soon as the 
student is able to return. EC 48911(c). 

At the time of a suspension, the school must 
make a reasonable effort to contact the 
student’s educational rights holder (ERH) by 
phone or in person (see the Educational 
Decision-Making for Foster Youth Fact Sheet). 
EC 48911(d). In addition, the ERH must be 
given written notice of the suspension (EC 
48911(d)) and may request a meeting with 
school officials to discuss the cause and 
duration of the suspension, the applicable 
school policies, and other pertinent matters. 
EC 48914. 

Although a school can request that an ERH 
attend a conference to discuss the student’s 
behavior, the school is prohibited from 
penalizing the student (including by delaying 
reinstatement in school) for the ERH’s failure 
to attend. EC 48911(f). 

Limits on Suspensions 

Schools generally are required to try other 
means of correcting a student’s behavior 
before imposing a suspension. Effective July 1, 
2020, students in grades K-8 may not be 
issued an out-of-school suspension for 
"disruption" and/or "defiance." Furthermore, 
no student in grades K-12 may be expelled on 
the basis of "defiance" or "disruption." SB 419 
(2019); EC 48900(k). 

Since January 2013, it is no longer lawful for a 
student to be suspended for a first offense on 
the grounds that the student’s presence at 
school “causes a danger to property or 
threatens to disrupt the instructional process.” 
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AB 1729 (2012).  However, a student can be 
suspended for a first offense if a school 
administrator determines that the student’s 
presence at school “causes danger to persons.” EC 
48900.5(a).  

A student can also be suspended for a first offense 
for certain prohibited acts, such as:  

• Caused or threatened physical injury to
another person, or willfully used force or
violence upon another person except in self-
defense;

• Possessed, sold, or otherwise furnished a
firearm, knife, explosive or other dangerous
object; 

• Unlawfully possessed, used, sold, or otherwise
furnished or been under the influence of a
controlled substance;

• Unlawfully offered, arranged, or negotiated to
sell a controlled substance; or

• Committed or attempted to commit robbery
or extortion.

EC 48900.5(a), 48900(a)-(e).  

If a suspension is imposed, it should not, with few 
exceptions, exceed 5 consecutive school days or 20 
days per school year. EC 48911(a), 48903. 

Exceptions 

A student may be suspended up to 30 total days in 
a school year if they are enrolled in or transfer to 
another school for disciplinary reasons. EC 48903. 

A student who has been recommended for 
expulsion may be suspended through the time the 
school board makes its decision on the expulsion. 
Prior to extending the suspension, the school must 
hold a meeting to which the student and their ERH 
have been invited and must determine that the 
student’s presence at school or in an alternative 
school placement “would cause a danger to 
persons or property or a threat of disrupting the 
instructional process.” If the youth is a foster or 
probation student, the school district also must 
invite the child’s attorney and an appropriate 
representative of the county placing agency to this 
meeting. Any decision to extend a suspension in 
this way must be in writing. EC 48911(g). 

School Work Missed During Suspension 

A student may be required to complete 
assignments and tests missed during the 
suspension. EC 48913. School work should be 
requested from the school for the student to 
complete while out of school on suspension. 

Effective January 1, 2020, upon the request of 
the student, parent/guardian or ERH, a 
teacher must provide any student in grades 1-
12, who has been suspended from school for 
two or more schooldays, the homework that 
they would otherwise have been assigned. 

If a homework assignment that is requested 
and turned in to the teacher by the due date 
or when the student returns from suspension, 
whichever is later, is not graded before the 
end of the academic term, that assignment 
cannot be included in the student’s overall 
grade in the class. AB 982 (2019); EC 47606.2, 
EC 48913.5. 

Supervised Suspension Classroom 

Some suspensions may be served in a 
supervised suspension classroom rather than 
off school grounds. The classroom or school 
must promote completion of school work and 
tests the student misses during the suspension 
and make appropriate counseling services 
available. The school must notify the student’s 
ERH at the time it assigns the student to the 
suspension classroom. The notice must be in 
writing if the student will be in the suspension 
classroom for longer than one class period. EC 
48911.1. In most cases, supervised 
suspension, like out-of-school suspension, 
should be used only when other  
means of correction fail to bring about proper 
conduct. EC 48900.5(a). 

EXPULSIONS 

Discretion Not to Expel 

For most acts that violate the education 
code, school officials have discretion to not 
recommend expulsion, and the governing 
board has discretion to not expel. They can 
decide that expulsion would be 
inappropriate under the circumstances. EC 
48915(a)-(b), (e). School officials should 
determine whether they are 
recommending expulsion “as quickly as 
possible” so that a student does not lose 
instructional time. EC 48915(a)(2). 

Mandatory Recommended Expulsions 

The law requires recommendation for 
expulsion for a small category of acts. 
Those acts are firearm offenses (but not 
possession of an imitation firearm), 
brandishing a knife at another person, 
selling controlled substances, committing 
or attempting to commit sexual assault or 
battery, and possessing an explosive. EC 
48915(c)-(d). 

Expulsion Procedures 

A student who is recommended for 
expulsion has due process rights. They 
include: 

• The right to a hearing held within 30
school days of the date a school official
determined the student committed the
act, unless the student makes a written 
request to postpone the hearing. The
student has a right to at least one 30-
day postponement and can ask for
more. EC 48918(a). 

• The right to receive written notice of
the hearing at least 10 calendar days
before the hearing. The notice must
include the date and place of the 
hearing, a statement of the specific
facts and charges that are the basis for
the expulsion recommendation, a copy
of the district’s disciplinary rules, and a
list of the student’s and ERH’s rights. EC
48918(b). If the student is a foster or
probation student and the decision to
recommend expulsion is a
discretionary act, the school district
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both of the following: 

 Other means of correction are not
feasible or repeatedly have failed to bring
about proper conduct.

 Due to the nature of the act, the student’s
presence causes a continuing danger to the
physical safety of the student or others. EC
48915(a)-(e), 48918. 

Appeals 

If a governing board orders expulsion, the student 
has up to 30 days from the date of the expulsion 
decision to appeal to the county board of 
education. EC 48919. There are limited grounds for 
appeal (e.g., whether the hearing was fair, whether 
relevant evidence could not be produced or was 
excluded improperly) and many rules that must be 
followed in the appeals process. EC 48919-23. 
There are no other administrative appeals above 
the county board of education level. EC 48924. Any 
further appeal must be pursued in court. 

Education During Expulsion 

The school district must ensure that an educational 
program is provided to an expelled student for the 
entire period of the expulsion. EC 48916.1, 
48915(f). The written expulsion decision must 
specify the alternative educational placement. EC 
48918(j)(2). 

Rehabilitation Plan 

At the time of expulsion, the governing board also 
must recommend a rehabilitation plan, which will 
be considered when the student applies for 
readmission to the district. The plan may include 
recommendations for improved academic 
performance, tutoring, special education 
assessments, job training, counseling, employment, 
community service, and other rehabilitative 
programs. EC 48916(b).  

For expulsions related to controlled substances or 
alcohol, the school board may require, with 
parent/ERH consent, enrollment in a drug 
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School Discipline (continued) 
also must provide the hearing notice to the 
student’s attorney and an appropriate 
representative of the county placing agency 
at least 10 calendar days before the date of 
the hearing. EC 48918.1(a)(1). 

• The right to bring a lawyer or other
advocate to the hearing. EC 48918(b)(5). 

• The right to receive copies of the
documents that will be used at the 
hearing, to question all witnesses and 
evidence at the hearing, and to bring their
own witnesses and evidence to the 
hearing. EC 48918(b)(5). 

• The right to ask the governing board to
subpoena witnesses. EC 48918(i).

• The right to receive the governing board’s
written decision on the expulsion
recommendation within 10 school days of
the hearing or, in some situations, within 
40 school days of the beginning of the 
suspension for the incident in question. EC
48918(a), (j). 

• If expelled, (1) the right to receive notice
of the right to appeal, and (2) the right to
be educated while expelled. EC 48918(j).

In addition, for mandatory recommended 
expulsions involving foster and probation 
students, the school district may—but is not 
required to—provide written notice of the 
hearing to the student’s attorney and county 
placing agency representative at least 10 
calendar days before the date of the hearing. 
EC 48918.1(a)(2). 

Necessary Findings 

Generally, in order to expel a student, a 
governing board must do the following things: 

• Ensure that the student’s due process
rights, including timelines and 
procedures, were not violated.

• Find that the student committed a
prohibited act that was related to school
activities or school attendance.

• Except in the case of mandatory
recommended expulsions, find one or

rehabilitation program. EC 48916.5. 

Readmission After Expulsion 

An expulsion order remains in effect until the 
school district orders readmission. The date 
when a student must be considered for 
readmission to the district must be set by the 
governing board at the time of the expulsion 
decision. The date must be no later than: 

• For mandatory expulsions, one year from
the date of the expulsion.

• For non-mandatory expulsions, the last
day of the semester following the
semester in which the expulsion 
occurred.

• For non-mandatory expulsions during
summer sessions or intersessions of
year-round programs, the last day of the 
semester following the summer session 
or intersession in which the expulsion 
occurred.

The governing board may set a date earlier 
than these maximum time periods. EC 
48916(a). 

A student should follow the district’s rules and 
procedures for requesting readmission, which 
should be provided at the time of the 
expulsion decision. After the process is 
completed, the governing board must readmit 
the student unless it finds that the student 
either failed to complete the rehabilitation 
plan or “continues to pose a danger to campus 
safety or to other pupils or employees of the 
school district.” EC 48916(c). 

If readmission is denied, the governing board 
must provide written notice of the reason(s) 
for the denial and offer the student an 
educational program. EC 48916(d)-(e). 

Enrollment in Another District 

A student may apply for enrollment in another 
school district during the period of expulsion. 
An expelled student must disclose the ongoing 
expulsion at the time of enrollment. Certain 
procedures must be followed, including a 
hearing to determine whether the student 
poses a danger to students or staff of the new 
district. Enrollment is not guaranteed, and any 
enrollment that is permitted may be limited to 
certain types of educational programs or 
dependent on specified conditions. EC 
48915.1-.2. 
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INVOLUNTARY TRANSFERS

In some situations, a student may be transferred 
against the wishes of their ERH to the school 
district’s continuation school or community day 
school for reasons that may or may not be 
related to school discipline. Specific procedures 
for and rights related to involuntary transfers 
must appear in the school district’s written 
policies. EC 48432.5, 48662. 

Involuntary Transfer to Continuation 
Schools 

A school district may transfer a student who is 
at least 16 years old to its continuation school 
for certain prohibited acts or for habitual 
truancy or attendance problems. Prior to the 
transfer, the student and their ERH are entitled 
to written notice and a hearing to discuss the 
reason(s) for the proposed transfer and to 
present and question relevant evidence and 
witnesses. None of the people involved in the 
final involuntary transfer decision shall be staff 
of the school where the student is enrolled. A 
student should not be transferred involuntarily 
unless other means have been tried and have 
failed to improve the student’s conduct or 
unless the student committed a prohibited act 
and their “presence causes a danger to persons 
or property or threatens to disrupt the 
instructional process.” A final transfer decision 
must be in writing and may be subject to 
periodic review. A transfer generally should not 
extend past the semester following the 
semester in which the act(s) leading directly to 
the transfer occurred. EC 48432.5. 

Voluntary Transfers to Continuation 
Schools 

Different laws, policies, and procedures apply to 
voluntary, as opposed to involuntary, transfers 
to continuation schools, including the 
requirement that the decision to voluntarily 
transfer a student must be in their best 
educational interest as determined by their ERH 
and that voluntary transfers not be used as an 
alternative to expulsion unless alternative 
means of correction have been attempted 
pursuant to EC 48900.5 and 48432.3. 

Transfer to Community Day Schools 

A school district may transfer a student to its 
community day school if the student has been 
expelled, has been referred for probation under 
the California Welfare & Institutions Code, or 
has been referred to the community  

SCHOOL DISCIPLINE NOTICES FOR 
FOSTER CHILDREN 

The school discipline-related notices and 
invitations that a school district provides to a 
foster or probation student’s attorney and an 
appropriate representative of the county 
placing agency (see the Special Education Fact 
Sheet) may be provided by the district’s 
educational liaison for foster children, if so 
designated by the district’s superintendent. EC 
48853.5(d). If so designated, the educational 
liaison shall provide notifications of the 
following: 

• Pending expulsion proceedings if
the decision to recommend 
expulsion is a discretionary act;

• Pending proceedings to extend a
suspension until an expulsion 
decision is rendered if the decision 
to recommend expulsion is a
discretionary act; and

• If the foster child is an individual
with exceptional needs, pending
manifestation determinations if the 
school district has proposed a
change of placement due to an act
for which the decision to
recommend expulsion is at the 
discretion of the principal or the
district superintendent. EC
48853.5(d). 

To facilitate communication between school 
districts and foster children’s attorneys, the 
attorneys (or their law firm or organization) 
must provide their contact information at least 
once a year to the educational liaisons of each 
local educational agency (LEA) serving their 
clients in the county of court jurisdiction. 

In addition, a foster child’s caregiver or ERH 
may provide the attorney’s contact 
information to the LEA. WIC 317(e)(4). 

DISCIPLINE RECORDS 

A student’s ERH has a right to add to the 
student’s school record a written statement or 
response to any disciplinary action that 
appears in the student’s file. EC 49072. 
 

Suspended Expulsions 

A governing board can decide to expel a 
student, but suspend enforcement of the 
expulsion order. A “suspended expulsion” is an 
actual expulsion that puts a student on 
probationary status and allows them to enroll 
in an educational program deemed 
appropriate by the school board to 
rehabilitate the student. EC 48917(a), (c). If 
the student violates any behavioral rules 
during the probationary period, the school 
board can revoke the suspension and expel 
the student under the terms of the original 
expulsion order. EC 48917(d). 

If the student satisfactorily completes the 
rehabilitation program, they must be 
reinstated in a district school, and the 
governing board may order the expulsion 
records to be expunged. EC 48917(e). 

A governing board’s decision to suspend 
enforcement of an expulsion order does not 
affect the timeline for appealing the expulsion 
to the county board of education. If a student 
wishes to appeal the expulsion, they must do 
so within 30 days of the expulsion decision 
regardless of whether the expulsion order is 
suspended; otherwise, they lose the right to 
appeal. EC 48917(f). 

 day school by a school attendance review 
board or other district-level referral process. 
EC 48662.
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STUDENTS WITH DISABILITIES 

Protections in the Individuals with Disabilities 
Education Act (IDEA) apply to students who 
have been found eligible for special education 
and to students for whom the school is 
deemed to have knowledge that the child 
might have a disability (i.e., students who have 
not yet been found eligible, but the school had 
knowledge of a disability, including students 
who have been referred for initial evaluation). 
34 CFR 300.534. If a request for a special 
education evaluation is made before the 
disciplinary period, the assessment must be 
completed, an Individualized Education 
Program (IEP) meeting held, and a 
manifestation determination IEP held before 
further discipline can be instituted. If a request 
for a special education evaluation is made 
during the disciplinary period, it must be 
conducted in an expedited manner. 20 USC 
1415(k)(5)(D)(ii); 34 CFR 300.534(d)(2). 
Students who do not fall into these categories 
may be disciplined as students without 
disabilities. 20 USC 1415(k)(5)(D); 34 CFR 
300.534(d). 
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School Discipline (continued) 

NOTICE OF DISCIPLINARY ACTION 

A student’s ERH is entitled to be notified of an 
LEA’s decision to take disciplinary action and 
of their procedural rights on the same day the 
decision is made. 20 USC 1415(k)(1)(H); 34 CFR 
300.530(h). 

10-DAY THRESHOLD

A student with a disability who violates a code 
of student conduct may be removed from 
their current educational placement to an 
appropriate “interim alternative educational 
setting,” other setting, or may be suspended 
for up to 10 school days, so long as similar 
disciplinary measures are taken against 
students without disabilities. 20 USC 
1415(k)(1)(B); 34 CFR 300.530(b). 

School personnel can consider any unique 
circumstances on a case-by-case basis when 
determining whether to change the placement 
of a student with a disability who violates a 
code of student conduct. 20 USC 
1415(k)(1)(A); 34 CFR 300.530(a). 

A “change of placement” of more than 10 
school days could result from an extended 
suspension of more than 10 consecutive 
school days, pending an expulsion hearing; a 
pattern of suspensions or removals of more 
than 10 school days in a school year, based on 
similar behavior; or placement in an “interim 

INTERIM ALTERNATIVE 
EDUCATIONAL SETTING (IAES) 

A school may move a student with a disability 
to an IAES for no more than 45 school days,  
regardless of whether the conduct was a 
manifestation of the student’s disability, if the 
student, in connection with a school activity, 
has a weapon; knowingly has, uses, sells, or 
solicits the sale of a controlled substance; or 
inflicts serious bodily injury upon another 
person. Serious bodily injury has been 
interpreted in case law to require a very 
serious injury including maiming. Injuries that 
do not require hospitalization are often found 
to not meet this standard. 20 USC 
1415(k)(1)(G); 34 CFR300.530(g); see 20 USC 
1415(k)(7) (defining these violations); 34 CFR 
300.530(i). 

 MANIFESTATION 
DETERMINATION 

At the manifestation determination meeting, 
the IEP team must consider all relevant 
information to determine whether the 
conduct in question (1) was caused by, or had 
a direct and substantial relationship to, the 
student’s disability or (2) was the direct result 
of the LEA’s failure to implement the student’s 
IEP. If the answer to either item is “yes,” the 
conduct is considered to be a manifestation of 
the student’s disability. 20 USC 1415(k)(1)(E); 
34 CFR 300.530(e). 

Finding of Manifestation 

If the IEP team finds that the student’s 
behavior was a manifestation of their 
disability: 

• A functional behavioral assessment (FBA)
must be conducted, if one has not already
been done. (See the Special Education 
Fact Sheet.)

• A behavioral intervention plan (BIP) must
be developed and implemented or, if one 
already exists, reviewed and modified to
address the behavior.

• The student must be returned to the
placement from which they were
removed, unless the IEP team agrees to a
change of placement as part of the BIP or
the student was moved to an “interim
alternative educational setting.” 20 USC
1415(k)(1)(F); 34 CFR 300.530(f). 

If the IEP team finds that the student’s 
conduct was the direct result of the LEA’s 
failure to implement the IEP, the LEA must 
take immediate steps to remedy the 
deficiencies. 34 CFR 300.530(e)(3). 

Finding of No Manifestation 

If the IEP team finds that the student’s 
behavior was not a manifestation of their 
disability: 

• The school may discipline the student in 
the same manner and for the same
duration as it would a student without
disabilities.

• The student must continue to receive
Free Appropriate Public Education (FAPE),

alternative educational setting” (see below); 
or an expulsion. See 34 CFR 300.536. 

If an LEA wants to change the placement of a 
student with a disability for more than 10 
school days because of a violation of a code of 
student conduct, it must convene an IEP 
meeting to make a “manifestation 
determination.” The meeting must be held 
within 10 school days of the LEA’s decision to 
seek the change in placement. 20 USC 
1415(k)(1)(E); 34 CFR 300.530(e). If the youth 
is a foster or probation student (as defined in 
EC 48853.5) and the change of placement 
would result from a discretionary (as opposed 
to mandatory) expulsion recommendation, the 
LEA must invite the student’s attorney and an 
appropriate representative of the county 
placing agency to participate in the meeting. 
EC 48915.5(d). 

After a student with a disability has been 
removed from their placement for more than 
10 school days in the same school year, they 
are entitled to a free appropriate public 
education (FAPE) during any subsequent days 
of removal. 34 CFR 300.530(b)(2). 
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enabling the student to participate in the 
general education curriculum and progress 
toward their IEP goals. 

• The student must receive, as appropriate, a
Functional Behavioral Assessment (FBA)
and Behavior Intervention Services (BIS)
and modifications that are designed to
address the behavior violation so that it
does not recur. 20 USC 1415(k)(1)(C)-(D); 34
CFR 300.530(c)-(d). 

IEP Team Disagreements 

Any disagreement related to the manifestation 
determination or placement may be resolved 
through an expedited due process, which must 
be held within 20 school days of a request. The 
hearing officer can return the student to the 
placement from which they were removed or 
temporarily place the student in an appropriate 
“interim alternative educational setting” (IAES). 
Pending the hearing decision, a student who 
was placed in an IAES must remain in that 
setting unless the placement expires (no more 
than 45 school days) or the IEP team agrees 
otherwise. 20 USC 1415(k)(3)-(4); 34 CFR 
300.532-300.533. The setting must be 
determined by the IEP team. 20 USC 1415(k)(2); 
34 CFR 300.531. 

Students in these settings have the same rights 
to FAPE, an FBA, and BIS as students for whom 
no manifestation was found. 20 USC 
1415(k)(1)(D); 34 CFR 300.530(d). 

REFERRAL TO LAW ENFORCEMENT 

An LEA that reports a crime committed by a 
student with a disability must ensure that 
copies of the student’s special education 
records are transmitted to the law 
enforcement authorities to whom the crime is 
reported. 20 USC 1415(k)(6)(B); 34 CFR 
300.535(b). 
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INTRODUCTION 

The key to improving outcomes for youth in 
foster care and former juvenile court school 
pupils is identifying the specific roadblocks to 
their educational success and working to 
remove them. 

California sets minimum high school 
graduation requirements. However, school 
districts may require students to complete 
additional coursework above minimum state 
requirements to graduate from high school.  
Foster youth who transfer high schools may be 
required to complete different and/or 
additional local graduation requirements in 
their new school district. Often, they cannot 
complete these requirements within four 
years of high school. Assembly Bills 167 (2009) 
and 216 (2013), codified in EC 51225.1, 
exempt students in foster care from local 
graduation requirements under certain 
conditions. 

EXEMPTION FROM LOCAL  
GRADUATION REQUIREMENTS 

Notwithstanding any other law, a school 
district or charter school shall exempt a 
student in foster care or a former juvenile 
court school pupil who transfers between 
schools at any time after the completion of the 
student’s second year of high school from all 
coursework and other requirements adopted 
by the governing board of the school district 

that are in addition to the statewide course 
requirements specified in EC 51225.3, unless 
the school district makes a finding that the 
student is reasonably able to complete the 
school district’s graduation requirements in 
time to graduate from high school by the end 
of the student’s fourth year of high school. 
EC 51225.1. 

A student must satisfy each of the following 
eligibility requirements to graduate under 
the exemption: 

1. The youth must be a student in foster
care or a former juvenile court school
pupil.  It does not matter where they
live. The youth can either be removed 
from their home pursuant to WIC
Section 309 or subject to a petition 
filed under WIC Sections 300 or 602.
EC 51225.2.

2. The youth must have transferred 
schools after their second year of high 
school.

To determine whether a youth is in the 
third or fourth year of high school, the 
school district may use either the
number of credits earned to the date 
of transfer or the total length of
enrollment in high school, whichever
will make the youth eligible for the
exemption. EC 51225.1(c).

Note: Schools, youth, educational
rights holders (ERHs), social workers,
and probation officers cannot request
or require a school transfer for the sole
purpose of making a youth eligible for
AB 167/216 exemption from
graduation requirements. EC
51225.1(k)-(l). 

3. The youth must complete all California
graduation requirements.

California requires students to
complete all of the following one-year
courses, unless otherwise specified, in 
order to receive a diploma of
graduation from high school:

• Three courses in English.
• Two courses in Mathematics,

including one year of Algebra I
unless previously completed.

EC 51224.5. 
• Two courses in Science, including

Biological and Physical Sciences.
• Three courses in Social Studies,

including United States History;
World History; a one-semester
course in American Government and 
Civics; and a one-semester course in 
Economics. 

• One course in Visual/Performing 
Arts, Foreign Language or Career
Technical Education. American Sign 
Language qualifies as a foreign 
language.

• Two courses in Physical Education,
unless exempted.

EC 51225.3(a). 

4. The district must find that the youth is
not reasonably able to complete the
additional local graduation requirements
within four years of high school.

If the school district makes a finding that
the student is reasonably able to
complete the additional requirements in 
time to graduate from high school, then 
the youth must complete these 
additional requirements in order to
graduate. EC 51225.1.

If the foster youth is exempted from local 
graduation requirements and completes the 
statewide coursework requirements before 
the end of their fourth year of high school and 
that student would otherwise be entitled to 
remain in attendance at the school, a school or 
school district shall not require or request that 
the student graduate before the end of their 
fourth year of high school. EC 51225.1(e). 

If the foster youth is exempted from local 
graduation requirements, the school district 
shall notify the student and the ERH how any 
of the requirements that are waived will affect 
the student’s ability to gain admission to a 
postsecondary educational institution and 
shall provide information about transfer 
opportunities through the California 
Community Colleges. EC 51225.1.(f). 
A foster youth who is eligible for the 
exemption and would otherwise be entitled to 
remain in attendance at the school shall not 
be required to accept the exemption or be 
denied enrollment in, or the ability to 
complete, courses for which they are 
otherwise eligible, including courses necessary 
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Foster Youth Graduation Exemption Requirements (continued) 
to attend an institution of higher education 
(EC 51225.2(e)), regardless of whether those 
courses are required for statewide 
graduation requirements. A youth’s ERH 
determines whether utilizing the graduation 
exemption is in the youth’s best interest.
 

FIFTH YEAR OF HIGH SCHOOL 

If the school district determines that the 
student in foster care is reasonably able to 
complete the school district’s graduation 
requirements within the student’s fifth year of 
high school, the school district shall do all of the 
following:  

• Inform the student of their option to
remain in school for a fifth year to
complete the school district’s graduation 
requirements.

• Inform the student, and the person holding
the educational rights, about how
remaining in school for a fifth year to
complete the school district’s graduation 
requirements will affect the student’s
ability to gain admission to a postsecondary
educational institution.

• Provide information about transfer
opportunities available through the 
California Community Colleges.

• Permit the student to stay in school for a
fifth year to complete the school district’s
graduation requirements upon agreement
with the ERH or the student, if the student
is 18 years of age or older. EC 51225.1(b). 

REASONABLENESS 

Determinations as to whether a student is 
reasonably able to complete a district’s 
additional requirements should be made on 
an individual basis. The following are key 
factors that should be considered: (1) the 
youth’s academic abilities (e.g., state testing 
results, grades); (2) courses completed and 
credits earned; (3) nature and extent of 
additional district requirements; (4) number 
of semesters remaining before the youth 
completes four years of high school; and (5) 
whether the youth can complete additional 
district requirements without taking courses 
before/after the regular school day. 

In making this determination, the district and 
the district’s foster youth liaison should 
consult with the youth’s caregiver, the 
youth’s ERH, the youth’s social worker or 
probation officer, and anyone else familiar 

with the youth and their educational history. 

Note: If a youth is not initially eligible for the 
graduation exemption when they first 
transfer, they have a right to ask for re-
consideration of their eligibility at any later 
time. If the youth satisfies the eligibility 
criteria, the school district must find the 
youth eligible if an exemption is requested by 
the student and the student qualifies for the 
exemption. EC 51225.1(h). 
 
NOTICE REQUIREMENTS 

Within 30 calendar days of the date the 
student in foster care or a former juvenile 
court school pupil who may qualify for the 
exemption from local graduation 
requirements transfers into a school, the 
school district shall notify the student, the 
ERH, and the student’s social worker 
and/or probation officer of the availability 
of the exemption and whether the student 
qualifies for an exemption. 

Assembly Bill 1166 (2015) added that if the 
school district fails to provide timely notice, 
the student shall be eligible for the 
exemption from local graduation 
requirements once notified, even if that 
notification occurs after the termination of 
the court’s jurisdiction over the student, if 
the student otherwise qualifies for the 
exemption. EC 51225.1(d). 
 

DURATION OF ELIGIBILITY 

Once a youth is found eligible for an 
exemption from local graduation 
requirements, their right to graduate by 
completing minimum state course 
requirements may not be revoked, regardless 
of whether the youth’s foster care or 
probation case closes or they later change 
schools again. EC 51225.1(i)-(j). 
 
UNIFORM COMPLAINT 

If a right under this law is denied, anyone 
(including a youth, ERH, social 
worker/probation officer, caregiver, legal 
representative) may file a written complaint 
with the school district or charter school under 
the Uniform Complaint Procedures. When a 
complaint is filed, the district must investigate 
and provide a written response, including a 
proposed resolution, within 60 days. EC 
51225.1(m)(1). 
If the person who filed the complaint is not 
satisfied, they may file a complaint with the 
California Department of Education (CDE). The 

CDE will then have 60 days to investigate and 
provide a written response. EC 51225.1(m)(2). 

If a school district finds merit in a complaint or 
the State Superintendent finds merit in an 
appeal, the school district shall provide a 
remedy to the affected student. EC 
51225.1(m)(3). 

JUVENILE COURT SCHOOLS AND THE 
GRADUATION EXEMPTION 

If a student completes the graduation requirements 
of their school district of residence while attending 
a juvenile court school, the student shall be issued a 
diploma from the school they last attended before 
detention or the county superintendent may issue 
the diploma. EC 48645.5(a). 

When a student attending a juvenile court school 
becomes entitled to a diploma pursuant to EC 
48645.5(d), the county office of education shall 
notify the student, their ERH, and their social 
worker or probation officer of all of the following: 

• The student's right to a diploma;

• How taking coursework and other graduation 
requirements adopted by the county office of
education or continuing education upon 
release will affect the student's ability to gain 
admission to a postsecondary education 
institution;

• Information about transfer opportunities
available through the California Community
Colleges; and

• The student's or their ERH's option to defer or
decline the issuance of a diploma for meeting
state graduation requirements so that a
student may take additional coursework at
the juvenile court school or, once released, at
a school operated by a local educational
agency.

The county office of education must advise the 
student and their ERH, when deciding whether to 
elect to decline the issuance of a diploma for 
meeting state graduation requirements, to 
consider whether the student is highly likely to 
enroll in a school operated by a local educational 
agency or charter school, to benefit from 
continued instruction, and to graduate from high 
school. EC 48645.7. 

Upon release from the juvenile institution, the 
district in which the student enrolls will assess if 
they meet the requirements for an exemption 
from local graduation requirements per EC 
51225.1. 
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INTRODUCTION 

As youth in foster care transition into 
adulthood, there are a variety of supports in 
place to ensure that they can complete their 
high school education and successfully 
transition to college and career. 

Under the federal Fostering Connections to 
Success and Increasing Adoptions Act of 
2008 and California’s Assembly Bill 12, foster 
youth may remain eligible for Aid to Families 
with Dependent Children-Foster Care (AFDC-
FC) payments and other benefits until age 21 
under certain conditions. WIC 11403. 

Youth who do not qualify for extended foster 
care benefits under AB 12 but are attending 
high school, a vocational program or a GED 
program full-time, and are reasonably 
expected to complete the program or 
receive a high school equivalency certificate 
before their 19th birthday, may retain their 
AFDC-FC, Kin-GAP, or CalWORKs foster care 
payments until they graduate or reach their 
19th birthday. WIC 11253, 11403.01, 11405. 

For more information, see 
www.jbaforyouth.org/ca-fostering-
connections 

Enrollment in High School 
(Until Age 18) 

Youth are subject to compulsory full-time 
education until age 18 unless they are 
exempt. EC 48200. Youth over age 18 may 
enroll for additional years in alternative 
education programs until a diploma is 
awarded. 

Enrollment in Adult Education 
Programs 

A student may be able to enroll in an adult 
education program, subject to the district’s 
availability. Adult education programs offer 
free to low-cost classes for adults 18 and 
older. Students can get a high school 
diploma or general education diploma (GED), 
take career technical education classes, learn 
English and learn about U.S. citizenship. EC 
52500.1. 

Students with Special Needs 

Youth are entitled to special education services 
under California law until age 22. EC 56041. See 
Special Education Fact Sheet. Additionally, 
college campuses have disabled student  
support programs that can offer a range of 
accommodations. Information about programs 
for disabled students at California Community 
Colleges can be found at 
https://www.cccco.edu/Students/Support-
Services/Special-population 
 

HIGHER EDUCATION 

Campus Support Programs 

There are a wide range of academic support 
programs for former foster youth attending 
college in California. Programs such as 
Guardian Scholars and Next Up-Cooperating 
Agencies Foster Youth Educational Support 
(CAFYES) are comprehensive programs that 
support former foster youth in their efforts to 
gain a university, community college, or 
vocational education. Campus support 
programs vary and students may receive: 
financial aid, housing support, academic and 
personal counseling, and employment 
services. All community colleges have a 
designated Foster Youth Success Initiative 
Liaison. The best way to find out about a 
specific campus support program is to contact 
the program coordinator. See 
http://www.cacollegepathways.org/find-
campus-support-programs/find-campus-
support-programs-for-foster-youth  

California Promise Grant 

The California Promise Grant (formerly known 
as the Board of Governors Fee Waiver (BOG)) 
is funded by the State of California for 
California residents to waive the full amount 
of enrollment fees for eligible students at 
community colleges, including foster youth. 
While most students are subject to loss of the 
fee waiver if they do not make Satisfactory 
Academic Progress, foster youth are exempt 
from this provision. 5 CCR 58621. 

Chafee Grant (Education and Training 
Voucher-ETV) 

Current or former foster youth who have not 
reached their 26th birthday and have financial 
needs may qualify for up to $5,000 a year for 
career and technical training or college. Funds 
may be used to pay costs associated with being 
in school, including tuition and fees and non-
tuition expenses such as books, housing, food, 
childcare, and transportation. The student must 
have had an open dependency/foster care case 
between ages 16 and 18, and the California 
Department of Social Services will verify 
eligibility status. Information is available at 
https://chafee.csac.ca.gov/   

The requirements related to academic progress 
are more flexible for the Chafee ETV grant than 
other forms of financial aid. If a student fails to 
demonstrate Satisfactory Academic Progress 
(SAP), as defined by the institution where the 
student is enrolled, for two consecutive 
semesters (or equivalent enrollment), the 
student may continue to receive a Chafee ETV 
grant but must meet with an appropriate college 
staff member to develop a plan for improving 
academic progress. If a student subsequently 
fails to meet SAP standards for a third 
consecutive semester (or equivalent), the 
student must meet with an appropriate college 
staff member to update their plan. A student 
who fails to update their plan or who fails to 
meet SAP for a fourth semester (or equivalent) 
loses eligibility for subsequent awards but may 
appeal to retain eligibility. EC 69519. 

Financial Aid 

Foster Youth Services Coordinating Programs are 
required to coordinate efforts to ensure, to the 
extent possible, that foster youth are supported 
to complete a Free Application for Federal 
Student Aid (FAFSA) or California Dream Act 
Application (CADAA). EC 42921(e)(3)(B). 

When filling out the FAFSA/CADAA, students 
currently or formerly in foster care should 
indicate they are/were a dependent/ward of the 
court or were in foster care after age 13, or 
were in a legal guardianship in order to qualify 
as an independent student. Independent 
students are not required to report parental 
income on the FAFSA/CADAA. Payments 
received as part of extended foster care do not 
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need to be reported as income on the FAFSA. 
US Department of Education, Dear Colleague 
Letter GEN-13-18, available at 
https://ifap.ed.gov/dear-colleague-letters/07-
03-2013-gen-13-18-subject-extended-foster-
care-payments 

In order to qualify for maximum financial aid, 
students must submit the FAFSA by March 2. 
Those who miss this deadline should submit 
the FAFSA as soon as possible. 

College financial aid offices have the ability to 
verify foster youth status automatically. In 
some circumstances, however, students may 
be asked to provide evidence of foster care 
status. 

http://www.cacollegepathways.org/financial-
aid/ 

Students who report on their FAFSA that they 
did not file a tax return are typically required 
to submit an IRS Verification of Non-Filing, 
however, this requirement has been 
temporarily suspended for foster youth due 
to the COVID-19 public health crisis. DOE IFAP 
7/9/20, available at 
https://ifap.ed.gov/electronic-
announcements/070920AltAcceptDocComple
teIRSVNFW2ProfJudgmentCOVID  

FOSTER YOUTH VERIFICATION 

Current and former foster youth may be 
required to provide written verification of 
foster care status in order to qualify for certain 
benefits. Youth who are unable to obtain 
verification from their county can request 
verification from the Foster Care 
Ombudsperson’s office by calling 1-877-846-
1602. 

TRANSITIONAL SERVICES AND 
SUPPORTS 

State law specifies that before terminating 
dependency jurisdiction, the state must assist 
youth in foster care with applying for admission to 
college, a vocational training program, or other 
educational institution and obtaining financial aid, 
where appropriate. If the youth has not received 
this assistance along with other important 
documents, and is not prepared to exit the system, 
the court may retain jurisdiction so long as it takes 
the department to comply with assisting the 
youth. WIC 391. 

Effective 2018, foster care social workers are 
required to document in the case plan of any 
youth aged 16 or older who will support the youth 
with applications for financial aid and college. WIC 
16501.1. 

INDEPENDENT LIVING SERVICES 

Youth may be eligible for Independent Living Program 
(ILP) services through various county agencies 
depending on their status. These ILP services may 
include: life skills training, transitional housing, 
assistance with transportation, and scholarships. 
Youth who are in foster care age 16 and older are 
required to have a Transitional Independent Living 
Plan that is updated every six months. WIC 16501.1. 

If the youth qualifies for special education services, 
they should have an Individualized Transition Plan 
starting at age 16. 20 USC 1414; EC 56341.5. If they 
are transition age youth (16-25 years), they may also 
be eligible for services through the Department of 
Mental Health under the full service partnership, 
funded by the Mental Health Services Act. Public 
Counsel has prepared a comprehensive manual, ABCs 
of Transition and the Independent Living Program, 
available at 
http://www.publiccounsel.org/publications?id=0042   

In addition, California Department of Social Services 
(CDSS) has a website at 
https://cdss.ca.gov/inforesources/foster-
care/independent-living-program  
 

Cal Grant Eligibility 

Foster youth who were in foster care at any 
point after age 13 qualify for extended 
eligibility for the Cal Grant program. 

1. Instead of having to apply within one year
after high school graduation, foster youth 
are able to apply for an entitlement Cal
Grant if they meet other eligibility criteria
and have not reached their 26th birthday
as of July 1 of the award year.

2. Foster youth can receive a Cal Grant for
up to 8 years.

Foster youth attending community college 
can submit a FAFSA late (through September 
2) and maintain eligibility for an entitlement
Cal Grant. EC 69433.6, 69435.3.

Priority Registration 

Foster youth attending a public college or 
university who were in foster care after the 
age of 16 and are under age 26 are entitled to 
priority registration for classes. In order to 
access priority registration at community 
colleges, students must first complete an 
orientation, assessment, and educational plan. 
Students should contact the admissions and 
records office or foster youth contact to 
ensure access. EC 66025.9. 

Priority Housing 

Foster youth can receive priority access to on-
campus housing at most public colleges and 
universities in California. In addition, 
universities that have student housing open 
during school breaks are required to give first 
priority to current and former foster youth 
and are required to allow foster youth to 
remain in housing that is available during 
academic breaks at no extra charge. EC 76010; 
90001.5; 92660. 
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1. Right to remain in your school of origin: YOUTH INITIALS 

● You have the right to stay in the same school after you move to a new foster care placement.  Your “school of origin”
can be:

1. The school you attended when you first entered foster care
2. The school you most recently attended or
3. Any school you attended in the last 15 months that you feel connected to

● Your school district, education rights holder, caregiver and social worker/probation officer must work with you to
develop a plan to transport you to your school of origin

● If you are transitioning from elementary school to middle school or from middle school to high school, you have the
right to transition to the same school as your classmates.

● If there is any disagreement about which school you will attend, you have the right to stay in your school of origin until
the disagreement is resolved.

2. Right to immediate enrollment in school: YOUTH INITIALS 

● You have the right to immediately enroll in your regular home school after you move placements.
● You cannot be forced to attend a continuation school or other alternative education program, such as independent

study, even if you are behind in credits or have discipline problems at school.
● You have a right to immediately enroll in school and begin attending classes, even if you do not have the paperwork

you would normally need for enrollment (such as birth certificate, transcript or IEP) or you did not check-out from your
previous school.

● Your previous school must send your education records to your new school after you enroll.
● You have the right to participate in any activities available at your new school, such as sports teams, tutoring, or after-

school clubs, even if you miss a tryout or sign-up deadline.

3. Right to partial credits for high school students: YOUTH INITIALS 

● If you change schools during the school year, you have a right to partial credits in all classes that you are passing when
you leave your old school, even if you do not complete the entire class.

● After you change schools, your new school must accept the partial credits issued by your old school and update your
transcript.

● After you change schools, you have the right to be enrolled in the same or similar classes you were enrolled in at your
last school.

● You cannot be forced to retake a class or part of a class that you have already completed with a passing grade, if it
would make you off-track for high school graduation.

● You have the right to take or retake any class that you need to go to a California State University or University of
California.

● Your grade cannot be lowered because you were absent from school for a court hearing, placement change, or a court-
related activity.

4. Graduation rights: YOUTH INITIALS 

● If you are behind on your credits and you transferred schools after 10th grade, you may be eligible to graduate under
AB167/216 by completing only the state graduation requirements (130 credits in specific classes) instead of your
school district’s requirements. 

● If you are eligible, the decision of whether to graduate under AB167/216 is made by your education rights holder.
● You have the right to stay in high school for a fifth year to complete your school district graduation requirements, even

if you turn 19 years old. (Not applicable if you accept AB167/216 eligibility).

Appendix B.1.a



2 

5. College rights: YOUTH INITIALS 

● You have the right to have the application fee waived when you apply to a community college in California.

● You have the right to receive the maximum amount of federal student aid and you may be eligible for up to $5,000 per
year from the Chafee scholarship.

6. School discipline rights:     YOUTH INITIALS

● You cannot be suspended for more than 5 school days in a row or for more than 20 days in a school year.
● You have a right to be told why you are being suspended and the right to provide your version of events and evidence

before you are suspended, unless there is an emergency.  If the behavior for which you are being suspended could
subject you to criminal charges, you should consult with your education rights holder or attorney before providing 
an oral or written statement to the school or police. 

● Your attorney and social worker must be invited to a meeting before your suspension can be extended beyond 5 days
and a suspension can only be extended if you are being considered for expulsion.

● You have a right to a formal hearing, and to be represented by an attorney at that hearing, before you are expelled.
● If you are facing a possible expulsion, your attorney and social worker must be notified.  If you are in special education,

your attorney and social worker must be invited to a meeting to decide whether your behavior was related to your
disability. 

7. Right to your school records: YOUTH INITIALS 

● You have the right to access your school records if you are 16 years or older or have finished 10th grade.
● Your social worker/probation officer, education rights holder and caregiver can access your school records as well.

If you believe your education rights have been violated, you can file a complaint.  The school has 60 days to investigate 
and give you a written response.  For information about how to file a complaint please visit: cde.ca.gov/re/cp/uc or call the 
California Department of Education Coordinated School Health and Safety Office at (916) 319-0914. 

By signing my name below, I certify that I have read the above information.  Any questions concerning my rights have been 

discussed.  My signature also certifies my understanding of, and agreement with, the above policies.  I understand that I will 

receive a copy of this document upon agreement to participate in FYSCP.  

Youth 

Signature 

Date 

Guardian 

Signature 

Date 
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  School of Origin Best Interest Determination Procedures & Worksheet 

Before recommending that a foster youth move from their school of origin, the district must provide a written explanation of why a school change is 

in the youth's best interests, and obtain a written waiver from the ERH. The following steps guide a determination of whether a youth should remain in 

the school of origin or should transfer to a new school, and what plans are needed to ensure continuous school enrollment.

Student Name:    Current Grade:   Date of Meeting: ___________

STEP 1: Meeting Participants 

Education Rights Holder(s) (“ERH”)    Present?      Name: 
Mandatory Participant

Student  Present?      Name: 

Caregiver(s), if different than ERH        Present?      Name: 

Social Worker/Probation Officer           Present?      Name: 

Minor’s Attorney/Public Defender         Present?      Name: 

Foster Youth Counselor/Liaison  Present?      Name: 

Academic Counselor  Present?      Name: 

School Administrator  Present?      Name: 

Other  Present?      Name: 

Other  Present?      Name: 

STEP 2: Identify School Options 

Option 1: School student attended before home placement change, or current school if student has not yet moved: 

_______                                                                                                                      . 

Option 2: School of residence after home placement change: . 

Option 3: School attended when student first entered foster care/probation system: .  

Option 4: Any other school(s) attended within the last 15 months where the student has a connection: 

        . 

Option 5: Any school(s) to which the student would have matriculated (elementary to middle or middle to high school) 

from options 1-4 above, using district feeder patterns:                                                                      . 
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STEP 3: Complete Best Interest Analysis By Considering Pros And Cons Of School Of Origin Options 

Discuss the pros and cons of each school using the chart below. First, write in the name of each school of origin option (identified in Step 2 above) into the top row.  

School Option 1, the student’s current school (or the school the student attended before the home placement change), is shaded grey to remind meeting 

participants that it is strongly favored, especially if the student has experienced significant school instability in the past and/or has struggled to recover after past 

school changes. Then, discuss with the team which school or schools best answer each question and place an “X” in the appropriate box(es).

Option 1 Option 2 Option 3 Option 4 Option 5

Name of School 

Student Preference  

What school(s) does the student 

want to attend? 

Length of Attendance 

Which school(s) has the student 

attended long enough to develop 

relationships, trust, and a feeling 

of belonging? 

Which school(s) would the student 

like more time at to continue their 

development of positive 

relationships and/or academic 

progress? 

Academic Strengths 

Which school(s) has the strongest 

academic program and/or college 

going culture to support the needs 

of the student?  

If the student has academic 

challenges, which school(s) has a 

robust intervention program to 

support the needs of the student? 

Which school(s) has an academic 

emphasis or program of interest to 

the student? 

Special Education 

If the student has an IEP, which 

school(s) can provide the most 

appropriate program? 

English Learner 

If the student is an English learner, 

which school(s) can best support 

the student’s language 

development needs? 

Social/Emotional 

At which school(s) has the student 

developed positive relationships 

with peers and/or teachers?  

If the student has experienced 

difficulties with peers or staff, 

which school(s) is free of those 

negative experiences?  
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Which school(s) has positive 

behavioral programs, restorative 

justice, or other schoolwide social-

emotional interventions in place?  

If the student would benefit from 

it, which school(s) provides access 

to school-based counseling? 

Timing of Transfer 

Which school will prevent a mid-

semester school change? (Check 

only the school where the student 

is currently attending) 

Consistency of Curriculum 

Which school(s) uses the same 

curriculum or set of standards as 

the most recent school?  

Which school(s) follow the same 

graduation requirements as the 

most recent school?  

Anticipated Length of 

Placement 
If the student is in (or about to be 

placed in) a permanent living situation 
(e.g., with a relative or someone 

seeking legal guardianship or adoption 
of the student), which school(s) would 

also work for that home placement? 

Extracurricular Activities 

Which school(s) will) enable the 

student to be connected to 

extracurricular activities?  

School Discipline  

At which school(s) does the 

student have positive behaviors 

(free or minimal discipline 

history)?  

Which school(s) has identified 

positive ways to address future 

disciplinary issues?1 

Which school(s) are within 15 

miles of the new placement?2 

What is the school schedule? 

(Start time / End time) 
____/____ ____/____ ____/____ ____/____ ____/____ 

Impact of Distance on Education 

How long is the student willing to spend in transit each day?   ____ minutes 

How early is the student willing to leave for school? ____ AM 

How late is the student willing to get home from school? ____ PM 



4 

STEP 4: Foster Youth Liaison Recommendation 

The youth's AB 490 Education Liaison:  ____  recommends or  ____ does not recommend that the youth remain in their 

school of origin for the following reasons: 

STEP 5: ERH Best Interest Determination 
The ERH makes the final decision about whether remaining in the current school or any other school of origin is in the student’s best interest, based 

on the completion of the chart, all the information available to the team, the Foster Youth Liaison’s recommendation, and what the ERH believes 

would best serve the youth’s needs.

ERH Chooses: ___ to have the youth remain in  school of origin OR 

___ to waive the youth’s right to remain in their school of origin and requests immediate enrollment 

at:   school. (skip to Step 7 for consent) 

STEP 6: Transportation Plan 
If the ERH decides that attendance at a school of origin is in the best interests of the student, use the Transportation to School of Origin Flowchart on 

the next page to identify whether the school or child welfare/probation agency will be responsible for providing that transportation and in what form 

(e.g., reimbursement, bus service, public transit pass, etc.).3 The child welfare/probation agency and school district may also agree to split certain 

costs for transportation at the end of each year.
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Summary of Transportation Plan 

Transportation to the school of origin will be provided by: 

 Group Home / STRTP.  

 Child Welfare or Probation Agency in the form of: 

     Reimbursement to an individual: 

      Individual’s name:     

      Relationship to student: 

      Agency providing reimbursement:     

     Public transportation to be facilitated by the child welfare or probation agency: 

      The route identified is: 

 The School of Origin school district in the form of: 

 Bus or other vehicle 

  Reimbursement to an individual: 

 Individual’s name: 

 Relationship to student:     

 Public transportation to be facilitated by the school district: 

 The route identified is: 

Other (including shared responsibility with nearby district). 
Describe: 
. 

STEP 7: Consent 

ERH Signature:  ___________________________________________ ____________

Student Signature:  ___________________________________________ ____________

School Administrator: ___________________________________________ ____________
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  School of Origin Recommendation Letter 

Date: ______________________________ 

TO:      Education Rights Holder: 

Address: 

RE:      Name of Student: Date of Birth: ____________

Dear Education Rights Holder, 

We recently attempted to contact you regarding  because the student moved to a new 

home placement.  

This student no longer lives within the boundaries of                                                                  , which was the school the 

student was attending prior to moving.  However, as a foster/probation youth, the student has a right to continue attending 

this school if you believe it is in the student’s best interest.  Cal. Educ. Code §§ 48853, 48853.5. 

As the student’s education rights holder, you have the responsibility to determine whether it is in the student’s best 

interest to remain in their school of origin or if they should transfer to the new local public school.  Factors you may wish 

to consider include: (1) the distance between the student’s new home and the school they were attending; (2) the quality of 

the previous school and the new local public school; and (3) the timing of the transfer (beginning of the semester or mid-

semester).  

At this time, this student is currently enrolled in: 

The school the student was attending before changing home placements: .   

The new local public school based on their new home address, pending your decision regarding whether the student 

should return to their previous school:                                                                       . 

The youth's AB 490 Education Liaison:  recommends or  does not recommend that the youth remain in their school of 

origin for the following reasons: 

Please contact us immediately so we may discuss the pros and cons of transferring schools and whether you think it is in 

the student’s best interest to continue attending the same school they were attending before moving to their current home. 

Thank you, 



Potential School Change/Notice of School Change Form (PSCF) 
Step 1: EHSD Social Worker to complete the following section and send it to CCCOE Education 
Liaison. 

Child Name: ______________________________________   DOB: _________________________ Today’s Date: _________________________ 

Caregiver Name: ________________________________________________   Caregiver Phone Number: ______________________________ 

Caregiver Address: __________________________________________________________________________________________________________ 

Education Right’s Holder (ERH) Name: _________________________  ERH relationship to Child: ________________________________ 

ERH Phone Number: _________________________ Date JV 535 filed (not applicable if parent(s) is the ERH): ___________________ 

Social Worker Name: _________________________________________ Social Worker Phone Number: ______________________________ 

Social Worker Fax Number: ___________________________________ Social Worker Email: ________________________________________ 

Current School Name: _____________________________________________________ District: _________________________________________ 

Proposed School Change to: ____________________________________________ Proposed District: ________________________________ 

Who is requesting school change: __________________________________________________________________________________________  

Reason requesting school change: __________________________________________________________________________________________ 

Is ERH aware a school placement change is being considered?       Yes    No 

Is child (10 years and older) aware a school placement change is being considered?       Yes  No 

Additional Comments: ___________________________________________________________________________________________ 

Step 2: CCCOE Education Liaison is to review and forward the form to current Foster Youth District 
Liaison. 

Name of reviewing CCCOE Education Liaison: ______________________________________   Date: ________________________________ 

Comments: __________________________________________________________________________________________________________________ 

_______________________________________________________________________________________________________________________________ 

Step 3: Foster Youth District Liaison is to complete the following section and forward the form to 
CCCOE Education Liaison. 

Grade Level: __________________________   Date Enrolled: __________________________   Current GPA: ____________________________ 

Does child/youth have a disability or accommodation plan?       IEP 504      Other No 

Concerns for academic success?   Behavior Suspension/Expulsion (current or previous) School Work
Attendance Other: _____________________________________ 

Comments: __________________________________________________________________________________________________________________ 

AB 167 Approved? Yes     No Comments: _______________________________________________________________________ 

Extracurricular Activities: _____________________________________________________________________________________________________ 

Foster Youth District Liaison recommendation for best interest of child:      Maintain current school        Change School 

Comments: ___________________________________________________________________________________________________________________ 

Proposed date of school change, if recommended: _________________________________________________________________________ 

Name of reviewing Foster Youth District Liaison: _______________________________________  Date: _____________________________ 

Telephone Number: _________________________ Fax Number: ____________________ Email: ______________________________________ 
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Step 4: CCCOE Education Liaison is to review and forward the form to EHSD Social Worker. 

Step 5. EHSD Social Worker is to complete the following section and forward the form back to the 
Education Liaison. 

Is ERH in agreement with above school placement recommendation?  Yes    No  
Is child (10 years and older in agreement with above school placement recommendation?     Yes    No 

Step 6. CCCOE Education Liaison is to provide a copy to the Foster Youth District Liaison. 



FOSTER YOUTH SERVICES COORDINATING PROGRAM 
DIRECT SERVICE WAIVER 
FISCAL YEAR 2021-2022 

Contra Costa County Superintendent  
AB 854 Education Code Section 42921 (a) (2) (A) 

If a school district annually certifies in writing to the foster youth services coordinating program 
that it is unable, using any other state, federal, local, or private funds, to provide tutoring, 
mentoring, and counseling, and if those services are established as needed and identified by 
the appropriate school district, in collaboration with the county child welfare agency or county 
probation department, the school district may enter into a temporary agreement with the foster 
youth services coordinating program to provide those services. 

Certification: I certify that _________________________________  District is unable, using 
any other state, federal, local, or private funds, to provide tutoring, mentoring, and counseling 
services and that those services are established as needed and identified by the appropriate 
school district, in collaboration with the county child welfare agency or county probation 
department. 

Name of District: _____________________________________________________________ 

Category: 

     Tutoring               Mentoring            Counseling 

Description of service(s):   

Amount needed: 

$______________________ 

____________________________________________________________________________ 
  Signature District Fiscal Authority   Name (Print)     Date 

The county foster youth services coordinating program agrees to provide 
_________________________ District with the above requested services for the 2021-2022 
school year. It is mutually agreed that if the Congress of the State Legislature does not 
appropriate sufficient funds for the program, this Agreement shall be amended to reflect any 
reduction in funds.  

____________________________________________________________________________ 
  Signature CCCOE FYS Program Coordinator   Name (Print)    Date 

____________________________________________________________________________ 
  Signature CCCOE Fiscal Authority   Name (Print)   Date 
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TRANSITION PARTNERSHIP REFERRAL FORM 

TO THE DEPARTMENT OF REHABILITATION 

Date: ___/___/___     TPP  WCW 

Student Name: ___________________________________ 

Date of Birth: ___/___/___    SSN:  ____________________________________ 

Phone Number: ___________________________    Cell Number:  ____________________________ 

Email: ____________________________________________________________________________ 

       DOR Paperwork Attached               IEP          Disability: _________________________________ 

School Name: ______________________________________________________________________ 

Current Grade: _____________   Expected Graduation Date: ___/___/___ 

       High School Diploma                 Certificate of Completion  

Name of School Counselor/Teacher: ____________________________________________________ 

Counselor/Teacher Phone Number: _______________________________ 

Social Worker Name: ______________________________________________________________ 

Phone number: _______________________________ 

Student on Probation/Parole?         Yes          No    

If Yes, Officer Name: ____________________________     Phone Number: ____________________ 

Mother:  ________________________________   Father: __________________________________ 

Custodial Parents (if different from above): _______________________________________________ 

Phone Number (if different from student information): _____________________________________ 

Address: __________________________________________________________________________ 
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CONTRA COSTA COUNTY 

JUVENILE PROBATION PLACEMENT CASE PLAN 
*For youth placed in a STRTP to satisfy the requirements of FFPSA in WIC 727.12, 706.6, and 16501.1

Youth’s Name:    DOB: PO’s Name: Date:  

  Initial Case Plan   Updated Case Plan Juvenile Court No.: Probation Case No.:  

Check appropriate Reasonable Candidate Case Plan Goal: (31-206.1) 
  Family Maintenance Services have been unsuccessful 
  Case Plan Goal is Family Reunification 
  Permanency Planning (with Reunification efforts) 

Date of Placement Order: ☐ Disposition pending  Date youth was detained: 

(m/d/yyyy)   (m/d/yyyy) 

1. Enter corresponding date for each:

Initial Case Plan with 
Family Maintenance 
Goal completed on: 
(31-206.1) 

Youth was removed 
from their home on: 
(31-101.5) 
(31-210.1) 

Date of Child and 
Family Team (CFT) 
Meeting: (WIC 
16501.1(c)) 

STRTP Placement is 
recommended. Date 
Interagency Placement 
Committee reviewed & 
approved placement: 
(WIC 4096) 

Resource Family: 
Relative or Non- 
Relative Placement: 
(WIC 16501.1) 

2. Type of home or living arrangement needed: (31-206.312(a) (31-206.313) (WIC 16501.1 (2) & WIC 706.6 (c)(1))
Explain why placement is appropriate at this time, the reason that led to the removal of the youth. Include in your response, any present
or past Evidence-Based/Evidence-Informed Mental Health Services and rationale for any out-of-county and/or other placements used.
Include a description of the type of placement in which the youth is to be placed, and the reasons for that placement decision, including
a discussion of the safety and appropriateness of the placement. WIC 706.6(B)(v), (WIC 706.6(a)(2))

3. Please explain how the probation officer made reasonable and good faith efforts to identify and include all required individuals in the
CFT :  *

4. List all CFT Members (child/nonminor dependent, family members and supports, caregivers, tribal representative, educational rights
holder, and others) and nonrelative extended family members not part of the CFT : *

Name Relationship to Child/Family Preferred Method of Contact 
(Phone or Email) 

Present 

☐ 

☐ 

☐ 

☐ 

☐ 

☐ 

☐

☐ 
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5.  Permanency Goals Discussed with youth/family/CFT 
 Youth’s Placement stability was reviewed/assessed 

 
6. If reunification is the permanency goal, provide information on how the parent(s) from whom the child was removed provided input on 

who should be members of the CFT : *       
 
7. Was the CFT meeting held at a time and place convenient for the family? *  YES  NO 
      Describe how the location and time of the CFT meeting was determined: *         

 

8. Explain all the recommendations of the CFT and any inconsistencies between the CFT recommendations and the case plan and why the 
case plan recommendation is different than what was recommended by the CFT. *  WIC 706.6(3)(A), WIC 706.6(b)(2)        

 Appropriate placement would include: (31-206.31) Check all that apply. 

 Ability to dispense psychotropic 
drugs 

 On-grounds school  Substance abuse treatment 

 Family Counseling  Group/Individual therapy  Specialty Mental Health Services 

 Trauma-informed services  Therapeutic services for 
sexual perpetrator 

 Therapeutic services to address 
victimization of sexual 
exploitation 

 Independent Living skills  Therapeutic services for Pyromaniac  Other:      

 
9. Relatives to be assessed for possible placement: (31-205.1(g)) 

Name:                                       Relationship:        
Address:                         Phone:        
Name:                                       Relationship:         
Address:                         Phone:         
 

 Youth is a Native American. See attached document (31-515) 
 
10. Qualified Individual (QI) Determination (this section is only applicable when considering an STRTP placement or if an emergency        

placement into an STRTP was made) * 
a. Please describe how the determination by the QI was conducted in conjunction with the CFT:        
b. Please list the placement preferences of the minor/NMD and the CFT:        
c. Are the placement preferences of the child/NMD and the CFT the same from the QI recommendations?   YES    NO 

If they differ, please summarize the rationale provided by the QI:        
 
11. Family Reunification Goal: 

 

 Return Home   Permanent Placement with a fit and willing relative 
 Adoption   Legal Guardianship  Another Planned Permanent Living Arrangement (APPLA): 

 
12. Describe the latest concurrent plan pursuant (WIC 11400 & WIC 16501.1(f)(10))  (Describe the services to be provided to assist in 

reunification and the services to be provided concurrently to achieve legal permanency if efforts to reunify fail.)        

13. Identify the intensive and ongoing efforts to return the youth to the home of the parent, place the youth for adoption, establish a 
legal guardianship, or place the youth with a fit and willing relative, as appropriate. Efforts shall include the use of technology, 
including social media, to find biological family members of the youth          
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14. THE PROBATION OFFICER WILL CASE MANAGE ALL OF THE ACTIVITIES DESCRIBED BELOW as well as compliance with Court Orders, 
conduct monthly visits with the youth, placement provider, and contacts with parents. (31-206.51) Probation will arrange 
transportation and services as needed. (List all supports and services; activities designed to enable the safe reunification to their 
home. (31-201, 31-320, 31-206, 31-206.222(a)) 

 

Projected date by which youth may be reunified in the home of a parent/guardian(s):          
 (m/d/yyyy) 
 

YOUTH/CHILD: (31-206.22) Objectives must be specific, time limited, to enable safe return of youth home. 

Objective Area of Need Addressed Projected Completion 
Date (31-206.23) 

Date Completed 
(31-206.21) 

                        

                        

                        

 
PROVIDER: (31-206.34) 

Name(s):        
 

Objective 
(31-206.221) 

Area of Need Addressed Projected Completion 
Date (31-206.23) 

Date Completed 
(31-206.21) 

                        

                        

 
PARENT/GUARDIAN(s): (31-206.22) 

Name(s):        
 

Objective 
(31-206.211) 

Area of Need Addressed Projected Completion 
Date (31-206.23) 

Date Completed 
(31-206.21) 

                        

                        

 
  Parent/Guardian(s) advised they may request adoption and legal guardianship counseling and services on        

(31-206.212)            (m/d/yyyy) 
 
15. Services and steps to be taken to implement the permanency alternative should reunification  fail: 

(31-206.318(a) (31-206.222(b)) 
 Probation Officer to consider appropriate response for any violations of Court Order. 
 Probation Officer will review youth’s progress in completing case plan objectives during placement visits and phone 

contacts. 
 Continue engagement with family and with family finding efforts.  
 Emancipation or Independent Living Program 
 Adoption Assessment & Planning 
 Legal Guardianship Assessment & Planning 
 Other:        
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16. Scheduled visits between child/youth and their family. (31-206.32) (31-206.33) 
  Child is / will be placed locally.  Youth shall have visits with   Mother(s)   Father(s)    Family    Grandparents    

     Other:             Has transportation. 

  Has transportation issues. Visits will be facilitated by: 
  Transportation Assistance i.e. tap cards, bus passes, taxi/Uber vouchers etc. [ ] Other: 
  Family members who are included in visiting plans:       

 Visits will be scheduled:  Weekly    Bi-weekly     Monthly    Other:        
 Dates of scheduled visits:       
 

 
17.      Youth is / will be placed out-of-county, in        County. 

         County will continue to monitor compliance and case plan progress. 
Youth shall have visits with  Mother(s)   Father(s)   Family   Grandparents     

 Other:          Has transportation. 
 Has transportation challenges and visits will be facilitated by  Bus Passes  Other:      
 Family members who are included in visiting plans        

  Visits will be scheduled:   Weekly    Bi-weekly     Monthly    Other       
Scheduled visits Dates:       
Reason for out-of-county placement: (specify 31-206.32, 31-206.313(a))        

 
 
18.  Youth is / will be an out-of-state placement.  
   Out-of-state residential facility has been approved and authorized in accordance to WIC Section 727.1(b) and Family Code 

7911.1   Date:       
   Out-of-state RFA home meets all requirements within the residing state, and ICPC approval obtained:   Date:       

 
 What in-state facilities were used or considered and state the reasons other in-state facilities were reviewed and not recommended: 

(31-206.312(a))        
 
 Note: New placements in out-of-state residential facilities are prohibited on and after July 1, 2022 pursuant to Family Code 7911 and 

WIC 727.1.  
 
 
19. Reasons why the youth will be placed a substantial distance from home of parent/guardian. State why is the placement the most 

appropriate and in the best interest of the youth.  (31.206.313) (WIC 706.6): 
      

 
 Not applicable     Receiving County has been notified on       

  (date)  
Responsibilities of sending county: (31-505):       
Responsibilities of receiving county: (31-505) (31-206.312):        

 
20. Reasons why this specific placement is most appropriate and is in the best interest and meets the special needs of the youth, least 

restrictive, most family-like setting that promotes normal childhood experiences, in closest proximity to youth’s home: (WIC 706.6(B)) 
(31-206.314) (3-206.313(a)) (31-206.316):         

 
21. Efforts made to place youth and siblings together and reasons for separating siblings. (31-206.311) (31-206.318(b)) 

 Not applicable  Reason for separation:        
 

a.   If applicable, indicate the nature of the sibling relationship, the impact of placement and planning for legal permanence, 
the continued need for sibling interaction, need to suspend sibling interaction and other factors taken into consideration.  
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b. If siblings are NOT placed together, please indicate the following:  
The frequency and nature of the visits between the siblings:  1) If there are visits between the siblings, whether the visits are 
supervised or unsupervised. If the visits are supervised, a discussion of the reasons why the visits are supervised, and what needs 
to be accomplished in order for the visits to be unsupervised; 2) If there are visits between the siblings, a description of the 
location and length of the visits; 3) Any plans to increase visitation between the siblings:       

 
22. The Probation Officer will visit the youth  “Visit” means face-to-face“Contact “means face-to-face, phone, etc. 

            (31-206.32) (31.206.24) (31.206.241) (31.206.315)(31-320) 
 Three visits will take place within 30 calendar days, from the date of the youth’s initial placement order.   

(This timeline begins on the date of the youth’s initial placement order, which can include contact with the youth, while awaiting 
placement in juvenile hall) 

 

Subsequent visits will be conducted in accordance with the following schedule: 
 Monthly - Provider will also be contacted/visited at that time. 
 Other:        

 

Note: No visit exceptions are permissible for STRTPs, unless a youth is in runaway status and the placement order has been revoked or 
closed. 

 
23. The Probation Officer will visit/have contact with the youth’s Parent(s)/Guardian(s)/Family (31.206.24) (31.206.241) (31.206.315) (WIC 

706.6(p)) 
 Monthly  Other       

  
Justification for exception to contact: 

 Case Plan Goal is not reunification  No Parent/Guardian (previous 300 WIC Dependent) 
 Other reason(s)        

 

24. Foster Care Rights (31-236(a))  
     Pursuant WIC 16001.9, the youth has been informed of their rights at least every six months, no later than annually by their 
    probation officer.  

 
25. Credit Report inquiry for youth ages 14 years or older and younger than 18 years and NMD over 18 years (WIC 10618.6)  

 A copy of their credit report was provided to the youth.  Date provided:        
 No problems identified 
 Youth referred to agency/organization to help clear youth’s credit report 

Name of agency/organization referred:        
 
26. Health Passport: (31-206.35)  

The required health care information is   attached    being prepared by:      .     
It will be given to the care provider within 30 days of placement. A copy of this information attached to this document and includes 
names and address(es) of health care provider(s), immunization records, medical considerations, current medications, where 
information is documented, a plan to ensure medical care with scheduled periodic health assessments. (31-206.351, 31-206.352, 
31-206.36).  
Date referred to Public Health Nurse:         
Date information given to Care Provider: (31-405.1(n)) (31-405.1(m))        
Name/address of Health Care Provider:         

 
   Youth will be provided a medical exam and dental exam within 30 calendar days after placement. (31-206.361) 

Date of Medical Exam:         Date of Dental Exam:       
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Reproductive Rights: For a youth in foster care 10 years of age or older or a non-minor dependent, the case plan shall be 
updated annually to indicate that the case management worker has completed the following: (WIC 16501.1(f)(21)) 

  Informed the youth or non-minor dependent that they may access age-appropriate, medically accurate information about 
reproductive and sexual health care, including, but not limited to, unplanned pregnancy prevention, abstinence, use of 
birth control, abortion, and the prevention and treatment of sexually transmitted infections. 

 

  Informed the youth or non-minor dependent, in an age- and developmentally appropriate manner, of their right to 
consent to sexual and reproductive health services and their confidentiality rights regarding those services. 

 

  Informed the youth or non-minor dependent how to access reproductive and sexual health care services and 
facilitated access to that care, including assistance with any identified barriers to care, as needed 

  For a youth 10 years or older, or non-minor dependent enrolled in high school, it has been verified that the youth or non-
minor dependent has received comprehensive sexual health education that meets the requirements of Chapter 5.6 
(commencing with Section 51930) of Part 28 of Division 4 of Title 2 of the Education Code through the school system or has 
ensured that the youth will receive the instruction.   
 

• Describe how the county will ensure that the youth receives the instruction at least once before completing junior 
high or middle school if the youth remains under the jurisdiction of the court:        

 

• Describe how the county will ensure that the youth or nonminor dependent receives the instruction at least once 
before completing high school if the youth or nonminor dependent remains under the jurisdiction of the Court: 
      

 
27. Education Passport: (31-206.35) 

The required educational information is being prepared by       and includes: school records, immunizations, known medical 
problems, known medications, names/address of health and educational providers.   
It will be given to care provider within 30 days of placement. This document contains the school plan for the youth that includes 
names and address of the education provider, (31.206.351(a)) youth’s school records, assurances that takes into account their 
proximity of school at the time of placement. (31-206.351) 

  Attached (31.206.351(c))  Will be attached to the case plan when completed. 
   

Youth is performing at         Grade level (31-206.351(b))  
Youth has special education needs:        
Youth has an Individualized Education Plan dated:        
Identified adult to provide assistance with post-secondary education, including career and technical education, and related financial 
aid (WIC 16501.1(g)(22)):        

  The youth does not wish to pursue postsecondary education, career, or technical education at this time. (The youth may change 
their mind at any time at which point the case plan shall be updated to identify an adult and indicate above) 

 Date information was given to Care Provider:         
   A recommendation has been made to the Court that the right of the parent to make educational decisions be limited by 

the Court. (31-206.38) 
Date of recommendation report:         Date of Court Order:        (copy in file) 

   Assigned Educational Rights Holder (If other than a parent):        
 

28. Independent Living Plan  
  The youth is 16 years of age or older.  (31-206.37) 
  Independent Living Plan is attached. 
  Referred to       for an Independent Living Plan. Once the plan has been completed, the Probation Officer will review and 

approve the plan. A copy of the plan will be given to the Care Provider. 
  The ILP agency will provide regular progress reports to the Probation Officer. 

 Date the plan was reviewed and approved by Probation Officer:         
 Date the plan given to Care Provider:         
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29. Permanent Plan: (31-201), (31-206.318(a)), (31-206.318(c)) 

  Return Home   Permanent Placement with a fit and willing relative  
  Adoption   Legal Guardianship   Another Planned Permanent Living Arrangement (APPLA): 

 
If the case plan goal is a permanent plan of adoption, guardianship or APPLA, indicate the child’s wishes regarding their 
permanent placement plan and an assessment of their wishes below: (WIC 16501.1(f)(15)(A)) 
Child’s permanent placement plan:        
Assessment of permanent plan:        

 
Identify any barriers to achieving legal permanence and list the steps that will be taken to address those barriers. 
      
 
Note:  For a youth in out-of-home care who is 16 years of age or older, a written description of the programs and services, which will 
help them prepare for the transition from foster care to successful adulthood should be included in an aftercare service plan. 
 
When a youth has been in foster care for 15 of the most recent 22 months, complete the following: (WIC 727.32) (31-206.318) 
Termination of parental rights is not in the best interest of the youth for the following compelling reasons: 

  The parent/guardian(s) has/have maintained regular visits and contact with youth and the youth would benefit from 
the continued relationship. 

  The permanent plan is for the youth to return to their home (reunification). (31-206.23) 
  Compelling reason(s) exist as to why it is not in the best interest of the youth to return home, be placed for adoption, be 

placed with a legal guardian, or be placed with a fit and willing relative. 
 Compelling reason(s) include:        

  A determination by the licensed county adoption agency that all of the following apply: 
a. The child is unlikely to be adopted. (31-206.318(e)) 
b. The child is living with a relative who is unable or unwilling to adopt because of exceptional circumstances. 
c. Removal of the child from the physical custody of their relative or foster parent would be detrimental to the child’s 

emotional well-being. 
 Probation has not provided the family with reasonable efforts necessary to achieve reunification. 

 
Date this section was completed:          
 

30. The youth has been placed at:         
Address:        

 

Reason(s) this placement was determined most appropriate and, in the youth’s best interest: (706.6(g) WIC) (31-206.314) 
      
 

Name and address of school the youth will attend while residing in this placement (WIC 706.6(j)) (31-206.351(a)) 
School Name:          

School Address:                                                                                                                                                                            
 This is same school youth was attending. 
 The previous school was considered, however, based on other factors in determining the appropriate placement it is 

necessary for the youth to change schools. 
 School records have been forwarded to the new school    Yes     No  

Other educational information:      
 

31. The Court has approved placement of the youth or NMD in an STRTP: *    Yes      No  
If no, please explain:       
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32. Pursuant to WIC - 727(a)(4)(E), if a youth is 13 years and older, has an active placement order through delinquency court, is 
anticipated to remain in placement in an STRTP for 12 consecutive months, 18 nonconsecutive months,* or in the case of a youth 
younger than 13 years of age placed in an STRTP for more than six (6) consecutive or nonconsecutive months,* the Chief 
Probation Officer of the county probation department or their designee shall approve the continued placement, no less 
frequently than every 12 months.  

 

  Chief Probation Officer or their designee has approved the child/youth continued placement in an STRTP.* 
Expected date of completion:        

 

Describe child/youth’s needs that justify continued placement in an STRTP, include barriers that need to be addressed: 
      
 
 

33. Prior to a child/NMD’s discharge from an STRTP, please provide a description of the type of home-based services that will encourage 
the safety, stability, and appropriateness of the next placement. Include description of home-based services recommended by the QI 
and the CFT, when applicable : *        

 

 A plan for aftercare support services to the youth and family is attached and was developed with the STRTP pursuant to Section 4096.6 *  
  YES     NO (not applicable at this time) 
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SIGNATURE PAGE:  
 

YOUTH: This case plan has been reviewed with me and I have received a copy of my plan (WIC 16501.1(f)(13)). I agree to actively 
participate in the activities and work toward the goals as described. I have the reviewed my case plan and my plan for permanency. I 
have been advised that I have the right to receive information about my placement and case plan, including changes to my plan as 
described. ( WIC 16001.9 (a)(38) )  

 
Youth’s Signature:   Date:        

             (m/d/yyyy) 
 

PARENT/GUARDIAN(S): 
This case plan has been reviewed with me and I have been provided an opportunity to participate in the development of the case 
plan. I agree to actively participate in the activities and work toward the goals described. I also understand that 
adoptive/counseling services are available to me should I request them. I have received a copy of this plan. 

 
Parent’s Signature:   Date:        
(31.210.13)            (m/d/yyyy) 
If no parent/guardian is available/willing to sign the above, indicate efforts to obtain signature and reason parent did not sign: 
(31-210.131)        

 
 

 Youth / Parent REFUSED TO SIGN CASE PLAN. Document present by DPO on:       
 

Probation Officer’s Signature:   Date:        

(31-210.11)          (m/d/yyyy) 
 

Probation Supervisor’s Signature:   Date:        

        (m/d/yyyy) 

Date the Case Plan was reviewed with Care Provider: (31-405.1)        
Date a copy of the Case Plan given to Care Provider: (31-405.1)        

 
Provider Staff’s Signature:   Date:  

(31-405.1) 

 
Provider Staff’s Name/Job Title/Name of Organization (printed):        
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From: 

Sent: 

To: 

Cc: 

Subject: 

Follow Up Flag: 

Flag Status: 

Prob StartStop 

Follow up 

Flagged 

PLACEMENT /REMOVAL NOTICE 

MINOR'S NAME DATE: 
DEPUTY: 
DATE OF LAST VISIT WITH MINOR: -

REMOVED FROM: 

EFFECTIVE: (Last day@ Facility. When Payment Stops): -
REASON: _youth is staying in (unapproved setting) 
NOTES: 

•••••••••••••••••••••••••••••••••••••••••••••••••••••••••••••••••••••••••••••••••• 

PLACED AT (Facility or Home): _Unapproved setting 

EFFECTIVE: (Start Payment Date): --
New Deputy: 

••••••••••••••••••••••••••••••••••••••••••••••••••••••••••••••••••••••••••••••••• 

••••••• CLERICAL INFORMATION •••**••

EHSD HOTLINE NOTIFIED: ______ _ SUPERSESSION UPDATED: _____ _ 
G. H. AGREEMENT FAXED: ______ _ 2 SPREADSHEETS UPDATED: ____ _ 
PAPERWORK COMPLETED/ FILED: ___ _ AUTO-BASE UPDATED: ______ _ 
CWS UPDATED: __________ _ IF V&D, EHSD FISCAL NOTIFIED: ___ _ 

******••·········································································· 

J-158 (8/13}
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  School: _____________________ 
  (Last)     (First)       (Middle) 

  School Year: __________        Student Emergency Card  Date:_____________ 

Student Information 

  Student Name: ____________________________________________________   Sex: ____   Grade: ___  Birthdate: _____________ 
  (Last)     (First)       (Middle) 

Residence Address: ________________________________________________________________________________________ 
  (Street)   (City)  (Zipcode)

Home/Primary Phone Number: ______________________________ Student’s Birthplace: _________________ 

Parent/Guardian Information 

       Parent/Guardian 1  Parent/Guardian 2 

Name ___________________________________________________     Name ______________________________________________________ 
 Address __________________________________________________     Address _____________________________________________________ 
 City ____________________  Home Phone _____________________  City _______________________ Home Phone ______________________ 
 Work Phone __________________ Cell Phone ___________________    Work Phone __________________ Cell Phone _____________________ 
 Email Address _____________________________________________     Email Address _______________________________________________

 Language Spoken at home: ____________________________      Student Lives With: _____________________________________ 

Emergency Contacts 
If the child listed above becomes ill, requires medical attention, or must be evacuated due to a emergency/disaster and I cannot be 
reached, the school authorities have my permission to contact and release my child to the care and custody of one of the following.  

PLEASE NOTE: All persons picking up children MUST provide valid photo identification or your child will not be released. 

1) Name _____________________ Relationship ________________ Home Phone _________________ Cell / Work Phone _________________

2) Name _____________________ Relationship ________________ Home Phone _________________ Cell / Work Phone _________________

3) Name _____________________ Relationship ________________ Home Phone _________________ Cell / Work Phone _________________

Sibling Information 

Name          School      Grade   Name       School       Grade 

1. ________________________________________________________ 2. _____________________________________________________________
3. ________________________________________________________ 4. _____________________________________________________________

Medical Information 

CHECK THE BOXES BELOW IF YOUR CHILD CURRENTLY HAS ANY OF THE FOLLOWING CONDITIONS:

☐ Asthma (Inhaler Required) ☐ Diabetes ☐ Sickle Cell Anemia ☐ Severe Allergies (Epipen Required)

☐ Seizure Disorder (Date of last seizure: ____________ ) ☐ Cystic Fibrosis  ☐ Other:  _____________________________________

If you selected Seizure Disorder, what type of seizures did/does your child have: ___________________________________________ 

Please list any medication(s) your child is required to take during school hours: ____________________________________________ 

NOTE: Medical authorization forms must be completed by the physician annually for any medication/procedures required during school hours. 

Disaster Preparedness Information 

I will provide a 3-day supply of medication to the school (with current medical orders) for emergencies: ☐ Yes  ☐ No  ☐ N/A 

My child has special care procedures or needs: ☐Tracheostomy  ☐GT Feedings  ☐Catheterizations  ☐Wheelchair  

Emergency Contact (Outside of California or outside the Bay area): 

1) Name _____________________ Relationship ________________ Home Phone _________________ Cell / Work Phone _________________

If my child needs to be taken to an emergency facility, he/she may be taken to the nearest one. I give my consent for school 

authorities to take appropriate action for the safety and welfare of my child. I understand I will be financially responsible.  

PARENT/GUARDIAN SIGNATURE: ___________________________________________________ DATE ______________________ 

Appendix B.3.a
Student Name: ______________________________________ 



CONTRA COSTA SELPA IEP TEMPLATE 
INVITATION TO INDIVIDUAL EDUCATIONAL PROGRAM TEAM MEETING/NOTICE OF MEETING 

10/2017 Form 25A Meeting Notice A 

Student Name _______________________________________ Date of Birth      ___/___/________ 

Initial       Annual       Triennial       Transition Planning   Pre-Expulsion       Interim    Other __________________ 

Address ______________________________________________________________________________________________________ 

Dear_____________________________________      Today’s Date ____/____/________ 

An Individual Education Program (IEP) Meeting is being arranged to discuss educational program for the student named above. You 
are invited to attend as a member of the IEP team. Your participation and input are important in the development of an appropriate 
education and arriving at decisions about your child’s education. You have the right to have other individuals present who have 
knowledge or special expertise about your child. Your child could benefit from participation in the IEP meeting and is invited to 
attend. If this is the initial IEP meeting and the student was receiving services under Part C through an IFSP, you may request that the 
district invite the Part C Service Coordinator or other representative. Secondary students age 15 or older should attend the IEP Team 
meeting. Parents of adult students may also participate in the meeting.  

The meeting is scheduled for:   

Date ____/____/________ Time _____________________________________ 

School / Location _____________________________________ Room_____________________________________ 

We anticipate that the following members may also attend 

Administrator/Designee ________________________________________________ 

Special Education Teacher ________________________________________________ 

General Education Teacher ________________________________________________ 

Student ________________________________________________ 

Psychologist ________________________________________________ 

Specialist (type) ________________________________ ________________________________________________ 

NOTICE:  If you wish to audio tape this meeting, you must provide 24 hour notice; we may also audio tape the meeting.  

If you would like further information about your Procedural Safeguards or the purpose of this meeting, please call: 

Name  ______________________________________ Title   __________________________________________ 

School / District ______________________________________ Phone__________________________________________ 

Please complete and sign this form, and return to __________________________________________________________________ 

Check the following items, as appropriate: 

 YES, I plan to attend the meeting.  
 YES, I plan to attend the meeting and bring the following additional attendees: _________________________________________ 

__________________________________________________________________________________________________________ 

I do not plan to attend the meeting, but I am available by teleconference 

I require assistance of an interpreter. (language) __________________________________________________________________ 

I request a different time and/or place. Please call me at home (____) ___________________ work (____) ___________________ 

I give my consent for the district to invite other agency personnel to attend the meeting if secondary transition is being addressed. 

NO, I cannot attend the meeting, but hereby give my permission for the meeting to be held without me (CFR 300.322d). I understand 
the IEP and related documents from this meeting will be provided to me for my signature, and I agree to return them in a timely manner. 

NO, I cannot attend, but I will send ________________________________ as my representative to speak for me. I understand the IEP 
and related documents from this meeting will be provided to me for my signature, and I agree to return them in a timely manner.  

Signature _______________________________________________________ Date ___/___/______ 
Parent        Guardian        Surrogate   Adult Student 
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Attachment 1     

File: Original – Student Cumulative File 
Copy – District Student Services Office 
Copy - Student 

_________________________________  School District 

Modified Graduation Notification Letter 

AB 167/216, AB 1806, AB 2306 

The purpose of this document is to notify the above student and Educational Rights Holder of the determination of 

eligibility for modified graduation requirements and options for meeting graduation requirements. 

Under Assembly Bills 167/216 students identified as foster, AB 1806 students living in a homeless situation, and AB 

2306 students transitioning from a juvenile court school, have special rights to help them remain on track for high 

school graduation. 

Students in transition (foster youth, students in homeless situations, and those transitioning from a juvenile court 

school) who transfer schools after their second year of high school may be eligible to graduate by completing the 

minimum California state graduation requirements if they are not reasonably able to complete all 

____________________ School District graduation requirements by the end of their fourth year of high school. 

Completing second year of high school is defined as either a) completing two years of high school; or b) completing 

sufficient high school credits to be considered a high school junior or senior.  

Students who graduate under AB 167/216, AB 1806, or AB 2306 do not have to complete additional 

_____________________ School District requirements, which require___________ credits.  

School Counselor (Name): _____________________________________________________________________ 

School Counselor (Signature): _____________________________________   Date:_______________________ 

Student Name:________________________________________           Student ID:________________________ 

Address:_____________________________________________   Date of Birth:______________________ 

Current High School:___________________________________          Date of Enrollment:__________________ 

Grade Level: _________________________________________       

Educational Rights Holder (ERH):_________________________________ Phone: (___)_____________________ 

Probation Officer/Social Worker (If applicable):_______________________Phone: (___)_____________________ 

PART A.  Determination of Eligibility within 30 calendar days of student’s enrollment, after careful review of the 

student’s educational records, we have determined, and hereby certify, that the above named student: 

   Is eligible to meet graduation requirements under     AB 167/216   AB 1806   AB 2306 

(please see Part B and Part C of this letter for further information.) 

  Is not eligible to meet graduation requirements under   AB 167/216   AB 1806  AB 2306 because;  

___ Student is not a foster youth, student in homeless situation or student transitioning from juvenile court school. 

___ Student has not completed two years of high school. 

___ Student did not transfer to a new school after completing two years of high school. 
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Attachment 1     

File: Original – Student Cumulative File 
Copy – District Student Services Office 
Copy - Student 

____________________________School District 

Modified Graduation Notification Letter 

AB 167/216, AB 1806, AB 2306 

Important Notice to Student Educational Rights Holder 

It is important to keep a copy of this certification notification for your records. It can be used at any future school to 

verify that the student is already certified as AB 167/216, AB 1806, or AB 2306 eligible. The above names student 

retains the right to graduate under AB 167/216, AB 1806, or AB 2306 even if they transfer schools again, or their 

foster care/probation case closes, or they have obtained a permanent residence before they receive their high school 

diploma. 

Please note that the school district cannot allow a student to graduate under AB 167/216, AB 1806, or AB 2306 

without this document. The student and/or ERH can change their decision by submitting a new 

_______________________ District Modified Graduation Eligibility Notification (regarding graduating under AB 

167/216, AB 1806, or AB 2306) at any time until the student receives their high school diploma.  

The school counselor must submit and file this completed document to _________________________ with the 

Modified Graduation Academic Review Worksheet (if applicable) within (5) business days of receiving signed form in 

order for correct information to appear on the student’s transcript for graduation.  

Part B. Graduation Options for students eligible to meet modified graduation requirements under AB 

167/216, AB 1806, or AB 2306. 

1, Attempt to graduate high school at the end of the fourth year by completing all school district graduation 

requirements. Students may attempt to accomplish this by concurrently enrolling in a community college, 

continuation school, or independent study program. Students may attempt to accomplish this by enrolling in 

district approved alternative methods for course completion.  

2. Remain in high school for a fifth year, and complete all additional school district graduation requirements. The

right to a fifth year of high school applies even if the student will be older than 18 years old during that additional

year. The student will be allowed to remain at the local high school and will not be required to transfer to a

continuation school, independent study program, or adult school to complete the fifth year.

3. Graduate by completing California State requirements and accept AB 167/216, AB 1806, AB 2306 eligibility.

Please note that there are advantages and disadvantages to graduating under AB 167/216, AB 1806, or AB

2306. While a student may graduate with classmates and receive a regular high school diploma, students who

graduate under AB 167/216, AB 1806, AB 2306 are not eligible to apply directly to a California State University

(CSU) or University of California (UC) school.



Attachment 1     

File: Original – Student Cumulative File 
Copy – District Student Services Office 
Copy - Student 

_________________________________School District 

Modified Graduation Notification Letter 

AB 167/216, AB 1806, AB 2306 

Please check box and initial one of the following three options: 

Part C. Choice of Graduation Path for students eligible to meet modified graduation requirements under AB 
167/216, AB 1806, or AB 2306 (To be completed by student and Educational Rights Holder) 

1. Graduate under _____________________School District requirements in four (4) years.

Initials of Student _________   Initials of Education Rights Holder __________

2. Graduate under ______________________ School District requirements in five (5) years.

3. Graduate under California State graduation requirement through AB 167/216, AB 1806, or
AB 2306 in four (4) years.

        Initials of Students ____________    Initials of Educational Rights Holder _______________ 

Educational Rights Holder (Name): _______________________________________________________________ 

Educational Rights Holder (Signature):__________________________________  Date: ____________________ 

Student (Name): ______________________________________________________________________________ 

Student (Signature): ________________________________________________ Date:______________________ 

The student and/or ERH can change their decision by submitting a new _________________________School 

District Modified Graduation Eligibility Notification (regarding graduating under AB 167/216, AB 1806, or AB 2306) at 

any time until the student receives their high school diploma.  

If you have any questions or concerns about AB 167/216, AB 1806, or AB 2306 graduation, please see the student’s 

counselor.  



FOSTER YOUTH TEMPLATE Unified 

AB 167/216 Notification of District Graduation Requirement Exemption for Foster Youth Students 

Student Name: ID #: Enter Date: 

School: Current Grade: 30 Day Deadline: 

DOB: Graduation Year: 

3rd & 4th Year High School Enrollment History: 

Dates School of Enrollment 

From: To: School District Grade 

(Disclaimer: Recommendation to consult with legal counsel to determine how this document may apply to your specific facts and circumstances) 

ACADEMIC  ASSESSMENT: 

COURSE Requirements District AB 1806 Credits 

Completed 

Credits 

Enrolled 

Credit 

Recovery 

Notes Credits Needed 

English 30 

Algebra 10 

Math 10 

Biological Science 10 

Physical Science 10 

World History/Cultures/Geography 10 

US History 10 

Government and Civics 5 

Economics 5 

Visual-Performing Arts-Foreign 

Language 
10 

PE 20 

Additional Courses - - 

Health - - 

Electives - - 

Total Credits 130 

Special Education Program: _______________________________________________________________________ 

Future Plans:          Work            Adult School            Community College           State College            UC   Job Corps  Military 

      Vocational/Trade School      Other: _______________________________________________________ 

AB 1806 Exemption Granted:                       YES                           NO                          REEVALUATION 

Reason: __________________________________________________________________________________________ 

Academic Counselor: __________________________________________________________ Date: ______________ 

District Homeless Liaison: _______________________________________________________ Date: ______________ 

This is to notify the student below and the education rights holder (parent/guardian) that meeting basic California High School diploma 

requirements WILL NOT meet eligibility requirements for attendance to a four year post-secondary university. You are encouraged to contact your 

2-year community college, career technical or military advisory/representative to explore post-secondary options.

       Exemption not accepted   Permission to remain in district for 5th year to complete district graduation requirements 

       Provided information about transfer opportunities available through California Community Colleges (see back page for 

information). 

Student Name: ______________________________ Contact/Signature: _______________________________   Date: ____________ 

Ed. Rights Holder (Parent/Guardian) __________________________ Contact/Signature: _____________________ Date: __________ 

Contra Costa Office of Education 5/10/2018 
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The adult(s) identified in 1. is (are) (check all that apply)

1. 

2. 

The following adult(s) is (are) designated as the educational rights holder(s), as defined in rule 5.502.

b.  

c.  

The first educational rights holder identified by the court for this child or youth.
The same educational rights holder as last identified by the court.  
A different educational rights holder from the one last identified by the court.

a.  

Name:

Page 1 of 2 
Form Adopted for Mandatory Use 

Judicial Council of California 
JV-535 [Rev. January 1, 2014]

Welfare and Institutions Code, §§ 361, 726 

www.courts.ca.gov

Educational Rights Holder for Child or Youth

a.  

b.  

e. Relationship to child or youth:

c. Telephone:

d. E-mail:

JV-535
ATTORNEY OR PARTY WITHOUT ATTORNEY (Name, State Bar number, and address):

TELEPHONE NO.: FAX NO.:

E-MAIL ADDRESS:

ATTORNEY FOR (Name):

SUPERIOR COURT OF CALIFORNIA, COUNTY OF

BRANCH NAME:

CITY AND ZIP CODE:

STREET ADDRESS:

MAILING ADDRESS:

CHILD'S NAME:

FOR COURT USE ONLY

CASE NUMBER:

ORDER DESIGNATING EDUCATIONAL RIGHTS HOLDER 

4. (Check only if 1, 2, and 3 do not apply.) The court cannot identify a parent, guardian, or other responsible adult to act as the 
educational rights holder. 

Provision of the information on this form—as well as on forms JV-535(A), JV-536, JV-537, JV-538, JV-539, JV-540, or any 

equivalent form—to the parent(s) or guardian(s) named in 6 will create a safety risk (for example, because of the placement's

confidentiality). The information may not be disclosed to the parent or guardian.

ORDER DESIGNATING EDUCATIONAL RIGHTS HOLDER 

New contact information in item 1, above.

a.  The court hereby refers the child to the local educational agency for appointment of a surrogate parent under section 

7579.5 of the Government Code.

The court, with input from any interested person, will make educational developmental-services  

decisions.
b.

d.  The successor guardian or conservator and, as such, holds decisionmaking rights.          
The caregiver in a planned permanent living arrangement and holds             educational            developmental-services 
decisionmaking rights under section 361(a)(1)(E). See item 6 for limitation of parental decisionmaking rights.

e.  

The appointment of any previous educational rights holder or developmental-services decision maker is terminated.          5.  

The responsible adult identified in 1. is appointed the educational rights holder for the child or youth and is authorized to 
make             educational            developmental-services      decisions for the child or youth to the extent permitted by law. 

3.  

Having considered the evidence and made the findings required by law, THE COURT ORDERS that

NOTICE

(Before the dispositional hearing) The child's attorney and the social worker or probation officer must make every 
effort to identify a responsible adult to make future educational or developmental services decisions for the child.

The appointment of a surrogate parent is not warranted.

Address:

Name:a.

b.  

e. Relationship to child or youth:

c. Telephone:

d. E-mail:

Address:
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JV-535
CASE NUMBER:CHILD'S NAME:

Appointed Educational Rights Holder—Rights and Duties

7. The appointed educational rights holder is authorized to have access to the child's or youth's

educational developmental-services records and information to the extent permitted by law.

9. The appointed educational rights holder must comply with all applicable state and federal confidentiality laws, including sections

362.5, 827, 4514, and 5328 and Government Code section 7579.5(f), and may share information only to the extent necessary to

further the interests of the child or youth.

10. The appointed educational rights holder must meet with the child or youth; investigate the child's or youth's educational and

developmental-services needs and whether those needs are being met; and, before each scheduled review hearing, provide

information and recommendations to the social worker or probation officer OR make written recommendations to the court OR
attend the review hearing and participate in any part of the hearing that concerns the child's education or development OR all of

these. The rights holder may submit written recommendations on Educational Rights Holder Statement (form JV-537) or in any

other suitable format. To the greatest extent possible, the educational rights holder must consult and collaborate with the

educational liaison or regional center service coordinator, as applicable, to gather information needed to meet the needs and

protect the rights of the child or youth.

Page 2 of 2  JV-535 [Rev. January 1, 2014]

8. The appointed educational rights holder may authorize the release of educational developmental-services records 

to the child's attorney or CASA volunteer to the extent permitted by law.

ORDER DESIGNATING EDUCATIONAL RIGHTS HOLDER 

Service of Order

This order applies to any local educational agency, school, school district, or regional center serving the child or youth in the 
State of California.

11. If this is the first form JV-535 completed in this case or it includes any information different from information on the previous

JV-535, the clerk will provide a copy of this form and any attachments to the child (if 10 years old or older) or youth; the attorney for

the child or youth; the social worker or probation officer; the Indian child's tribe, if applicable; the local foster youth educational

liaison; the county office of education foster youth services coordinator; the regional center service coordinator, if applicable; and

the educational rights holder or surrogate parent in person or by first-class mail no later than five court days after the order is

signed. The clerk may also make the form available to the parent or guardian (unless otherwise indicated on this form, or parental

rights have been terminated, or the child has reached 18 years of age and reunification services have been terminated), to the

CASA volunteer, and if requested, to any other person entitled to notice under section 293.

12. The assigned social worker or probation officer must notify the educational rights holder of the date, time, and location of each

court hearing.

u
JUDICIAL OFFICER

Date:

b. 

c. 

d. 

f.  

e. 

a. 

are limited under section 361(a) or 726(b).

are retained.
are fully restored.
are temporarily limited under section 319(g).

transferred to the youth on his or her 18th birthday.

have been terminated under section 366.26 or 727.31.

to make educational developmental-services   decisions for the child or youth        

The rights of6.   (name): (name):
mother
father
guardian

mother
father
guardian

Related findings and orders are attached on form JV-535(A) or its equivalent.

For your protection and privacy, please press the Clear 
This Form button after you have printed the form.



Links to Additional Court Form Samples 

JV-535(A): Attachment to Order Designating Educational Rights Holder 

Link: https://www.courts.ca.gov/documents/jv535a.pdf 

JV-536: Local Education Agency Response to JV-535—Appointment of Surrogate 
Parent 

Link: https://www.courts.ca.gov/documents/jv536.pdf 
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Your FYSCP County Contact: 

77 Santa Barbara Road 
Pleasant Hill, CA 94523 

(925) 942-3300

Your Local School District 
Education Liaison: 

For more information, please contact one of your local Foster Youth representatives listed below: 

* Education Rights Holder

Every foster youth under the age of 18 must have an     

education rights holder, who is required to make

education decisions in the youths best interest. 

*If you need information about who your education rights

holder is, you can contact your social worker or attorney. 

 You have the right to stay in high school for a fifth 

year to complete your school district graduation 

requirements, even if you are over 18. 

 If you are behind on your credits and transferred 

schools after 10th grade, you may be eligible to 

graduate under AB 167/216.  

 You have the right to have the application fee 

waived when you apply to a community college 

in California and to four-year colleges through 

your school counselor.  

 You have the right to receive the maximum 

amount of federal student aid.  

Your FYSCP State Contact: 

California Department of Education 

1430 N Street, Suite 6208 
Sacramento, CA 95814-5901 

916-319-0836, Fax 916-319-0961

1. RIGHT TO REMAIN IN YOUR
SCHOOL OF ORIGIN

 You have the right to stay in the same school     

after you move to a new foster care placement. 

 Your school district must work with you, your        

education rights holder, your caregiver, and your 

social worker/probation officer to develop a plan 

to transport you to your school of origin.  

2. RIGHT TO IMMEDIATE
ENROLLMENT IN SCHOOL

 You have the right to immediately enroll in your 

new school after you change placements.  

 Your previous school must send your education 

records to your new school after you enroll.  

 You have the right to participate in all student 

activities and programs available at your school. 

3. RIGHT TO PARTIAL CREDITS
FOR HIGH SCHOOL

 If you change schools during the school year, you 

have a right to partial credits in all classes that 

you are passing when you leave your old school. 

4. GRADUATION RIGHTS

5. COLLEGE RIGHTS

6. SCHOOL DISCIPLINE RIGHTS

 You cannot be suspended for more than five 

school days in a row or for more than 20 days  

in a school year. If you do receive more     

suspensions, you must change schools.  

 You have the right to be told why you are being    

suspended and the right to provide your version  

of events before you are suspended. 

7. RIGHT TO YOUR SCHOOL RECORDS

 You have the right to access your school     

records if you are 16 years or older or have  

finished the 10th grade.  

 Your social worker/probation officer and       

education rights holder can access your 

school records as well. 
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GLOSSARY OF TERMS 

TERM ACRONYM DEFINITION 

504 PLAN A legal document falling under the provisions of the 

Rehabilitation Act of 1973. It is designed to plan a 

program of instructional services to assist students with 

special needs who are in a regular education setting. A 

504 Plan is not an Individualized Education Program 

(IEP) as is required for special education students. 

However, a student moving from a special education to a 

regular education placement could be placed under a 504 

Plan. A student with a physical or emotional disability, or 

who is recovering from a chemical dependency, or who 

has an impairment (i.e. Attention Deficit Disorder) that 

restricts one or more major life activities can qualify to 

have a 504 Plan. 

AB 490- EDUCATION 

RIGHTS AND 

STABILITY FOR 

FOSTER YOUTH ACT

AB 490  Assembly Bill 490 (2003) created new rights and duties 

related to the education of dependents and wards in foster 

care. Some of these rights and duties have been expanded 

by later laws, including AB 81 (2009); AB 12, AB 1933, 

and SB 1353 (2010); AB 709 and SB 578 (2011); AB 

1573, SB 121, SB 1088, and SB 1568 (2012); AB 643 

(2013); the federal Fostering Connections to Success and 

Increasing Adoptions Act of 2008 (Public Law 110-351); 

and the federal Uninterrupted Scholars Act (Public Law 

112-278). The guiding principle of AB 490 is that

educators, social workers, probation officers, caretakers,

advocates, and juvenile courts must work together to serve

the educational needs of students in foster care.

AB 490 SCHOOL 

DISTRICT FOSTER 

CARE LIAISON 

AB 490 

Liaison 

Under AB 490 each LEA must designate an educational 

liaison for foster children, whose duties include the 

following: 

• Ensuring proper educational placement, school

enrollment, and checkout from school.

• Assisting with the transfer of grades, credits, and

records when there is a school change.

ACADEMIC 

PERFORMANCE 

INDEX 

API Under No Child Left Behind, the API measures the 

academic 

performance and growth of schools on a variety of 

academic measures. 

ADJUDICATION 

HEARING (ALSO 

KNOWN AS A TRIAL 

OR JURISDICTIONAL 

HEARING) 

The hearing which occurs as the result of the parents or 

guardians entering a denial of the allegations in the 

petition. At any adjudication hearing, testimony and other 

evidence is presented to substantiate or refute the 

allegations made by Child Welfare Services in the 

petition. 

ANOTHER PLANNED 

PERMANENT LIVING 

ARRANGEMENT 

APPLA This is an updated term for what used to be called long-

term foster care, in that the child is not returned home, 

adopted or placed with a guardian. 
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TERM ACRONYM DEFINITION 

ANNUAL YEARLY 

PROGRESS 

REPORT 

AYP Under No Child Left Behind, the AYP requires each state 

to ensure that all schools and districts make Adequate 

Yearly Progress based on assessments included in the 

statewide accountability system. 

ARRAIGNMENT/ 

DETENTION 

HEARING 

The initial hearing in the in Dependency court following 

the filing of a petition. It is at this hearing that parents 

and/or guardians are apprised of their rights, issued a copy 

of the petition and appointed an attorney if they do not 

have one and the parent(s) or legal guardian(s) may enter a 

plea to the petition. At this hearing, the court makes a 

determination whether the child will return home or 

remain in temporary out-of-home care. 

BEHAVIORAL 

INTERVENTION PLAN 

BIP A BIP is a written document that is developed when the 

individual exhibits a serious behavior problem that 

significantly interferes with the implementation of the 

goals and objectives of the individual’s Individualized 

Education Program (IEP). The BIP becomes part of the 

IEP and must be writ-ten with sufficient detail so as to 

direct the implementation of the plan. 5 CCR § 3001(g). 

COLLEGE 

ENTRANCE 

COURSEWORK FOR A 

UC OR CSU SCHOOL 

Coursework required in high school in order to be 

eligible to attend a University of California or 

California State University school. These are: 
a) History/Social Science – Two years, including one

year of world history, cultures and historical

geography and one year of U.S. history or one-half 

year of U.S. history and one-half year of civics or 

American government. 

b) English – Four years of college preparatory English

that include frequent and regular writing, and

reading of classic and modern literature. 

c) Mathematics – Three years of college preparatory

mathematics that include the topics covered in

elementary and advanced algebra and two-and 

three-dimensional geometry. 

d) Laboratory Science – Two years of laboratory

science providing fundamental knowledge in at

least two of these three disciplines: biology, 

chemistry and physics. 

e) Language Other Than English – Two years of the

same language other than English.

f) Visual and Performing Arts – One year,

including dance, drama/theater, music or

visual arts. 

g) College Preparatory Elective – One year (two

semesters), chosen from additional (“a-f”)

courses beyond those used to satisfy the 

requirements above, or courses that have been 

approved solely for use as “g” electives. 



TERM ACRONYM DEFINITION 

CONFIRMED 
PLACEMENT 

A residential placement that has been confirmed by 

residence staff that the youth will be residing at their home 

or facility. 

COURT APPOINTED 

SPECIAL ADVOCATE 

CASA Trained community members who are appointed by a 

judge to advocate for a specific dependent child who has 

been removed from the home. The volunteer gets to know 

the child – their needs and perspectives – and represents 

these to the judge and the child welfare system.  

DEPENDENT Any child (under age 18) found by the court to be: (a) 

abandoned; (b) abused or neglected; or (c) without a 

parent, guardian or legal custodian capable of adequately 

caring for the child such that the child is in circumstances 

which constitute a danger of substantial damage to the 

child’s psychological or physical development. 

DETAINED The removal of a child by a social worker or police officer 

from someone legally entitled to the child's physical 

custody. CRC5.502(11). 

DETAINED PETITION A petition filed after child has been taken into temporary 

custody. It alleges that a child comes within the provisions 

of WIC Section 300 and that continued detention of the 

child is necessary for child’s protection. 

DISPOSITION 

HEARING 

A hearing held to determine whether or not the court shall 

declare the child a dependent child of the court and, if so, 

where the child will live during the period of supervision. 

This usually occurs following an adjudication hearing and 

requires the receipt of a disposition report. 

DISTRICT 

APPOINTED 

SURROGATE 

PARENT 

Surrogate parents have the authority to represent a child 

with disabilities in all matters relating to the identification, 

evaluation and educational placement of the child and are 

generally appointed by a LEA to represent a child only 

when the court specifically limits the right of the parent or 

guardian to make educational decisions for the child and 

has not appointed or designated someone to have 

educational rights. As first preference, appointments shall 

be made to relative Substitute Care Providers, a foster 

parent or CASA. The person may NOT be an employee of 

any agency involved in the education of the child. 

DUAL STATUS OR 

DUAL 

JURISDICTION 

A child who is simultaneously designated a dependent and 

ward of the court pursuant to a local written protocol. 

EDUCATIONAL 

DISABILITY 

A child evaluated as having (1) mental retardation; (2) a 

hearing impairment; (3) a speech or language impairment; 

(4) a visual impairment; (5) a serious emotional

disturbance; (6) an orthopedic impairment; (7) autism; (8)

traumatic brain injury; (9) an other health impairment;

(10) a specific learning disability; (11) deaf-blindness, or

(12) multiple disabilities; and who, by reason thereof,
needs special education and related services.



TERM ACRONYM DEFINITION 

EDUCATIONAL 

LIAISON 

Contra Costa County Office of Education’s Foster Youth 

Services Coordinating Program Educational Liaisons 

serve as a link between the schools, placing agencies, and 

substitute care providers by establishing a formal 

relationship with districts and schools to support the 

educational success of foster youth residing in group 

homes and Foster Family Agencies. 

EDUCATIONAL 

PLACEMENT 

The school and program of instruction in which a youth is 

placed. This may be general education or special 

education. 

EDUCATIONAL 

REPRESENTATION 

The person who retains educational rights for the child. 

EDUCATIONAL 

RIGHTS 

Per a law passed in January 2003, the Juvenile Court must 

name a specific person at each hearing for every 

dependent child to hold educational rights and act as the 

responsible person for the child. Initially, the biological 

parents usually hold these rights, but they may be 

suspended at any hearing. The person with educational 

rights has all the same rights relative to a child’s education 

as a parent. The first choice for a surrogate shall be a 

relative Substitute Care Provider, foster parent or Court 

Appointed Special Advocate (CASA). 

EVERY STUDENT 

SUCCEEDS ACT 

ESSA ESSA reauthorizes the Elementary and Secondary 

Education Act (ESEA), the nation’s national education 

law and longstanding commitment to equal opportunity 

for all students. 

EXCUSED ABSENCES By law, foster youth may not be penalized for absences or 

missing class time due to change of placement, attendance 

at court hearings, court appearances, court-related 

activities, or interviews with placing agency staff. 

FREE APPROPRIATE 

PUBLIC EDUCATION 

FAPE FAPE is mandated by the Individuals with Disabilities 

Education Act and requires that all disabled children 

receive special education and related services at no cost to 

the child or his/her parents. 

FOSTER CARE 24-hour substitute care for children outside their own

homes. The overwhelming majority of children come into

foster care as dependent children in the child welfare

system who have been removed from their parents due to

abuse or neglect. A small minority are probation wards

who are in the system due to their own actions, where

foster care is used as a low-end disposition structure such

as placement in a group home.

FOSTER FAMILY 

AGENCY 

FFA An individual or organization that recruits, certifies, trains 

and supports foster parents or finds placements for 

children who require an alternative to a group home.  



TERM ACRONYM DEFINITION 

FOSTERING 

CONNECTIONS TO 

SUCCESS AND 

ADOPTIONS ACT 

Amended Title IV-E of the Social Security Act to require 

that case plans for children and youth in foster care 

include specified assurances for educational placement 

stability. In addition, PL 110- 351 provides for the cost of 

reasonable travel for the child to remain in the school in 

which the child is enrolled at the time of placement as an 

allowable foster care maintenance cost. (Public Law 110-

351) enacted 10/07/2008.

FOSTER PARENT An individual providing a home for a child who is unable 

to reside safely with his or her parents or guardians. Foster 

parents are licensed and their care for the child is usually 

done with the approval of the government or a social 

service agency. Foster parents may or may not be related 

to the child; foster parents include relative caretakers or 

non-relative extended family members (NREFM) with 

whom the child is placed. 

FOSTER YOUTH 

SERVICES 

COORDINATING 

PROGRAM 

FYSCP Grant-funded programs for each county office of 

education and selected school districts to increase 

interagency support for foster youth. The San Diego 

County Program is aimed towards improving the 

educational outcomes of wards and dependents, ages 4 to 

21. Oversight is provided by an Advisory Committee with

representatives from school districts, community colleges,

child welfare, probation, juvenile court, advocacy

agencies and substitute care providers.

FUNCTIONAL 

BEHAVIORAL 

ASSESSMENT OR 

FUNCTIONAL 

ANALYSIS 

ASSESSMENT 

FBA or FAA A functional behavioral assessment / functional analysis 

assessment is an analysis of a student’s maladaptive 

behavior. The assessment must include extensive 

observation of the student and an in-depth analysis of the 

student’s environment and past history. The goal is to 

determine what triggers the maladaptive behavior and to 

learn how to best control the behavior through the use of 

positive intervention strategies. Prior to conducting a 

functional analysis assessment, the school district must 

obtain consent from the person who holds educational 

rights 

GROUP HOME See number 4 under licensed children’s institutions. 

HEALTH AND 

EDUCATION 

PASSPORT 

HEP A document that provides a history of health and 

education information, which is generated by the Child 

and Family Services Agency’s Child Welfare 

Services/Case Management System (CWS/CMS) in a 

format called a Health and Education Passport. 
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HEALTH INSURANCE 

PORTABILITY AND 

ACCOUNTABILITY 

ACT OF 1996 

HIPAA was enacted to allow individuals to more freely 

move between employers while ensuring they receive 

stable health care insurance coverage. Because of 

concerns raised over electronically storing and 

transmitting sensitive health information, the U.S. 

Department of Health and Human Services issued 

regulations to protect the information from public 

disclosure (the so-called Privacy Rule) and to protect and 

ensure the physical safety and integrity of the information 

(the so-called Security Rule). These regulations, along 

with related regulations, are called HIPAA and primarily 

apply to health care providers. It is not related to 

education information. 

HOMELESS For purposes of this document, “homeless” refers to those 

foster children who are in a shelter or temporary 

placement and awaiting a long-term placement. 

INDIVIDUALIZED 

EDUCATION PLAN 

IEP A written statement for each child with a disability that 

include statements of: 

• the child’s present level of educational performance

• measurable annual goals, including short-term

objectives

• special education and related services to be provided.

INDIVIDUALS 

WITH 

DISABILITIES 

EDUCATION ACT 

IDEA Enacted in 1997 and requires states to have in effect 

policies and procedures to ensure a free appropriate public 

education (FAPE) for all students with disabilities. 

INTENSIVE 

TREATMENT 

FOSTER CARE 

ITFC A family-based treatment alternative to group care for 

children with emotional and behavioral difficulties. 

Utilizing trained foster parents as the primary Substitute 

Care Providers, this program blends the normalizing 

features of foster family care with intensive counseling, 

case management, and support services. 

JURISDICTIONAL 

HEARING (AKA 

ADJUDICATION 

HEARING) 

The court considers the presentation of facts it receives 

into evidence and makes a finding, as to whether the 

allegations in the petition are true, thereby allowing the 

child to come under WIC 300. 

JV-220 Application Regarding Psychotropic Medication (form 

JV-220), Prescribing Physician's Statement-Attachment 

(form JV- 220(A)), must be used to obtain authorization to 

administer psychotropic medication to a dependent child 

of the court who is removed from the custody of the 

parents or guardian, or to a ward of the court who is 

removed from the custody of the parents or guardian and 

placed into foster care. CRC5.640 (c). 
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JV-535 The court must use Findings and Orders Limiting Right 

to Make Educational Decisions for the Child, 

Appointing Educational Representative, and 

Determining Child's Educational Needs (form JV-535) 

when it limits the rights of a parent or guardian to make 

educational decisions for the child. CRC5.650(b). (Subd 

(b) amended effective January 1, 2008; adopted effective

January 1, 2004; previously amended effective January 1,

2007.)

JV-536 If the court refers a child to the local educational agency 

for appointment of a surrogate parent, the court must order 

that Local Educational Agency Response to JV-535-

Appointment of Surrogate Parent (form JV-536) be 

served by first-class mail on the local educational agency 

along with form JV-535, no later than seven calendar days 

after the date of the order. CRC5.650(d). (Subd (d) 

amended effective January 1, 2008; adopted as subd (b); 

previously amended and re-lettered effective January 1, 

2004; previously amended effective January 1, 2007.) 

LOCAL CONTROL 

ACOUNTABLILITY 

PLAN 

LCAP The LCAP is a critical part of the new Local Control 

Funding Formula (LCFF). Each school district must 

engage parents, educators, employees and the community 

to establish these plans. The plans will describe the school 

district’s overall vision for students, annual goals and 

specific actions the district will take to achieve the vision 

and goals. 

LOCAL CONTROL 

FUNDING FORMULA 

LCFF The local control funding formula (LCFF) was enacted in 

2013–14, and it replaced the previous kindergarten 

through grade 12 (K–12) finance system which had been 

in existence for roughly 40 years. For school districts and 

charter schools, the LCFF establishes base, supplemental, 

and concentration grants in place of the myriad of 

previously existing K–12 funding streams. As part of the 

LCFF, school districts, COEs, and charter schools are 

required to develop, adopt, and annually update a three-

year Local Control and Accountability Plan (LCAP). 

LIAISON A designee of any agency participating in this Interagency 

Agreement who serves as the communication link with the 

other agencies. 
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LICENSED 

CHILDREN’S 

INSTITUTIONS 

LCI A residential facility that is licensed by the state to provide 

non- medical care to children, including children with 

disabilities. It includes group homes. It does NOT include 

a juvenile court school, juvenile hall, juvenile ranch or 

juvenile camp. (Education Code § 56155.5) There are four 

types of licensed children’s institutions as follows: 

1. Transitional Housing Placement Programs for youth

who are at least 17 and living in an independent living

arrangement. (not applicable to Agreement)

2. Small Family Homes that provide 24-hour care in a

family residence for six or fewer children who are

mentally, developmentally or physically disabled and

require special care.

3. Foster Family Homes provide 24-hour care to six or

fewer children in a family residence. The children

may be disabled/handicapped or abused/neglected.

4. Group Homes may be of any capacity and provide 24-

hour non-medical care and supervision to children in a

structured environment that provides social,

psychological and behavioral programs.

LOCAL EDUCATION 

AGENCY 

LEA A school district or County Office of Education. A school 

district is a geographic grouping of schools under one 

administration. 

LONG-TERM FOSTER 

CARE 

LTFC A dependency court-ordered permanent plan after 

adoption and legal guardianship, which places the child in 

the home of a foster Substitute Care Provider until the 

child reaches majority. The rights and responsibilities of 

the birth parents do not end, but the care, custody and 

control of the child remain with the dependency court. 

This term has been replaced by Another Planned 

Permanent Living Arrangement – See APPLA above. 

MANIFESTATION 

DETERMINATION 

Manifestation determination is a test employed when a 

student who receives special education services is 

considered for suspension, expulsion or any alternative 

placement due to some behavioral concern. It is a process 

where the behavior of a student who receives special 

education is considered to determine if the actions that 

resulted in the consideration of some disciplinary action 

against the student were manifestations of the student's 

disability. 

MULTIDIMENSIONAL 

TREATMENT 

FOSTER CARE 

MTFC Multidimensional Treatment Foster Care (MTFC) is a cost 

effective alternative to group or residential treatment, 

incarceration, and hospitalization for adolescents who 

have problems with chronic antisocial behavior, emotional 

disturbance, and delinquency. 
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NON-RELATIVE 

EXTENDED FAMILY 

MEMBER 

NREFM Any adult Substitute Care Provider who has an established 

familial or mentoring relationship with the child. [WIC 

§362.7.] When a child is removed or detained, he or she

may be placed in an assessed home of a non-relative

extended family member. [WIC §319(f).]

NO CHILD LEFT 

BEHIND (2001) 

NCLB The main federal law affecting education from 

kindergarten through high school. NCLB is built on four 

principles: 

• accountability for results

• more choices for parents

• greater local control and flexibility

• an emphasis on doing what works based on scientific

research

PERMANENT 

PLACEMENT 

In this document the term is used in the context of 

placement in an out-of-home setting, e.g. relative home, 

foster home, or group home, rather than in the legal sense 

of reunification, adoption, etc. Placements are permanent 

unless they are temporary as defined later in this glossary, 

see Temporary Placement. 

PERMANENT 

PLANNING HEARING 

(AKA STATUS 

REVIEW HEARING) 

A hearing conducted by the Dependency court reviewing 

the status of a dependent child of the court. A review is 

conducted of every dependent child’s status, and occurs 

periodically as determined by the court, but no less 

frequently than once every six months, as calculated from 

the date of the dispositional hearing. 

PERSON-CENTERED 

PLANNING 

The Individuals with Disabilities Education Act (IDEA) 

requires that a student’s Individualized Education Program 

include transition planning by age 14 or earlier, if 

appropriate. This plan should reflect a student’s interests 

and preferences, current accomplishments and skills, what 

they still need to learn, as well as what they want to do in 

life. This can include a range of goals—everything from 

the type of career the student would like to pursue to the 

kind of living situation he or she hopes to have. Person-

centered planning is a way to identify a student’s 

individual goals and to help students, families, and 

professionals craft plans that will support students as they 

strive to achieve their dreams. 

PLACING AGENCY Child and Family Services and the Probation 

Department are the two agencies in the county that place 

foster youth in out-of-home care. 

PROTECTIVE 

CUSTODY OR 

WARRANT OF 

ARREST FOR CHILD 

The court may order a protective custody warrant or a 

warrant of arrest for a child if the court finds that: 

1. The conduct and behavior of the child may endanger

the health, person, welfare, or property of the child or

others; or

2. The home environment of the child may endanger the

health, person, welfare, or property of the child.

CRC5.526(c)(1)-(2)
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RESIDENTIAL 

SERVICES 

Divisions within the two placing agencies (CFS and 

Probation)    that work exclusively with youth who are in 

group homes or in homes under the authority of a Foster 

Family Agency. 

REMOVAL A court order that takes away the care, custody, and 

control of a dependent child from the child’s parent or 

guardian, and places the care, custody, and control of the 

child with the court, under the supervision of the local 

child welfare agency. [CRC5.502(27).] 

SCHOOL 

ATTENDANCE 

REVIEW BOARD 

SARB The administrative body which holds students and parents 

responsible for truancy. 

SCHOOL DISTRICT 

FOSTER CARE 

LIAISON 

Per AB490, every school district and County Office of 

Education must have an AB490 School District Foster 

Care Liaison. The duties of a liaison are to: 

• ensure proper school placement, enrollment,

and checkout from school;

• assist with the transfer of grades, credits and

records when youth transfer schools;

• complete school record transfers within 2

business days, per EC 48853.5(c)

SCHOOL OF ORIGIN The school that the child last attended before 

experiencing homelessness or removal from the home 

or the school where the child was last enrolled. 

SPECIAL 

EDUCATION LOCAL 

PLAN AREA 

SELPA A group of school districts, charter schools, and County 

Offices of Education in a particular geographic area who 

provide special education and related services to students 

with disabilities. SELPAs develop a local plan describing 

how it will provide special education services.  

STUDENT STUDY 

TEAM (AKA 

STUDENT SUPPORT 

TEAM) 

SST A formal meeting of school staff, especially the classroom 

teacher, to discuss why a child is having difficulty and to 

determine a course of action to address these difficulties. 

SSTs are not part of a special education program. 

SUBSTITUTE CARE 

PROVIDER 

SCP A person who provides out-of-home care for children. It 

includes foster parents and residential facility staff. 

SURROGATE 

PARENT 

See District Appointed Surrogate Parent 
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TEAM DECISION 

MAKING 

TDM A TDM meeting, including birth parents and youth, is 

held for ALL decisions involving child removal, change 

of placement, and reunification/other permanency plan. 

The TDM meeting is held BEFORE the child’s move 

occurs, or in cases of imminent risk, by the next working 

day, and always before the initial court hearing in cases of 

removal. Neighborhood-based community representatives 

are invited by the public agency to participate in all TDM 

meetings, especially those regarding possible child 

removal. The meeting is led by a skilled, immediately 

accessible, internal facilitator, who is not a case-carrying 

social worker or line supervisor. Each TDM meeting 

resulting in a child’s removal serves as a springboard for 

the planning of an “icebreaker” family team meeting, 

ideally to be held in conjunction with the first family visit, 

so that the birth-foster parent relationship can be initiated. 

TEMPORARY 

PLACEMENT 

Any placement that is not considered to be either a 

long-term or a permanent placement. 

TRANSITIONAL 

HOUSING PROGRAM 

FOR EMANCIPATED 

FOSTER/PROBATION 

YOUTH 

THP-Plus The THP-Plus is a transitional housing placement 

opportunity for emancipated foster youth, aged 18-24, 

who emancipated from the child welfare system. 

Stakeholders may live alone, with departmental approval, 

or with roommates in apartments and single-family 

dwellings with regular support. Support services include 

regular visits to stakeholders’ residences, educational 

guidance, employment counseling and assistance reaching 

emancipation goals outlined in stakeholders’ Transitional 

Independent Living Plan (TILP), the case plan 

emancipation readiness document.  

TRANSITIONAL 

INDEPENDENT 

LIVING PLAN 

TILP As required by state policy, the Transitional Independent 

Living Plan (TILP) is to be developed for a youth who is 

between the ages of 15 ½ and 16 by the county social 

worker/probation officer, with the active participation of 

the youth and other supporting adults. The purpose of the 

TILP is to describe the youth’s current level of 

functioning and identify emancipation goals, services, 

activities, and individuals assisting the youth in the 

process of obtaining self- sufficiency. 

WARD OF THE 

STATE OR WARD OF 

THE COURT  

Usually referring to a foster child in the custody of a 

public child welfare agency. 

WELFARE & 

INSTITUTIONS CODE

The portion of state law dealing with juvenile law. 
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WELFARE & 

INSTITUTIONS CODE 

300 

WIC 300 The Welfare and Institutions Code (WIC) sections 

§300(a)–(j) that describes abuse, neglect, exploitation, and

other endangerment situations and conditions whereby a

child may be removed from the care and custody of

parents or legal guardians and declared a dependent of the

court under Child Welfare Services supervision.

WELFARE & 

INSTITUTIONS CODE 

602 

WIC 602 The Welfare and Institutions Code (WIC) section that 

permits the criminal prosecution of a child suspected of 

committing a misdemeanor or felony. If the charges are 

sustained, the child may be declared a ward of the court 

under the Probation Department or California Youth 

Authority supervision. 

WRAPAROUND 

SERVICES 

Community-based intervention services that emphasize 

the strengths of the child and family and includes the 

delivery of coordinated, highly individualized 

unconditional services to address the needs and achieve 

positive outcomes in their lives. 
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Foster Youth Executive Advisory Council: 2021-2022 

Organization Name 

Antioch Unified School District 

Counselor, Student Support Services Barbara Aguilar 

CASA of Contra Costa County 

Executive Director Ann Wrixon  

Contra Costa County Office of Education 

Senior Director, Student Programs Nick Berger 

Director, Youth Services Alejandra Chamberlain 

Supervisor, Youth Services Esperanza Velarde-Ellis 

Education Liaison I, Youth Services Reina Robinson 

Education Liaison II, Youth Services Yvonne Beals 

Contra Costa County Office of the Public Defender 

Juvenile Reentry and Education Attorney Raúl Arroyo-Mendoza 

Contra Costa College 

Manager, EOPS/CARE and CalWORKS George Mills 

Contra Costa County Probation 

Probation Manager Kiki Farris 

Contra Costa Health Services 

Integrated Health Home for Foster Youth Abraham Rice 

Diablo Valley College 

Program Manager, EOPS/CARE, CalWORKS and Foster Youth Services Rachel Luna 

Program Coordinator, START and Foster Youth Services Mercedes Lezama  

Employment and Human Services 

Division Manager, Children & Family Services Nicole Gremillion, MSW 

Program Coordinator, Contra Costa County CFS ILSP Don Graves 

Foster America 

Fellow Royce Conner 

Liberty Union High School District 

Assistant Superintendent, Administrative/Student Services Tony Shah 

Foster and Homeless Youth Liaison Rebecca Loya 

Los Medanos College 

Program Coordinator, Student Success and Retention T'Sendenia Gage 

Mount Diablo Unified School District 

Assistant Director, School and Community Services James Wogan 

Oakley Unified School District 

Coordinator, Special Projects Heather Partida 

Pittsburg Unified School District 

Support Counselor and Foster/Homeless Liaison Valarie Bell-Sanders 

San Ramon Valley Unified School District 

Social Worker Dia Mundle 
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Superior Court of California: Contra Costa County 

Judge Hon. Barbara C. Hinton 

West Contra Costa Unified School District 

Director, Community Engagement Martine Blake 

Supervisor, Student Support Services Julie Luera 

Workforce Development Board 

Program Manager, Youth/Young Adult Services Norama Burch 



Acalanes Union High School District 
1212 Pleasant Hill Road 
Lafayette, CA 94549 

Liaison: Amy McNamara 
Title: Associate Superintendent of 
Administrative Services 

Liaison: Stephanie Thompson 
Title: Admin Assistant 

Phone: (925) 280-3900 ext. 6622 
Fax: (925) 280-3903 
Email: amcnamara@auhsdschools.org 

Phone: (925) 280-3900 ext. 6629 
Fax: (925) 280-3903 
Email: sthompson@auhsdschools.org 

Antioch Unified SD 
510 G Street 
Antioch, CA 94509 

Liaison: Barbara Aguilar 
Title: Foster and Homeless Youth 
Liaison/Student Support Counselor 

Phone: (925) 779-7500 ext. 53402 
Fax: (925) 779-7514  
Email: 
barbaraaguilar@antiochschools.net 

Brentwood Union SD 
255 Guthrie Lane 
Brentwood, CA 94513 

Liaison: Kirsten Jobb 
Title: Director, Student Services 

Phone: (925) 513-6300 
Fax: (925) 634-8583 
Email: kjobb@brentwood.k12.ca.us 

Byron Union SD 
14301 Byron Highway 
Byron, CA 94514 

Liaison: Vickey Corker 
Title: Foster and Homeless Youth 
Liaison 

Phone: (925) 634-6644 
Fax: (925) 376-2343 
Email: vcorker@byron.k12.ca.us 

Canyon SD 
P.O. Box 187 
Pinehurst Road, CA 94516 

Liaison: Julie Patten 
Title: Principal 

Phone: (925) 376-4671 
Fax: (925) 376-2343 
Email: jpatten@canyon.k12.ca.us 

Contra Costa County Office of 
Education 
77 Santa Barbara Road 
Pleasant Hill, CA 94523 

Liaison: Alejandra Chamberlain 
Title: Youth Development Services 
Director 

Phone: (925) 942-3308 
Fax: (925) 942-3490  
Email: achamberlain@cccoe.k12.ca.us 

John Swett Unified SD 
400 Parker Avenue 
Rodeo, CA 94572 

Liaison: John Angell 
Title: Attendance Supervisor 

Phone: (510) 787-1088 ext. 1109 
Fax: (510) 787-2184 
Email: jangell@jsusd.org 

Knightsen SD 
P.O. Box 265, 1923 Delta Road 
Knightsen, CA 94548 

Liaison: Veronica Polk 
Title: Principal and Special 
Education Director 

Phone: (925) 626-3303 ext. 3076 
Fax: 925-625-0073 
Email: vpolk@knightsen.k12.ca.us 

Lafayette SD 
3477 School Street 
Lafayette, CA 94549 

Liaison: Patrick Gargiulo 
Title: Director, Student Services 

Phone: (925) 927-3516 
Fax: (925) 284-1525 
Email: pgargiulo@lafsd.org 

Liberty Union High SD 
20 Oak Street 
Brentwood, CA 94513 

Liaison: Rebecca Loya 
Title: Foster and Homeless 
Youth Liaison 

Phone: (925) 634-2166 ext. 2062 
Fax: (925) 634-1687 
Email: loyar@luhsd.net 

FOSTER CARE AB 490 &  
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Martinez Unified SD 
921 Susana Street 
Martinez, CA 94553 

Liaison: Renee Lopez 
Title: Assessment and Data 
Specialist 

Phone: (925) 335-5959 
Fax: (925) 335-5961 
Email: rlopez@martinez.k12.ca.us 

Moraga SD 
1540 School Street 
Moraga, CA 94556 

Liaison: Susan Bishop 
Title: Director, Pupil Services 

 

Phone: (925) 377-4105 
Fax: (925) 376-8132 
Email: sbishop@moraga.k12.ca.us 

Mt. Diablo Unified SD 
1936 Carlotta Drive 
Concord, CA 94519 

Liaison: James Wogan  
Title: Assistant Director 
School and Community Services 

Phone: (925) 682-8000 ext. 3054 
Fax: (925) 566-6692     
Email: woganj@mdusd.org 

Oakley Union Elementary SD 
91 Mercedes Lane 
Oakley, CA 94561 

Liaison: Heather Partida 
Title: Coordinator of Special 
Projects 

Phone: (925) 625-6868 
Fax: (925) 625-1863 
Email: hpartida@ouesd.k12.ca.us 

Orinda Union School District 
25 Orinda Way, Suite 200 
Orinda, CA 94563 

Liaison: Carrie Nerheim 
Title: Director, Student Services 

Phone: (925) 258-6218 
Fax: (925) 258-9836 
Email: cnerheim@orinda.k12.ca.us 

Pittsburg Unified SD 
2000 Railroad Avenue 
Pittsburg, CA 94565 

Liaison: Valarie Bell-Sanders 
Title: Support Counselor 
Foster/Homeless Liaison 

Phone: (925) 473-2300 ext.3150 
Fax: (925) 473-4273 
Email: vsanders@pittsburgusd.net 

San Ramon Valley Unified SD 
699 Old Orchard Drive 
Danville, CA 94526 

Liaison: Dia Mundle 
Title: Social Worker 

Phone: (925) 552-5003 
Fax: (925) 944-1768 
Email: dmundle@srvusd.net 

Walnut Creek SD 
960 Ygnacio Valley Road 
Walnut Creek, CA 94597 

Liaison: Amy Espinoza 
Title: Special Services Director  

Phone: (925) 944-6850 ext. 2024 
Fax: (925) 938-4185 
Email: aespinoza@walnutcreeksd.org 

West Contra Costa Unified SD 
1108 Bissell Avenue 
Richmond, CA 94801 

Liaison: Julie Luera 
Title: Student Support Services 

Phone: (510) 307-4508 
Fax: (510) 970-7963 
Email: jluera@wccusd.net 

FOSTER CARE AB 490 &  
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Antioch Charter Academy 
3325 Hacienda Way 
Antioch, CA 94509 

Name: Andi Stahler
Title: Operations Manager 

Phone: (925) 755 7311      
Email:  
ACAOffice@AntiochCharterAcademy.org 

Antioch Charter Academy II 
1201 West Tenth St. 
Antioch, CA 94509 

Name: Marianne Dubitsky  
Title: Teacher 

Phone: (925) 755-1252
Email: 
mdubitsky@antiochcharteracademy.org 

Aspire Richmond California 
College Preparatory 
Academy 
3040 Hilltop Mall Road 
Richmond, CA 94806 

Name: Pamela Saberton     
Title: Bay Area Regional Director of 
Student Services   

Phone: (510) 981-9180 
Email: 
Pamela.Saberton@aspirepublicschools.org 

Aspire Richmond 
Technology Academy 
3170 Hilltop Mall Road 
Richmond, CA 94806 

Name: Pamela Saberton     
Title: Bay Area Regional Director of 
Student Services   

Phone: (510) 981-9180 
Email: 
Pamela.Saberton@aspirepublicschools.org 

Caliber: Beta Academy   
4301 Berk Avenue 
Richmond, CA 94804 

Name: Danielle Schnur      
Title: Director of School Culture 

Phone: (510) 778-5016      
Email: dschnur@caliberbetaacademy.org 

Clayton Valley Charter High 
1101 Alberta Way 
Concord, CA 94521 

Name: Dr. Patrick Gaffney 
Title: Director  

Phone: (925) 682-7474 x 3172     
Email: Patrick.gaffney@claytonvalley.org 

Contra Costa School of 
Performing Arts 
2730 Mitchell Drive 
Walnut Creek, CA 94598 

Name: Brandy Byers 
Title: Director of Operations 

Phone: (925) 235-1130      
Email: brandy.byers@cocospa.org 

Eagle Peak Montessori 
800 Hutchinson Rd. 
Walnut Creek, CA 94598 

Name: Michelle Hammons   
Title: Principal 

Phone: (925) 946-0994    
Email: admin@eaglepeakmontessori.org 

Golden Gate Community 
Charter 
1111 Stoneman Avenue 
Pittsburg, CA 94801 

Name: Brian Murtagh     
Title: Administrator, Student Programs   

Phone: (925) 313-2953 
Email: bmurtagh@cccoe.k12.ca.us 

Invictus Academy of 
Richmond 
1121 Allview Avenue 
Richmond, CA 94801 

Name: Pany Jraige Britt 
Title: Director of Student Supports 

Phone: (408) 455-0366 
Email: pjraige@invictusofrichmond.org 

John Henry High 
1402 Marina Way 
Richmond, CA 94607 

Name: Maria Arechiga 
Title: Director of Operations and 
Compliance

Phone: (510) 367-0514 
Email: marechiga@amethodschools.org 

Leadership Public Schools: 
Richmond 
880 Bissell Avenue 
Richmond, CA 94801 

Name: Chris Harrell      
Title: Director of Student Services  

Phone: (510) 932-0139      
Email: charrell@leadps.org 

FOSTER CARE AB 490 &  
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Making Waves Academy 
4123 Lakeside Drive 
Richmond, CA 94806 

Name: Rachel Navarro  
Title: Lead Social Worker                                     

Phone: (510) 406-1735 
Email: rnavarro1@mwacademy.org 

Manzanita Middle 
461 33rd Street 
Richmond, CA 94804 

Name: Jim Trombley                                 
Title: Executive Director 
 

Phone: (510) 222-3500                                
Email: jim.trombley@manzy.org 

Richmond Charter Academy 
1450 Marina Way 
South Richmond, CA 94804 

Name: Maria Arechiga 
Title: Director of Operations and 
Compliance                  

Phone: (510) 367-0514 
Email: marechiga@amethodschools.org 

Richmond Charter Elementary 
Benito Juarez 
1450 Marina Way 
South Richmond, CA 94805 

Name: Maria Arechiga 
Title: Director of Operations and 
Compliance                  

Phone: (510) 367-0514 
Email: marechiga@amethodschools.org 

Richmond College Preparatory 
1014 Florida Avenue, Suite 100 
Richmond, CA 94804 

Name: Tana Monteiro                                      
Title: Family and Community 
Engagement Coordinator 

Phone: (510) 292-1930                                
Email: tmonteiro@rcpschools.org 
 

Rocketship Delta Prep 
1700 Cavallo Road 
Antioch, CA 94509 

Name: Andrea Mayorga                                   
Title: Office Manager                                        
 

Phone: (925) 951-6800  
Email: AMayorga@rsed.org 
 

Rocketship Futuro Academy 
2351 Olivera Road 
Concord, CA 94521 

Name: Monica Navarro                                     
Title: Office Manager 

Phone: (925) 246-5537                            
Email: mnavarro@rsed.org 

Summit Public School K2 
1800 Elm St.  
El Cerrito, CA 94530 

High School - 
Name: Kalyn Olson  
Title: Dean of Operations 
 
Middle School - 
Name: Jovern Johnson 
Title: Dean of Operations  

Phone: (858) 337-2466         
Email: kolson@summitps.org 
 
 
Phone: (510) 374-4093 
Email: jojohnson@summitps.org 
 

Summit Public School Tamalpais 
3020 Hilltop Road 
Richmond, CA 94806 

Name: Jareem Gunter                                  
Title: Executive Director 

Phone: (510) 384-7085    
Email:  jgunter@summitps.org 

Vista Oaks Charter 
14301 Byron Hwy 
Byron, CA 94514 

Name: Kathy Mayo                                     
Title: Coordinator of Special 
Programs 

Phone: (916) 802-2827                                         
Email: kathy.mayo@vistaoaks.net 

Voices College-Bound Language 
Academy at West Contra Costa 
County 
201 28th St. 
Richmond, CA 94804 

Name: Maribel Soto                                
Title: Dean of Culture                                        
 

Phone: (510) 480-0540 
Email: msoto@voicescharterschool.com 

FOSTER CARE AB 490 &  

MCKINNEY-VENTO HOMELESS ASSISTANCE ACT 

CHARTER SCHOOL LIAISON LIST 2022-2023 
 

 

tel:(510)%20965-1029
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